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Grade: 6  
Course: Virsā (ivrsw) 
Lesson Number: 1 - 2  
Title: Ten Nānaks (nwnk) 
 
Standards 
Standard 1: The Gurū-Prophet (gurU) Period: Nānaks V-X 

• Students learn the history and times of the Gurūs from Gurū Harigobind Sāhib (gurU hirgoibMd 
swihb) until Gurū Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb), including famous Sikh (isK) 
personages. 
o Students learn the major events and importance of the lives of the last five Gurūs. In 

addition to the Gurūs, students will be introduced to famous Sikh personages such as 
Bhāī Nand Lāl (BweI nMd lwl), Bhāī Ghanaīā (BweI GneIAw), Mātā Sāhib Kaur (mwqw swihb 
kOr), and others. Activities should include lessons related to the Gurūs (e.g. Gurū 
Harikrishan Sāhib’s - guru hirikRSn swihb work in helping the poor and the sick). Besides 
focusing on the narratives of the Gurūs, their viewpoints on social issues and ethical 
living should be emphasized as well. 

 
Objectives 

1. Students review Nānak I-V, highlighting that while their forms were different their 
methodologies/ techniques were the same. 

 
Prerequisites 

• Students should be familiar with Gurūs from Gurū Nānak Sāhib to Gurū Arjan Sāhib (gurU 
Arjn swihb), as highlighted in the Sojhī (soJI) Grade 5 Virsā curriculum. 

 
Materials 

• 10 Sheets chart paper 
• Markers 
• Readings 

 
Advanced Preparation 

• Teacher should be familiar with the life of Gurūs from Gurū Nānak Sāhib to Gurū Arjan 
Sāhib. It is highly recommended that the teacher be familiar with the Sojhī Grade 5 Virsā 
curriculum. 

• This is a two-day lesson, so don’t feel like you have to rush through the first day 
• For Day 2: Have 5 chart papers with names of Gurū Nānak Sāhib to Gurū Arjan Sāhib on 

each chart paper ready. 
 
Engagement (15-20 minutes): Day 1 

• Welcome your students to the first day of your class. 
• Let them know of any rules that you want them to be particularly aware of (refer to Parbandh 

- prbMD folder for rules). 
• Share with children what plans you have for the semester. Do not give specifics, but an 

overview. 
• Remember to make students comfortable by having them come up with some learning goals 

and classroom rules for themselves too. Come down to their comfort level so that you can 
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develop a rapport. Ask them how they can make the ĐAlsA (^wlsw) school journey with you 
more interesting and enjoyable. 

• Then tell them that to begin on new knowledge, you need to know if they are comfortable 
with material that they have learnt in Grade 5 about Gurū Nānak Sāhib to Gurū Arjan Sāhib. 

• Go to Exploration: Day 1 to move on. 
 
Engagement (5-10 minutes): Day 2 

• Have the chart papers up in the room. 
• As students come in, have them sit in the groups in which they originally discussed a 

particular Gurū. 
• Give them their original chart paper which they worked on. 
• Go to Day 2 under exploration. 

 
Exploration (25-30 minutes): Day 1 

• Break the students into 5 groups. 
• Assign each group one Gurū; 

o Give them chart paper and markers; Ask students to write down everything that they 
know about that Gurū. 

• Students should focus on life and achievements. 
• The teacher should walk around the room and help where necessary, reminding students of 

significant events and addressing major misconceptions they may have about a Gurū.  
• Now ask groups to exchange their chart papers with another group. No group should have the 

same chart paper that they were originally working on. 
• Have each group read through the points that the first group wrote about the particular Gurū 

and add any other information that they think is missing. 
• Also have the group write notes on anything that they think is not correct or they might think 

is questionable. 
• Cross reference the list in the teacher resource and make sure all charts cover the points. 

 
Exploration (30-35 min): Day 2 

• Have each group pick 3-5 things from the list they made and present to the class. Though this 
may feel redundant, it is important that it is done verbally. This will help everyone in the 
class refresh their memories and will put the rest of the lessons into perspective. 

 
Explanation/Extension (5-10 minutes): Day 1 

• Ask children to think about the 2 Gurūs that they either wrote about or looked over 
• For homework ask them to make a list of things that were similar, that they would consider 

being part of the same thought, regarding each Gurū. 
 
Explanation/Extension (5-10 minutes): Day 2 

• Ask students to start a journal in which they write their thoughts about the first five Gurūs 
and have them continue to write their thoughts throughout the semester as you cover newer 
lessons on the other Gurūs. 

 
Evaluation (On-going) 

• You will have to pay special attention to use of the basic understanding from these first two 
classes to see if students can make connections to information during other classes. 
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Teacher Resources 
 
Gurū Nānak Sāhib (gurU nwnk swihb) 

• Rejecton of Janeu (jnyau) 
• Bābar’s Tyranny 
• Travels on foot 
• Mardānā (mrdwnw) as travel partner 
• Kartārpur- ƋaOgar (krqwrpur - lMgr) 

 
Gurū ƀOgad Sāhib (gurU AMgd swihb) 

• Wrestling ƀkhARAs (AKwVw) 
• Obedience and Sevā (syvw) 
• Formalizing of ƋaOgar (lMgr) 
• Formalized Gurmukhī (gurmuKI) and held school  

 
Gurū Amardās Sāhib (gurU Amrdws swihb) 

• Mañjīs (mMjI) system (3 of 22 were led by women) 
• Spoke up against Satī (sqI) 
• ƁANI (bwxI) regarding Satī 

 
Gurū Rāmdās Sāhib (gurU rwmdws swihb) 

• Construction of Rāmdāspur (rwmdwspur) 
• Harimandar Sāhib (hirmMdr swihb) 
• Contributor of ƋAvAM (lwvW) 

 
Gurū Arjan Sāhib (gurU Arjn swihb) 

• Compilation of Ādī Granth (Awid gMRQ) 
• Shahīdī (ShIdI) of Gurū Arjan Sāhib 
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Grade: 6 
Course: Virsā (ivrsw) 
Lesson Number: 3 
Unit Name: Ten Nānaks (nwnk) 
Title: Gurū Harigobind Sāhib (gurU hirgoibMd swihb) 1 
 
Standards 
Standard 1: The Gurū-Prophet Period: Nānaks V-X 

• Students learn the history and times of the Gurūs from Gurū Harigobind Sāhib until Gurū 
Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb), including famous Sikh (isK) personages. 
o Students learn the major events and importance of the lives of the last five Gurūs. In 

addition to the Gurūs, students will be introduced to famous Sikh personages such as 
Bhāī Nand Lāl (BweI nMd lwl), Bhāī Ghanaīā (BweI GneIAw), Mātā Sāhib Kaur (mwqw swihb 
kOr), and others. Activities should include lessons related to the Gurūs (e.g. Gurū 
Harikrishan Sāhib’s - guru hirikRSn swihb work in helping the poor and the sick). Besides 
focusing on the narratives of the Gurūs, their viewpoints on social issues and ethical 
living should be emphasized as well. 

 
Objectives 

1. Students learn about the life of Gurū Harigobind Sāhib. 
 
Prerequisites 

• Clear understanding of the lives of Gurūs from Gurū Nānak Sāhib to Gurū Arjan Sāhib (gurU 
Arjn swihb). 

 
Materials 

• Paper and Pencil 
• Attached Reading 
• Family Tree Print-outs for each student (attached) 

 
Advanced Preparation 

• Teacher should be familiar with the life of Gurū Harigobind Sāhib. 
 
Engagement (15-20 minutes) 

• Greet student, settle them down and take 5 minutes to discuss the word “justice.” 
• Write the word on the board or say it out loud when you have everyone’s attention. Then ask 

students to share out loud what they think of when they hear the word “justice.” 
• Teacher should keep track of what students say, and if needed can jot down notes for 

themselves. 
• Do not spend too much time on this, just enough for students to share their thoughts around 

the word. 
• Now pass out the family tree (attached in Teacher Resources). 
• Ask students to complete it. Give them about 10 minutes at the most. 
• Go over the family tree and tell the students that for the next several weeks you will be 

learning about the lives of Gurū Harigobind Sāhib to Gurū Gobind ƓiOgh Sāhib. 
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Exploration (35 minutes) 
• Begin by either reading or telling the students about Reading 1 (attached). Make sure the 

following points are covered: 
o The anointment of Gurū Harigobind Sāhib and emphasis on donning of two swords. 
o Discuss Miri-Piri (mIrI-pIrI). 
o Gurū Harigobind Sāhib’s physical strengthening and asking his Sikhs for arms and horses 

as offerings. 
o Discuss the foundation of the Akāl Takht (Akwl qKq) and its need and importance. 
o Discuss the importance of justice. 
o Briefly bring up the ăhaDh (FF), but note that there will be another lesson plan on this, so 

depending on the amount of discussion going on, you can choose to skip it entirely until 
later. 

• After you are done with reading Section 1, ask students the following two questions: 
o Gurū Harigobind Sāhib was preparing the Sikhs with martial training, a kind of 

preparation for war. Why do you think he was doing this? Who, or what, was Gurū 
Sāhib’s fight against? 

o Did Gurū Arjan Sāhib, who prepared Gurū Harigobind Sāhib to become a martial leader 
of the Sikhs, deviate from the doctrines that were laid out by Gurū Nānak Sāhib? 

• The discussion to both answers should revolve around the fact that there was no deviation 
from Gurū Nānak Sāhib’s doctrines. There should be discussion around fight against 
oppression. The teacher should use Reading 2 as a guide and also hand it out to the students. 

 
Explanation/Extension (5-10 minutes) 

• Pass out Reading 2 so that students can read through it and discuss it in detail. 
• Ask the following question. 

o If Ammritsar (AMimRqsr) had become the center of the Sikh Nation, how and where were 
major decisions of the Panth (pMQ) made at this time? 

• Have students write down the answer on a sheet of paper. Write their name on the paper and 
have them pass it in to you. Teacher should read all responses before the next class. 

• Tell students that you will discuss Gurū Harigobind Sāhib’s life further in the next class and 
you want them to think about the above question before the next class meeting. 

• Tell them that you will give them an opportunity to add to their answers at the beginning of 
the next class. 

 
Evaluation (On-going) 

• Evaluation will be on-going to see if students grasp ideas being discussed. 
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Teacher Resources 
 
Student Activity 

• Please fill in the blanks with the names of the six Nānaks (nwnk), along with their number of 
succession to Gurū Nānak Sāhib’s (gurU nwnk swihb) Pontific Throne, Gurgaddī (gurg`dI). 

• Mark with an asterisk (*) which personalities were antagonists or detractors of the Sikh Panth 
(isK pMQ) during that time. 

 

Reading 1 
Immediately after the news of Gurū Arjan Sāhib’s (gurU Arjn swihb) martyrdom, Bābā ƁuDA jī (bwbw 
bufw jI), who had the rare privilege of anointing the first five successors of Gurū Nānak Sāhib, 
anointed the eleven-year-old Gurū Harigobind Sāhib (gurU hirgoibMd swhb) on June 1, 1606. Previously, 
whenever a Gurū was enthroned in a formal ceremony, both a rosary and a sword were presented. 
The sword was the sword of spirituality. The sword itself stands for the Truth. In accordance with the 
departing wishes of Gurū Arjan Sāhib, Gurū Harigobind Sāhib was presented with two swords, one 
representing temporal dominion (Mīrī - mIrI) and the other representing spiritual dominion (Pīrī - 
pIrI). One sword indicated the sovereignty of the unseen world; the other indicated the sovereignty of 
the seen world – the temporal sovereignty. This important ceremony was performed on a mound in 
front of Harimandar Sāhib (hirmMdr swihb), where Akāl Takhat (Akwl qKq) was later built (The 
Darbār Sāhib – drbwr swihb, is used to denote the entire complex, which includes Harimandar Sāhib, 
Akāl Takhat and other Gurduārās - gurduAwrw, in the enclosure surrounding the Sarovar - srovr, the 
special pool of water that is remembered in the Sikh (isK) prayer, the Ardās - Ardws.). Sikhī was to 
lay equal emphasis on development of physical and spiritual abilities. Gurū Arjan Sāhib, who knew 
that a spontaneous response was needed to counter the threat that was posed by the Mughal tyranny, 
ordained that these changes be made. Gurū Arjan Sāhib nominated Gurū Harigobind Sāhib his 
successor and, according to the Srī Gur Pratāp Sūraj Granth (sRI gur pRqwp sUrj gRMQ) (http: 
//www.ik13.com/sri%20gur%20partap%20suraj%20garanth.html), sent him instruction “to ascend the 
throne fully armed, and have armed men, as many as you can, to accompany you.” 
 
Initially, Gurū Harigobind Sāhib had to build up his strength. To ease tensions with the Mughals, he 
moved to the thickly forested and ill-connected Mālvā (mwlvw) tract of Pañjāb (pMjwb), to a place called 
ăarolI (frolI). The young Gurū undertook further martial exercises and gained perfection in the use 
of various arms and went on game-shooting trips in the dense forest. He undertook extensive 

Gurū Rāmdās Sāhib 
The fourth Nānak 

Pirthī Cand Māhdev Gurū______ Sāhib 
The ____ Nānak 

Meharvān 

Bābā Gurdittā Mātā Vīro Gurū ______ Sāhi 
The ____ Nānak 

b 

Bābā ƀTal ƀNI Mal Sūraj Mal 

Dhīr Mal  Gurū _______ Sāhib 
The ____ Nānak 

Rām ƑAJ Gurū ______ Sāhib 
The ____ Nānak 

Gurū ____ Sahib 
The ____ Nānak 
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preaching tours in the adjoining areas. He also sent a circular letter to the Masands (msMd) (nominated 
administrators organized in the Mañjī – mMjI system created by Gurū Amardas Sāhib – gurU Amrdws 
swihb) and asked his Sikhs to bring arms and horses as part of their offerings to the Gurū.  
 
Gurū Harigobind Sāhib combined a soldierly demeanor with a compassionate disposition and carried 
out his spiritual office in keeping with the custom of his predecessors. “He,” says the Mahimā 
Prakāsh (mihmw pRkwS), “arose three hours before daybreak and sat in seclusion, to concentrate on the 
Divine. Then he dressed himself and joined the presence of the Holy Granth and began to recite it 
silently. None entered to interrupt him. None could fathom the depth of his spiritual absorption.” 
 
Reports about the splendid style of Gurū Harigobind Sāhib led Emperor ƉahAMgIr (jhWgIr) to pass 
orders for his detention in the Gavāliar (gvwilAr) fort. According to the Dabistān-e-Mazāhib 
(dibsqwn-ey-mzwihb), the charge leveled against him was that he had not paid the fine imposed on his 
father. How long he remained in the Fort cannot be stated with certainty. From forty days to twelve 
years, several different periods of time are mentioned. It seems that Gurū Harigobind Sāhib remained 
in the Fort for a few months during 1617-19 whereafter he was required to stay in the royal camp 
under surveillance for some time. During his detention in Gavāliar, Sikhs made trips to the city in 
batches to see him and, when disallowed to enter the Fort, offered obeisance from outside its walls 
and returned. As time came for Gurū Harigobind Sāhib to be released from the Fort, he came out on 
the condition that all other detainees were freed too. He led 52 prisoners out of the Fort. ƁandI ƂhoR 
(bMdI CoV) (Emancipator) is the title by which he is remembered to this day. When at last Gurū 
Harigobind Sāhib reached Ammritsar (AMimRqsr), Sikhs illuminated the town. The anniversary of the 
event is still celebrated at Harimandar Sāhib, with lights and fireworks. 
 
After a year and a half in ăarolI, Gurū Sāhib returned to Ammritsar to lay the foundation of the Akāl 
Takhat in front of Harimandar Sāhib. It represented the sovereignty bestowed upon the Sikhs by the 
Almighty Vāhigurū (vwhgurU). Sikhs no longer went to the Mughal court for justice. Gurū Harigobind 
Sāhib took interest in secular affairs and provided the people with justice at the Sikh Supreme Court, 
the Akāl Takhat. The Gurū, to infuse martial spirit in his Sikhs, would watch wrestling bouts and 
military feats, including sword-fights at the Akāl Takhat. He invented ăhaDh (FF), an instrument 
suitable for singing of ballads. ăhADhIs (FwFI) sang ballads of heroism. He ordained that when he was 
in Harimandar, he was a saint, and while at Akāl Takhat, he was a King. 
 
Keeping in mind the new requirements of militia, the Gurū laid the foundations of a fort named 
ƋohgaR (lohgV) in 1609 to shelter soldiers and horses. Later, he constructed a wall around the city of 
Ammritsar. New recruits and money came in abundance. The Gurū maintained a personal entourage 
of bodyguards. The militia was properly organized into a command structure. He and his disciples 
went on shooting games in nearby forest, and otherwise made their presence felt. 
 

Reading 2 
All the Sikh Gurūs were practical leaders as well as self-realized saints. It was never inconsistent in 
their religious ideals to teach service of humankind through active participation in social affairs, high 
thinking, noble living and divine realization. When Gurū Nānak Sāhib did not have an army to 
retaliate against the tyranny of Bābar, he used his words to reprimand tyrants like Bābar. As another 
example of political activism, it is said that Gurū Arjan Sāhib led an active protest against a 
capitalization tax levied against the Khatrīs (KqRI) of Ammritsar. 
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It was becoming readily apparent that the ruling class was wary of the Sikhs political aspirations and 
the high-caste religious leaders were jealous of the spiritual gains that the Sikh Nation was making. 
Both these groups would stop at nothing to deter the Sikh Revolution, so it was time to tread the path 
of self defense and active opposition to oppression. Members of Gurū Harigobind Sāhib’s army, 
which consisted of non-Sikhs as well, understood that their fight was against oppression and not 
against any specific religious group or sect or even against the ruler for that matter. Although at the 
Akal Takht the Sikhs would deal with their secular affairs, Gurū Harigobind Sāhib continued to give 
sermons and lead his Sikhs in prayer in the Harimandar Sāhib. Even after being incarcerated in 
Gavāliar for a few years, he continued, with full vigor, his activities of military preparation and 
spiritual training of his Sikhs. 
 
Emperor ƉahAMgIr from now on continued to be conciliatory and, according to Sikh tradition, he 
delivered Gurū Harigobind Sāhib to Candū Shāh (cMdU Swh), who took part of the responsibility for the 
execution of Gurū Arjan Sāhib. Candū Shāh met with a violent end at the hands of the Sikhs. On his 
lands, made over to himself, Gurū Harigobind Sāhib founded a new town which came to be known as 
Harigobindpur (hirgoibMdpur). As the work commenced, Bhagvān Dās (Bgvwn dws), a local landlord, 
objected and attacked the Sikhs with a party of his men. Bhagvān Dās was killed in the skirmish. His 
son, Ratan Cand (rqn cMd), and Candū Shāh’s son, Karam Cand (krm cMd), sought help from the 
Mughal Faujdār (&Ojdwr) of Jalandhar (jlMDr) who sent a body of troops against Gurū Harigobind 
Sāhib. They were repulsed in the battle that ensued. Both these actions were fought in the vicinity of 
Ruhelā (ruhylw). At Harigobindpur, the Gurū built, along with the Dharamsālā (Drmswlw), a mosque for 
the Muslims. 
 
Unfortunately, due to the schemes of certain enemies of the Panth (the ƌINAMs - mIxW), Gurū 
Harigobind Sāhib had to leave Ammritsar and settle at the foot of the Shivālik (iSvwilk) hills. The 
Harimandar Sāhib and Akal Takhat were in the hands of non-Sikhs for over a period of 60 years. 
 
Adapted from Youth workshop on Gurū Harigobind Sāhib by the Sikh Network. 
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Grade: 6  
Course: Virsā (ivrsw) 
Lesson Number: 4 
Unit Name: Ten Nānaks (nwnk) 
Title: Gurū Harigobind Sāhib (gurU hirgoibMd swihb) 2 
 
Standards 
Standard 1: The Gurū-Prophet Period: Nānaks V-X 

• Students learn the history and times of the Gurūs from Gurū Harigobind Sāhib until Gurū 
Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb), including famous Sikh (isK) personages. 
o Students learn the major events and importance of the lives of the last five Gurūs. In 

addition to the Gurūs, students will be introduced to famous Sikh personages such as 
Bhāī Nand Lāl (BweI nMd lwl), Bhāī Ghanaīā (BweI GneIAw), Mātā Sāhib Kaur (mwqw swihb 
kOr), and others. Activities should include lessons related to the Gurūs (e.g. Gurū 
Harikrishan Sāhib’s - guru hirikRSn swihb work in helping the poor and the sick). Besides 
focusing on the narratives of the Gurūs, their viewpoints on social issues and ethical 
living should be emphasized as well. 

 
Objectives 

1. Students learn about the life of Gurū Harigobind Sāhib. 
 
Prerequisites 

• Clear understanding of lives of Gurūs from Gurū Nānak Sāhib to Gurū Arjun Sāhib (gurU 
Arjn swihb). 

 
Materials 

• Paper and Pencil 
• Attached Readings 
• Family Tree Print-outs for each student 

 
Advanced Preparation 

• The teacher should be familiar with the life of Gurū Harigobind Sāhib. 
• The teacher should have read all the responses from the questions in Lesson 3: Gurū 

Harigobind Sāhib 1. 
 
Engagement (10-15 minutes) 

• Return answers from the Gurū Harigobind Sāhib 1 class and ask children to add anything 
they need to in order to respond to the question. 
o If Ammritsar (AMimRqsr) had become the center of the Sikh Nation, how and where were 

major decisions of the Panth (pMQ) made now? 
• Discuss the question as a class and arrive at the conclusion given below 

o Because the central authority of the Panth lay in the hands of the Gurū, the decisions 
continued to be made by the Gurū wherever he went. It is also obvious that the local 
congregations in Ammritsar and other places awaited Hukams (hukm) from the Gurū 
directly and obeyed these commandments without question. It is interesting to note that 
the Gurū did not wage a war of any sort to try and get back control of Ammritsar....he 
was preparing an army for himself, wasn’t he? Why didn’t he just attack and take back 
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that territory? Could he not have won against the minas if he could have beaten the 
Imperial Mughal army? 

o This shows that the mission of the Gurū was not of a physical realm or aggressive in 
nature, it was a moral fight against injustice and tyranny. 

• Review the last class if needed. 
 
Exploration (35 minutes) 

• Now continue on towards the next reading highlighting the following:  
o The Double Sovereignty principle 
o Briefs on Nānaks VII – X 

• End the discussion by explaining to the class that the next several classes will focus on the 
other Gurūs and you will want students to pay special attention to the antagonists within the 
lives of each of the Gurūs. Based on that you also want them to start thinking of the question 
in the Explanation/Extension section. 
 

Explanation/Extension (5-10 minutes) 
• Who are the antagonists that present themselves to the ĐAlsA (^wlsw) today? Have we 

continued to develop to overcome obstacles that threaten our devotion and faith? 
• Students should begin thinking of the question above as at the end of learning about the lives 

of the Gurūs they will be asked to discuss it. 
• At the end of the class pass the “extra reading” for students to read at home. 

 
Evaluation (On-going) 

• Evaluation will be on-going to see if students grasp ideas being discussed. Teacher can gauge 
this through asking informal question about the information. 
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Teacher Resources 
 

Double Sovereignty 
Doctrine of Double Sovereignty: With the two swords of Mīrī (mIrI) and Pīrī (pIrI), this peculiar Sikh 
(isK) doctrine took birth, the essence of which is that a person of religion must always owe his or her 
primary allegiance to Truth and morality. And, that he or she must never submit to the exclusive 
claim of the secular state to govern bodies and minds of people. A Sikh must always pay allegiance to 
the laws that are just and moral. Any law created by a secular state that is unjust is to be rejected, 
regardless of the consequences. In order to achieve this, the Gurū (gurU) has bestowed sovereignty 
upon his Sikhs. The whole of subsequent Sikh history must be seen as an unfolding of this Sikh 
attitude. 
 
George Forester in his book, A Journey from Bengal to England, London, 1798, writes: “From the 
observation that I have made of the Sikhs, they appear to be a haughty and high-spirited people. Once 
I traveled in the company of a Sikh Horseman for some days, and though I made several tenders to 
my acquaintance, he treated them all with great reserve... His answer, when I asked him very 
respectfully, in whose service he was retained, seemed strikingly characteristic of what I conceive to 
the disposition of the Sikh Nation. He said in a tone of voice and with a countenance which glowed 
with and was keenly animated by the Spirit of liberty and independence, that he disclaimed an earthly 
master, and that he was a servant of only the Gurū on High.” 
 
When during a conference in ƋudhiANA (luiDAwxw), asked by British Charge-de-affairs, Capt. John 
Murray, from where did Sikhs derive this claim on earthly sovereignty, for legal sanction they had 
none? Bhāī Ratan SƓiOgh ƁhaOgU (BweI rqn isMG BMgU), as articulated in Srī Gur Panth Prakāsh (sRI gur 
pMQ pRkwS), was quick to give him a reply: 
Dur drgwhoN hm leI pwqSwhI sRI sqgur ky muK qy pwhI[ 
isMG hoey rKy ikm kwn, AYry gYry kw sMgih Purmwn[ 
“The Sikhs’ right to earthly sovereignty is based on the Will of Vāhigurū (vwihgurU) as authenticated by 
the Gurū (gurU), and therefore, all inferior sanctions are unnecessary.” 
 
In the early 16th century, Gurū Nānak Sāhib (gurU nwnk swihb) expressly described the importance of 
ƓaOgat (sMgq), the company of those upon similar paths, to the Sikhs. A half a century later, the Mañjī 
(mMjI) system was established by Gurū Amardās Sāhib (gurU Amrdws swihb). This system seemed to 
formalize a growing strength in the Sikhs as a people. The accomplishments of committed and 
forthright Sikhs were also recognized by Gurū Harigobind Sāhib. He entrusted four head preachers, 
dhuāns, to propagate and inspire Sikhs in North and Central India. Gurū HarirāJ Sāhib (gurU hirrwie 
swihb), Gurū Teghbahādar Sāhib (gurU qyZbhwdr swihb), and Gurū Gobind SiOgh Sāhib (gurU goibMd isMG 
swihb) fortified the dhuāns by commissioning bounties. In 1699, Gurū Gobind SiOgh Sāhib entrusted 
the ĐAlsA (^wlsw) with the Pañj Piāre (pMj ipAwry), five beloved ones. The administration of Ammrit 
(AMimRq) to Gurū Gobind SiOgh Sāhib from the Pañj Piāre marked an institutional development in the 
role of the Panth (pMQ) that began with Gurū Nānak Sāhib. These transitions occurred over a period of 
200 hundreds years and were essential, not only for the development but for the survival of Sikhs and 
Sikhī (isKI). 
 



Sojhī Virsā 

© 2013 Sikh Research Institute 12 

When the Gurūs appeared in the ten forms of Nānak, antagonists presented themselves before each 
Gurū in many attempts to corrupt and dissolve the core of Sikhī. Today, the ĐAlsA stands as the 
embodiment of the Gurūs but has grown in number and geographic location. 
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Grade: 6  
Course: Virsā (ivrsw) 
Lesson Number: 5 
Unit Name: The Gurū Granth Sāhib (gurU gMRQ swihb) 
Title: The Gurū Granth Sāhib 1 
 
Standards 
Standard 3: Sikh (isK) Scripture: The Gurū Granth Sāhib 

• Students identify the organizational structure of the Gurū Granth Sāhib, including the names 
of the major non-Gurū contributors. 
o Students will be able to identify the history and compositions of the non-Gurū 

contributors, but maintain the distinguishing factor between a bhagat (Bgq) and a Gurū. 
Objectives 

1. Students identify the organizational structure of the Gurū Granth Sāhib and develop a game 
for younger students. 

2. Students will be able to identify the history and compositions of the non-Gurū contributors, 
with a focus on distinguishing factors between a bhagat and a Gurū. 

 
Prerequisites 

• Students will have some familiarity of the organizational structure of the Gurū Granth Sāhib. 
 
Materials 

• Different sizes of cardboard so that children can make game boards, game cards and more 
• Thin point markers 
• Thick point markers 
• Colored construction paper 
• Tape/Glue 
• Scissors 
• String and items as requested by children 
• Handout on Gurū Granth Sāhib (for each student) 
• Access to computer and printer if possible 

 
Advanced Preparation 

• The teacher should be familiar with the compilation of Gurū Granth Sāhib (attached). 
• This is a two or three day lesson that involves other topics specific to Gurū Granth Sāhib. 
• The teacher should read all lessons pertaining to this topic. 
• Student groups will create games based on the resources provided to them. If the teacher is 

not familiar with card games and board games, it is recommended that some initial research is 
done on the internet. Asking children about board games they are familiar with is also a good 
activity. 

 
Engagement (5-10 minutes) 

• Have students settle in and do a quick review of your previous class. 
• Ask students if they have ever created a board game or a card game. 
• Let them share their experiences with any games that they may have made on their own or at 

school. 
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• If no student has experience in making a game, then have them discuss board games or card 
games that they have played. Bring up: 
o Things that made the game interesting 
o Interactive game vs. educational 
o Active vs. Passive play 
o What materials are used, etc. 

 
Exploration (40-45 minutes) 

• Explain to students that you assume that they are familiar with the compilation of the Gurū 
Granth Sāhib. They may know facts such as: 
o How many pages are in the Gurū Granth Sāhib? 
o How many Gurūs’ ƁANI (bwxI) is in the Gurū Granth Sāhib? 
o How many rāgs there are? 
o How many non-Gurūs (bhagats or bards) have ƁANI in the Gurū Granth Sāhib? 
o And more..... 

• Tell them that you will separate them into groups of four and you want them to come up with 
a learning game about the Gurū Granth Sāhib. 

• They can choose how to create this game. You will provide them with material that you think 
may be useful, but if there is special material that they want they can either get it themselves 
or ask you for it and you can try to find it for them. Tell them that they may have to make do 
with what is available. 

• They may choose to make a board game, a card game, a game similar to jeopardy, trivia, etc. 
• The focus of the game should be on learning facts about the Gurū Granth Sāhib. 
• Secondly, following the game, the teacher’s focus should be on identifying history and 

contributions of ƁANI of bhagats, minstrels and bards. 
• A follow-up lesson will be conducted on bhagats, minstrel and bards. 
• Depending on the number of students in your classroom, split up into groups of 3 or 4. 
• Ask children to come up with the following for the game: 

o Name of the game 
o Number of players in the game 
o Plan of the game 
 The game plan would include questions that need to be asked, how to play, and how 

to create the game, materials to be used, etc.  
• Tell children that the games will be evaluated on the following criteria: 

o All the material covered in the attached resource (each child should receive this) 
o Creativity of the game  
o Effort put into creating and planning the game by the group. 
o Effective team work 

• The entire class will decide on which game is the most effective in terms of learning and 
creativity combined. 

• Give students the attached resource and have them begin brainstorming for their games. 
• If you have a small class you can do a brainstorming session on information regarding Gurū 

Granth Sāhib. 
• By the end of the class students should have a tentative plan for creating their games 
• If groups are ready with their plans, and they have been approved by you, they can begin 

creating their game. 
• The teacher should walk around and pay special attention to see if accurate information is 

being used. 
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Explanation/Extension (5-10 minutes) 
• As part of the preparation for the next class, assign each student a reading on one of the 

bhagats. While resources are available in the teacher section it is advisable that the teacher 
make copies on background of the bhagats at http://www.allaboutsikhs.com/Sikh-
History/Bhagat-Sahiban.html or use the book, Bhagat Saints of Gurū Granth Sāhib by 
Shamsher ƓiOgh Purī (SmSyr isMG purI) (detailed information in Teacher Resource section). 
The Encyclopedia of Sikhism is also a good source to use. 

• Tell students that they will need to present information on the assigned bhagats in the next 
class. 

• There is very little information on some of the bhagats. When assigning readings make sure 
students are getting a similar amount of reading for homework, so that no one student is over 
burdened compared to others. 

 
Evaluation (On-going) 

• Pay special attention to everyone as they are planning and creating their games. 
• Use the criteria given within the lesson plan to see how the students are managing with their 

games. 
• Check for accuracy of information. 

http://www.allaboutsikhs.com/Sikh-History/Bhagat-Sahiban.html
http://www.allaboutsikhs.com/Sikh-History/Bhagat-Sahiban.html
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Teacher Resources 
• http://www.gurbanifiles.org/bani_by_author/index.htm  
• Purī, Shamsher ƓiOgh. Bhagat-Saints of Gurū Granth Sāhib; Nation Book Shop and 

Academy of Sikh Studies Inc.; ISBN-81-7116-239-8; 1999 
• ƓiOgh, Harbans. Encyclopedia of Sikhism 
• Kohlī, Surinder ƓiOgh. A Critical Study of the Adi Granth. New Delhi: Punjab Writers' 

Cooperative Industrial Society, 1961.  
 
Gurū Granth Sāhib (gurU gMRQ swihb) 

• Compiled by Gurū Arjan Sāhib (gurU Arjn swihb) in 1604 CE 
• Contributors 

o Gurūs (gurU) 
1. Gurū Nānak Sāhib (gurU nwnk swihb) 
2. Gurū ƀOgad Sāhib (gurU AMgd swihb) 
3. Gurū Amardās Sāhib (gurU Amrdws swihb) 
4. Gurū Rāmdās Sāhib (gurU rwmdws swihb) 
5. Gurū Arjan Sāhib (gurU Arjn swihb) 
6. Gurū Teghbahādar Sāhib (gurU qyZbhwdr swihb) 

o Bhagats (Bgq) 
1. Bhagat Jaidev (Bgq jYdyv) (b. 1170 A.D.) 
2. Sekh Pharīd (syK PrId) (1173-1266 A.D.) 
3. Bhagat Trilocan (Bgq iqRlocn) (b. 1267 A.D.) 
4. Bhagat Nāmdev (Bgq nwmdyv) (b. 1270 A.D.) 
5. Bhagat Sadhnā (Bgq sDnw) (b. 13th Century A.D.) 
6. Bhagat Rāmānand (Bgq rwmwnMd) (b. 1359 A.D.) 
7. Bhagat Kabīr (Bgq kbIr) (1398-1494 A.D.) 
8. Bhagat Dhannā (Bgq DMnw) (b. 1415 A.D.) 
9. Bhagat Pīpā (Bgq pIpw) (b.1425 A.D.) 
10. Bhagat ƓaiN (Bgq sYx) (b.15th Century A.D.) 
11. Bhagat Ravidās (Bgq rivdws) (b.15th Century A.D.) 
12. Bhagat ƁhIkhaN (Bgq BIKx) (d. 1574 A.D.) 
13. Bhagat Sūrdās (Bgq sUrdws) (b. 1529 A.D.) 
14. Bhagat ƁeNI (Bgq byxI) (?) 
15. Bhagat Parmānand (Bgq prmwnMd) (?) 

o Minstrels and Bards 
 Bābā Sundar (bwbw suMdr) (1560-1603 A.D.) 
 Satā and ƁalvaND (sqY blvMif) 
 The ƁhaTs (Bt) (court poets): at least 10 

• Total numbers of hymns: 5867 
• Total numbers of pages: 1430 
• Total numbers of Ragas: 31 

 
Gurū Granth Sāhib is the only scripture that includes a wide variety of saints, sages and bards, 
including Hindū bhagats, Muslim saints, and other devotees, all of which correspond with the same 
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message as the Gurūs and praise Vāhigurū (vwihgurU). This affirms that the message is a universal one 
of all religions and a divine experience for all. All of these contributors bow down to the power of the 
‘Message’. We must remember that the Gurū was inclusive of all the stratas of the caste system from 
the high to the low to the untouchable, during a time when the caste system was the way of life and 
demoralized people. Why do you think Gurū Arjan Sāhib included other religion’s bANI? What 
significance is it to include different classes of the caste system? 
 
Language changes with time and is a creation of a society. Pañjābī (pMjwbI) spoken today is very 
different from our Gurū Sāhib’s time. ƆurbANI (gurbwxI) uses several different Indic languages and 
therefore may seem complex in grammar. The language of ƆurbANI is the language of the saints 
developed between the 12th and the 17th century and is based on the local dialects. Many words used 
in ƆurbANI are not used today and in some cases their meanings may have changed. The Gurū Granth 
Sāhib is comprised of eight different, spoken languages. This clearly shows us that the Gurūs were 
highly educated and well-versed in poetry of all these languages. 
 
Arrangement 
Gurū Arjan Sāhib arranged the compositions in a very systematic arrangement. The 1430 pages are 
divided into 33 sections: 

• Pre-rāg (rwg): Nitnem at the time (Jap - jpu, Rahrāsi - rhrwis, Sohilā - soihlw) 
• Rāg: 31 rāgs 
• Post-rāg: Assorted verses, i.e. saloks (slok), savayes (svXy) of Gurūs and bards 

Each sabad is preceded by a number (Mahalā - mhlw), indicating the name of the contributor. The 
Gurūs are respectively in order from the first to the ninth.  
Under each rāg the hymns are further arranged in the following order; 

• ƂaKpadA (caupdw) (hymns of 4 verses) 
• ƀsTpadI (AstpdI) (hymns of eight verses) 
• Chant (CMq) (hymns of 6 lines) 
• Short bANIs 
• Vārs (vwr) (consisting paKRI - pauVI, with any or no salok) 
• Hymns of bhagats in the same order of rāgs 

 
Note the hymns may be further classified according to the musical ghar in which each are to be sung. 
It can be summed up as the ƆurbANI being arranged, first according to the rāg; second, according to 
the meter of the sabad; third, to the contributor; and, fourth, by the ghar (Gr). 
 
Message of Gurū Granth Sāhib in brief: 

• Description of Vāhigurū—One Universal Creator 
• Very introspective 
• Guide to a spiritual and meaningful living 
• Way to become a Gurmukh (gurmuK) (Gurū-oriented individual) 
• Spiritual knowledge, guides the path of life 
• Vāhigurū’s attributes and praise 
• Path of Love is key to Vāhigurū—realization and living in bliss 
• How to Identify the human soul with Vāhigurū and the obstacles that stand in the way, along 

with how to overcome these obstacles 
• Eternal message 
• Truthful living/no conduct higher than truth itself 
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Grade: 6 
Course: Virsā (ivrsw) 
Lesson Number: 6-7 
Unit Name: The Gurū Granth Sāhib (gurU gRMQ swihb) 
Title: The Gurū Granth Sāhib 2-3 
 
Standards 
Standard 3: Sikh (isK) Scripture: The Gurū Granth Sāhib 

• Students identify the organizational structure of the Gurū Granth Sāhib, including the names 
of the major non-Gurū (gurU) contributors. 
o Students will be able to identify the history and compositions of the non-Gurū 

contributors, but maintain the distinguishing factor between a bhagat (Bgq) and a Gurū. 
 
Objectives 

1. Students identify the organizational structure of the Gurū Granth Sāhib and continue to 
develop the Gurū Granth Sāhib game. 

2. Students will be able to identify the history and compositions of the non-Gurū contributors 
with a focus on distinguishing factor between a bhagat and a Gurū through self-study and a 
class discussion. 

 
Prerequisites 

• Lesson Gurū Granth Sāhib 1. 
• Students will have some familiarity of the organizational structure of the Gurū Granth Sāhib.  

  
Materials 

• Different sizes of cardboard so that children can make game boards, game cards and more 
• Thin point markers 
• Thick point markers 
• Colored construction paper 
• Tape/Glue 
• Scissors 
• String and items as requested by children 
• Handout on Gurū Granth Sāhib (for each student) 
• Access to computer and printer if possible 

 
Advanced Preparation 

• The teacher should be familiar with the compilation of Gurū Granth Sāhib (attached in lesson 
1). 

• This is the second part of a lesson that involves other topics specific to Gurū Granth Sāhib. 
• The teacher should read all lessons pertaining to this topic. 
• Students were assigned readings in Lesson 1. The teacher should be familiar with all readings 

so that he/she can facilitate discussion. Students are being treated as the experts on their 
topics, but teachers need to do the same readings as the students, so that they can help clarify 
any misconceptions. 

• Teacher Resources are available in Lesson 5. 
 
Engagement (5-10 minutes) 

• Have students settle in and do a quick review of your previous class. 
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• Ask students how their planning of the game is coming along and if they were able to come 
up with more ideas. 

• Tell them that once their games are completed, they will be able to test and play their games 
with other students in the school, so they should keep that in mind while developing it. 

• The process that is involved in preparing something for another group is important. The 
teacher should impress clarity of directions, fair game rules, and the ability to explain about 
their game as important aspects of this process. 

 
Exploration (40-45 minutes) 

• To begin, have students present their readings on the bhagats from their assignments to the 
rest of the class. 

• Have children take 2-3 minutes to point out important information. 
• All students should take notes as the presentations are going on. It is recommended that 

teachers write the names of each bhagats being spoken about on the board. Spellings of the 
names in Gurmukhī and Roman alphabets are provided in the write up on Gurū Granth Sāhib 
from previous class.  

• After all the students are done, have a discussion around the appreciation of new information 
gained regarding bhagats. 

• Ask students questions such as:  
o Did you know about the bhagats before these readings? 
o How does the new knowledge help you better understand the Gurū Granth Sāhib? 
o Why do you think Gurū Arjan Sāhib chose to include the bhagats bANIs? 
o What does the back ground on the bhagats tell you about Sikh principles? 
o How would you include this information in your game? 

• The focus of the discussion should be on the importance of the message being the same in the 
Gurū Granth Sāhib regardless of who wrote it. 

• If you have time after learning about the bhagats have students work on their games. 
• The focus of the game should be on learning facts about the Gurū Granth Sāhib. 
• The entire class will decide on which game is most effective in terms of learning and 

creativity combined, based on the criteria from Class 1. 
• Use one day to test the game on other students in the school. The teacher should work with 

other teachers to coordinate time slots that can be used for grades to work together. 
 
Explanation/Extension (5-10 minutes) 

• Have students write their thoughts on the discussion that you had as a class around the 
bhagats. 

• Explain to the students that besides the bhagats, bANIs from three Sikhs were also included in 
the Gurū Granth Sāhib. 

 
Evaluation (On-going) 

• Pay special attention to everyone as they are planning and creating their games. 
• Carefully monitor student presentations about bhagats. The focus should be on life and type 

of writings.  
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Grade: 6 
Course: Virsā (ivrsw) 
Lesson Number: 8 
Unit Name: Ten Nānaks (nwnk) 
Title: Gurū Harirāi Sāhib (gurU hirrwie swihb) 
 
Standards 
Standard 1: The Gurū-Prophet (gurU) Period: Nānaks V-X 

• Students learn the history and times of the Gurūs from Gurū Harigobind Sāhib until Gurū 
Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb), including famous Sikh (isK) personages. 
o Students learn the major events and the importance of the lives of the last five Gurūs. In 

addition to the Gurūs, students will be introduced to famous Sikh personages such as 
Bhāī Nand Lāl (BweI nMd lwl), Bhāī Ghanaīā (BweI GneIAw), Mātā Sāhib Kaur (mwqw swihb 
kOr), and others. Activities should include lessons related to the Gurūs (e.g. Gurū 
Harikrishan Sāhib’s - gurU hirikRSn swihb work in helping the poor and the sick). Besides 
focusing on the narratives of the Gurūs, their viewpoints on social issues and ethical 
living should be emphasized as well. 

 
Objectives 

1. Students learn about the life of Gurū Harirāi Sāhib. 
 
Prerequisites 

• Clear understanding of lives of Gurū Nānak Sāhib (gurU nwnk swihb) to Gurū Harigobind 
Sāhib. 

• Completion of Lessons 1-4. 
 
Materials 
• Readings 
 
Advanced Preparation 
• The teacher should be familiar with the life of Gurū Harirāi Sāhib. 
 
Engagement (15-20 minutes)  
• Begin class with a brief review of the last class. 
• Then begin by asking students the following: 

o What would you as a Sikh do if you were told that another Sikh had changed ƆurbANI 
(gurbwxI) so that it would please the local authorities? 

• Let students discuss what they would do in such a situation making sure that they are able to 
discuss why they would make their choice. 

• Then tell them that Gurū Harirāi Sāhib was faced with this situation and begin talking about his 
life. 

 
Exploration (35 minutes) 
• Use the attached reading and make sure the following points are covered: 

o Gurū Sāhib’s compassion and love for animals and plants 
o Help of Dārā Shikoh (dwrw iSkoh) with the herbal medicine 
o Changing of ƆurbANI by Rām Rāi and the response to this by Gurū Sāhib 
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Explanation/Extension (5-10 minutes) 
• Now discuss further with students what they think about Rām Rāi’s ex-communication. What did 

Gurū Sāhib’s action mean for the panth at the time? 
• Bring it back to the engagement discussion and ask children if they have changed their thoughts 

depending on what they learnt. 
• Continue a separate discussion emphasizing Gurū Sāhib’s love for Nature. Ask them to consider 

if we as Sikhs live an ecologically friendly lifestyle. 
• For homework have them make a list of things that they can do to become more eco-friendly. 
• In another class, students can pick one or two things from a “to do” list, as a class, to become 

more eco-friendly. 
• Hand-out copies of the reading to students. 
• Have students write their thoughts on Gurū Harirāi in their journals. 
 
Evaluation (On-going) 
• The teacher should use review, as well as connections that students may make to new content, as 

a gauge for understanding their progress. 
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Teacher Resources 
 

Gurū HarirAi Sāhib (gurU hirrwie swihb) (1630-1661) 
Gurū HarirAi Sāhib was the grandson of Gurū Harigobind Sāhib (gurU hirgoibMd swihb). He was born at 
Kīratpur (kIrqpur). Gentle and kind hearted, he opened a hospital where medicines and treatment 
were given free. He spread the message of the previous Gurūs (gurU) and is particularly known for his 
love towards animals. He made special hospitals for them and also made a zoo for all species of 
animals and birds and gave them his utmost love. He propagated the use of herbal medicine as well. 
 
One day as a child, while passing through a garden, his loose flowing robe (Colā – colw) damaged 
some flowers and scattered their petals on the ground. This sight affected his tender heart and brought 
tears in his eyes. Upon seeing this, his grandfather told him that it was not only important to be 
empathetic but to also do something about it. After that he always walked with his Colā tucked up, 
and resolved never to harm anything. When he grew up, he carried the same spirit with him. He used 
Bābā Pharīd’s (bwbw PrId) quotation frequently: “All human hearts are jewels; to distress them is not 
at all good; if you desire the Beloved, distress no one’s heart.” 
 
Gurū HarirAi Sāhib was most generous. His food was very simple. Whatever valuable offerings were 
made to him, he used to spend on his guests. On the advice of his grandfather, Gurū Harigobind 
Sāhib, he kept twenty-two hundred mounted soldiers. In the afternoon he used to go to the chase. The 
Gurū freed some of the animals he obtained from the chase, and protected others in a zoological 
garden, which he had made for the recreation of his SaOgat (sMgq). In the evening the Gurū used to 
hold his divān (dIvwn), listen to hymns sung by his choir, and then give divine instructions. 
 
When Mughal emperor Shāh ƉahAM’s (Swh jhW) eldest son Dārā Shikoh (dwrw iSkoh) was seriously ill, 
Gurū HarirAi Sāhib sent herbal medicine which cured him. Thus, relations with the Mughals remained 
on a good footing for a short time. Shāh ƉahAM kept his eldest son Dārā Shikoh near him. He made 
his second son, the governor of ƁaOgAl (bMgwl). The third son, ƀuraOgzeb was appointed governor of 
Dakhan (dKn) and Murād Bakhsh (murwd bKS) received the province of Gujrāt (gujrwq). However, 
their ambition was not satisfied and each one of them eagerly sought to become emperor. To this end 
they combined wealth and armies in their respective regions. When Shāh ƉahAM became ill and 
showed no signs of recovery, a war of succession broke out. Dārā Shikoh dispatched Rājā Jai ƓiOgh 
(rwjw jY isMG) against Shujah Mohammad and sent Rājā Jasvant ƓiOgh (rwjw jsvMq isMG) of Jodhpur 
(joDpur) to Dakhan. Jai ƓiOgh defeated Shujah Mohammad, but the combined armies of ƀuraOgzeb 
and Murād forced Jasvant ƓiOgh to retreat. Upon this ƀuraOgzeb prepared to retaliate and tried to 
seize the reigns of empire.  
 
ƀuraOgzeb imprisoned his father in Āgrā (Awgrw) and his soldiers, as well as those of his youngest 
brother Murād’s, forced Dārā Shikoh to flee towards Pañjāb (pMjwb). Gurū Harirāi Sāhib was visiting 
Goindvāl (goieMdvwl) where he met Dārā Shikoh, who had come to receive his blessings. Dārā Shikoh 
remembered that the Gurū Sāhib had been responsible for saving his life when he was sick. Dārā 
Shikoh was both an intellectual and liberally tolerant towards other religions. He was a great admirer 
of the Muslim Sufi Saint ƌIAM Mīr (mIAW mIr) who in turn was a great admirer of the Gurūs. Gurū 
Harirāi Sāhib granted Dārā Shikoh an audience and received him with due courtesy. 
 
After some time Dārā Shikoh was eventually captured by the forces of ƀuraOgzeb. ƀuraOgzeb had 
Dārā Shikoh executed, killed his own youngest brother Murād, and appointed himself as the emperor. 
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With such a ruthless person on the throne in Dillī (id`lI), relations with the Sikhs would never be the 
same during ƀuraOgzeb’s long reign. Once settled in the throne, ƀuraOgzeb turned his attention to the 
new faith, Sikhī (isKI). It was reported to the emperor that Gurū ƇarirAi had blessed Dārā Shikoh and 
assisted his escape. ƀuraOgzeb ordered the Gurū to appear in the royal court of Dillī. Gurū Harirāi did 
not go himself but instead sent his son Rām Rāi to meet the emperor. Before leaving, Rām Rāi was 
instructed by his father to not engage in any miracles and to not allow the teaching of the Sikhs to be 
compromised in any way. When Rām Rāi presented himself before the royal court he was able to 
impress on ƀuraOgzeb with his intellect and charm that Sikhī did not present any threat to the 
Mughals. ƀuraOgzeb though took exception to a verse in the Gurū Granth Sāhib: 
 
mÚ 1 ] imtI muslmwn kI pyVY peI kuim@Awr ] GiV BWfy ietw kIAw jldI kry pukwr ] 
jil jil rovY bpuVI JiV JiV pvih AMigAwr ] nwnk ijin krqY kwrxu kIAw so jwxY krqwru ]2] 
miṭī musalmān kī peṛai paī kuBiār. ghaṛi bhāṁḍe iṭā kīā jaldī kare pukār. 
jali jali rovai bapuṛī jhaṛi jhaṛi pavahi aṅgiār. nānak jini kartai kāraṇu kīā so jāṇai kartār. 
The clay of Muslim finds its way into the potter’s hand. Who fashions vessels and bricks out of it, it 
cries out of fire; and as it burns, poor thing, it weeps, and sheds tears of cinders. Says Nānak, the 
Creator alone, who made this circumstance, knows whether cremation is better, or burial. 
(Gurū Nānak Sāhib – gurU nwnk swihb, Āsā kī Vār – Awsw kI vwr) 
 
Rām ƑAi explained to ƀuraOgzeb that the words of Gurū Nānak had been incorrectly written by the 
scribe, and that the word was not “Musalmān” but “Beīmān” (byeImwn) (meaning faithless). By 
intentionally changing the words of Gurū Nānak Sāhib, Rām ƑAi was able to gain the emperors 
friendship. When what his son had done was reported back to Gurū ƇarirAi Sāhib, he was deeply hurt. 
The Gurū exclaimed, “Rām ƑAi was to be a genuine claimant for my throne. But the Gurūship is like 
the milk of a tigress which can only be contained in a cup of gold. Now Rām ƑAi shall never see my 
face again.” Rām ƑAi never saw his father again but maintained his friendship with ƀuraOgzeb and 
was awarded property by him.  
 
Since Rām ƑAi had proved a disappointment to his father, Gurū ƇarirAi appointed his younger son 
Harikrishan (hirikRSn) as the next Gurū for his virtues, and passed away soon thereafter on October 
6, 1661. This of course was not the only reason for Gurūship, as all Gurūs were chosen for their merit. 
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Grade: 6 
Course: Virsā (ivrsw) 
Lesson Number: 9 
Unit Name: Ten Nānaks (nwnk) 
Title: Gurū Harikrishan Sāhib (gurU hirikRSn swihb) 
 
Standards 
Standard 1: The Gurū-Prophet (gurU) Period: Nānaks V-X 

• Students learn the history and times of the Gurūs from Gurū Harigobind Sāhib (gurU hirgoibMd 
swihb) until Gurū Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb), including famous Sikh (isK) 
personages. 
o Students learn the major events and importance of the lives of the last five Gurūs. In 

addition to the Gurūs, students will be introduced to famous Sikh personages such as 
Bhāī Nand Lāl (BweI nMd lwl), Bhāī Ghanaīā (BweI GneIAw), Mātā Sāhib Kaur (mwqw swihb 
kOr), and others. Activities should include lessons related to the Gurūs (e.g. Gurū 
Harikrishan Sāhib’s - gurU hirikRSn swihb work in helping the poor and the sick). Besides 
focusing on the narratives of the Gurūs, their viewpoints on social issues and ethical 
living should be emphasized as well. 

 
Objectives 

1. Students learn about the life of Gurū Harikrishan Sāhib. 
 

Prerequisites 
• Previous lessons on all the Gurūs. 

 
Materials 

• Reading 
 
Advanced Preparation 

• The teacher should be familiar with the life of Gurū Harikrishan Sāhib. 
 
Engagement (10-15 minutes) 

• Begin the class with a review of the class on Gurū ƇarirAi Sāhib (gurU hirrwie swihb). 
• Ask students to share some ideas about being Eco-Friendly. 
• Have students highlight that Rām ƑAi (rwm rwie) was excommunicated and Gurū 

Harikrishan Sāhib, a child of little over five-years-old was given gurgaddī (gurg`dI). 
Specify for students that gurgaddī was not hereditary, but merit-based. 

• Rām Rāi needless to say was not happy with the decision. 
• In his instructions to Gurū Harikrishan Sāhib, Gurū ƇarirAi Sāhib asked him not to meet 

with ƀuraOgzeb. 
 

Exploration (20-25 minutes) 
• Now stop the discussion and ask children if they know what happened next? 
• Some of the students will know the story of Gurū Harikrishan Sāhib. Let them tell the 

class about the life of Gurū Harikrishan Sāhib. 
• At the end of the lesson, give the attached write out to the students so that they can read 

information on Gurū Sāhib’s life, but during your class turn your attention to the work 
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that Gurū Harikrishan Sāhib conducted as the Gurū i.e. in helping patients of cholera and 
small pox. 

 
Explanation/Extension (15-20 minutes) 

• Ask students if they have done any volunteer work. Let them share their experiences. 
• Also bring up the question to those who may not have done any particular volunteer work 

asking them what might be stopping them from doing so. 
• There may be any number of reasons, one of which may include not knowing where to 

start. 
• Take a piece of chart paper and identify, with help from your students, causes which they 

they may want to help out. In keeping with the lesson, you may want to focus on medical 
and disease-related volunteer opportunities. 

• Once you have identified some area ask students to research at home to see how they can 
help in these areas. They may be able to find something locally or find information online 
about work being done in different areas in the world. 

• Create a space in the classroom where students can come post their findings. 
 
Evaluation (On-going) 

• For homework have children complete the reading and in the next class pay special 
attention to discussion from students during the review session. 
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Teacher Resources 
 

Gurū Harikrishan Sāhib (gurU hirikRSn swihb) (1656-1664) 
Gurū Harikrishan Sāhib, the second and the youngest son of Gurū ƇarirAi Sāhib (gurU hirrwie swihb) 
and Mātā Krishan Kaur (mwqw ikRSn kOr), was born on 7th of July, 1656 at Kīratpur (kIrqpur). Gurū 
Harikrishan Sāhib was appointed Gurū when he was five years and three months old.  
 
Rām ƑAi (rwm rwie) was at the Emperor’s court in Dillī (id`lI) and when the news of Gurū Harikrishan 
Sāhib’s succession to Gurūship reached Rām ƑAJ, he was inflamed with jealousy. The Masand (msMd) 
Gurdās (gurdws) who attended on Rām ƑAi comforted him, “There is no need to be sad. You have 
many disciples in this part of the country. Even the Emperor himself holds you in honor.” Rām ƑAi 
was not satisfied, “Don’t you know that when the Sikhs of this country learn that the Gurūship has 
been given to my younger brother, they will turn away from me and go to him.” However Rām ƑAi 
acted on Gurdās’s suggestion and sent his masands in every direction to proclaim his succession and 
bring him the offerings of the faithful. His masands went in all directions to announce his succession 
as Gurū, but the Sikhs who knew of Gurū Harikrishan Sāhib’s succession, refused to accept Rām ƑAi 
as their Gurū. At this Rām ƑAi decided to lay his case before the Emperor ƀuraOgzeb (AOrMgzyb). Thus 
he addressed ƀuraOgzeb, “Sir, my father has appointed my younger brother as successor to him, and 
now he has taken possession of his throne, his property and offerings. This misfortune has befallen 
me on account of my obedience to your Majesty. My father was opposed to you on that account, and 
at his death he ordered my younger brother never to be reconciled to you, and never to look upon 
your face. Now I pray to you to summon him to Dillī and order him to exhibit miracles as I have 
done.” 
 
This situation provided the Emperor with a good opportunity to realize his own religious mission. 
ƀuraOgzeb wanted to convert all to Islām but predicted failure in Pañjāb (pMjwb) because the people 
greatly revered the Gurū there. If the Emperor could get Rām ƑAi the Gurūship, through him he 
would perhaps be able to spread Islām in Pañjāb, or even if he were successful in setting both brothers 
at variance, they would die by mutual slaughter and his purpose should be served. 
 
ƀuraOgzeb, having contrived this wicked plan, called Rājā Jai SƓiNgh (rwjw jY isMG) of Amber (AMbyr) 
and ordered him to summon Gurū Harikrishan Sāhib and said, “I wish to see him, be careful that he 
(Gurū) be treated with all respect on his journey.” Rām ƑAi was delighted to hear the Emperor’s 
decision to summon his brother. 
 
Many writers have shown their disbelief over the fact that Gurū Harikrishan Sāhib, being a child, 
possessed such high attainments and taught with all confidence those who asked him about truth. 
Intelligentsia cannot understand the sanctity of Gurūship as they attribute every happening to age, 
intelligence and experience of a person.  
 
It should be noted here that Gurū Harikrishan Sāhib, because of his divine prerogatives, had the 
spiritual inspiration at the age of five. His spiritual attainments came with his status of Gurūship. 
 
As has been explained before, in Gurū Granth Sāhib, Gurū means Jot or Divine Light that enlightens 
from darkness, once the Gurūship is installed, a person’s age, intelligence or experience has no value. 
It is the Divine Light that then works in that person. The power of Divine Light is beyond the reach of 
human intelligence. The intelligentsia cannot perceive or apprehend the power of Divine Light 
through the medium of their technical knowledge. Our so-called technical knowledge or the 
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intelligence, in reality is “I-am-ness” or the veil of ego. Vāhigurū (vwihgurU) is everywhere and within 
us too, but this veil of ego separates us from Vāhigurū and hides the truth from us. It is only the 
Gurū’s grace that opens up our inner eyes with which we can perceive the incomprehensible and 
enter the stage of Eternal Bliss. 
 
ibsmn ibsm Bey ibsmwd] ijin bUiJAw iqsu AwieAw sÍwd ] 
bisman bisam bhae bismād. jini būjhiā tisu āiā svād. 
Gazing upon the wondrous wonder, I am wonder-struck and amazed! 
One who realizes this, comes to realize this state of joy. 
 
To reach that stage, a person must first seek Gurū’s grace. In order to do that, one must abandon the 
sense of egoism and the pride of technical knowledge and then submit and surrender unconditionally 
before the Gurū and ask for grace. The answer to the question as to how the Gurū at the age of five 
could possess attainments of such a high magnitude lies not in the reasoning of egoistic mind but in 
the spiritual vision. The answer to the spiritual power of the young Gurū lies in the understanding that 
the Gurū, though human in body, is Divine in Spirit. Egoistic minds of the so called scholars prohibit 
them from understanding the Divinity of the Gurū. As long as the human mind remains under the 
intoxication of egoism, the cycle of arguments of intelligence will continue and a person can never 
perceive the power of Divine Light, cannot comprehend Vāhigurū and can have no knowledge of 
Vāhigurū. The egoistic mind will then continue to wonder how a five year old Gurū could perform 
those supernatural acts. 
 
Rājā Jai SƓiOgh had previously heard the Gurū’s praises and was, therefore, pleased at the prospect of 
making his acquaintance and of listening to his instruction. He sent his representative to Kīratpur to 
request the Gurū to come to Dillī. The Gurū refused the invitation, for he had been forbidden by his 
father to see the Emperor.  
 
Rājā Jai SƓiOgh sent back this communication, “Rājā Jai SƓiOgh humbly requests the Gurū to come to 
Dillī so that he and the Gurū’s Sikhs may meet with him. The Gurū may act as he pleases regarding 
an interview with the Emperor.” It was made clear by the representative of Jai ƓiOgh that he (Gurū) 
would not be compelled to go to the Emperor. 
 
Upon consultation with his local ƓaOgat (sMgq), the Gurū set out from Kīratpur. At Pañjokhrā (pMjoKrw), 
a village near Ambālā (AMbwlw), came a proud learned Brahman who, without even saluting the Gurū, 
sat down in his presence. The pundit asked him to recite Saloks (slok) from the Gītā (gIqw) since his 
name was similar to that of the Hindū god Krishn (ikRSn). At that time, there stood nearby a dumb and 
illiterate man, Chajjū (C`jU), who hailed from the same village as the Brāhman (bRwhmn). Chajjū was 
serving water in the kitchen of the Gurū where he had encamped. The Gurū asked the Brāhman 
whether he should translate Gītā himself or he have it done by Chajjū. 
 
The Brāhman thought, how can Chajjū, who cannot not even talk, translate Gītā? So he replied after a 
little pause, that Chajjū should do it. The Gurū always carried a stick with him. Calling Chajjū, he 
asked him to answer the Brāhman’s questions. To the utter amazement of the Brāhman and others, 
Chajjū explained in detail each and every verse that the Brāhman asked. Upon this the Brāhman fell 
on the lotus feet of the Gurū and apologized for his indiscreet behavior. It was clear that not only 
could the Gurū interpret other faith scriptures, but also teach his Sikhs to do so. 
 
When the Gurū reached Dillī, he was received by Rājā Jai SƓiOgh. He requested the Gurū to stay at his 
palace. That palace is now known as Gurduārā ƁaOglA Sāhib (gurduAwrw bMglw swihb) in New Dillī. 
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Thousands of people of Dillī came to have darshan (drSn) (holy sight) of the Gurū. The sick were 
healed and those in distress were comforted at the very sight of the holy Master. 
 
The Emperor sent presents at the arrival of the Gurū and expressed a wish to see him but the 
invitation was refused. 
 
On the instruction of Emperor ƀuraOgzeb, Rājā Jai SƓiOgh agreed to test the Gurū whether he 
possessed any superhuman power. His head queen dressed like a maid servant and sat among other 
maid servants and queens. The Gurū was requested to identify the head queen (ƑANI - rwxI) which he 
immediately did. Upon this Rājā Jai SƓiOgh and his queens acknowledged the Gurū’s spiritual power. 
 
Cholera and small-pox were raging fiercely in Dillī at that time. The Gurū went through the city, 
healing the sick and providing them with hope and inspiration. Food, medicine and clothes were 
distributed among the poor and the sick.  
 
Shortly after the above incident, the Gurū was seized with high fever which was followed by small-
pox. His mother sat by him and pleaded, “My son, why are you intent on your death? You have only 
lately been seated on the Gurū’s throne, you are still a child, and it is too soon for you to depart.” The 
Gurū replied, “Be not anxious. My safety is in Divine Will. Almighty is the reaper of the crop; it is 
within Divine pleasure, and sometimes Almighty reaps it while it is still green, half-green and 
sometimes when it is ripe. The Creator will do what is best.” 
 
The Gurū was ill for several days. He knew his end had arrived and said, “Bābā Bakāle (bwbw bkwly),” 
which meant that his successor would be found at village of Bakālā (bkwlw). He then breathed his last 
on 30 March, 1664. His body was cremated on the bank of river Jamuna where now stands the 
Gurduārā Bālā Sāhib (gurduAwrw bwlw swihb). 
 
Adapted from http://www.allaboutsikhs.com/gurus/guruHarikrishan.htm 

http://www.allaboutsikhs.com/gurus/guruHarikrishan.htm
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Grade: 6 
Course: Virsā (ivrsw) 
Lesson Number: 10 
Unit Name: Ḍhāḍhī Vār (FwFI vwr) 
Title: Ḍhāḍhī Vār Form 
 
Standards 
Standard 5: The ăhADhI Vār Form  

• Students can sing, translate, and recite a few songs sung in ăhADhI Vār form. 
o Students learn audio recognition of ăhADhI Vār form, in addition to its history and 

details. The students will learn the history, purpose, importance, and even current role as 
a form of passing historic tradition. 

 
Objectives 

1. Students are exposed to the ăhADhI Vār form and have the opportunity, to listen and translate 
a Vār with the help of the teacher. 

2. Students will create a Vār-type poem using the life of one of the Gurūs that they learned 
about as part of the ten Nānak (nwnk) unit. 

 
Prerequisites 

• Understanding of spoken and written Pañjābī (pMjwbI). 
 
Materials 

• Tape/CD player or computer with speakers 
• Print-outs of Vār 
• Readings 

 
Advanced Preparation 

• The teacher should choose a Vār from the resource attached. 
• The teacher should familiarize him/ herself with the Vār that they want the students to listen 

to and also on information about ăhADhI Vār. 
• The teacher should have these Vār’s printed out and ready for distribution. 
• The teacher should have pictures of instruments printed, preferably in color. 
• The teacher should read the second lesson in this unit. 

 
Engagement (15-20 minutes) 

• If possible, begin your class with a ăhADhI jathā (jQw) singing a ăhADhI Vār. If you are not 
able to invite a jathā pick a good piece that you can play for your students. Some examples 
are given in the Teacher Resources. 

• It is recommended that you pick a Vār that you feel your students will be able to relate to. 
One way to gauge this is to pay special attention to class discussions and pick a Vār based on 
that. 

• After they are done listening to the audio or to the jathā ask the students if they know what 
they just heard. Try to get them to say a ăhADhI Vār. 

• Once it is established that it is a ăhADhI Vār you can begin discussion. 
 
Exploration (35 minutes) 

• Explain to students what a Vār is (reading attached). 
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• Following that, give them some history on ăhADhIs. Include Gurū Harigobind Sāhib’s (gurU 
hirgoibMd swihb) role in the development of ăhADhI and use of the ƓaraOgI (swrMgI). 

• Now hand out the Vār that you heard and go over it together as a class. Have students take 
turns reading it. 

• If you cannot find a copy of the Vār that you just heard, use a Vār from the book in the 
teacher resource. 

• After reading it, ask students to give you a general idea of what they understood. 
• Help them along and provide a synopsis of what the Vār is expressing before you move on. 

 
Explanation/Extension (5-10 minutes) 

• Ask children to take the Vār home and work on a translation of the Vār to be discussed as the 
whole group in the next class on ăhADhI Vār. 

• To help them with a translation the teacher should either go over words that he/she think may 
be difficult or should provide students with a table of difficult words with a translation. 

• Also tell them that as they are going through the Ten Nānaks unit they should be paying 
special attention as they will choose to write a Vār style poem on the life of one of the Gurū 
Sāhib.  

 
Evaluation (On-going) 

• Collect the finished translation in the next class and look for accuracy and understanding. 



Sojhī Virsā 

© 2013 Sikh Research Institute 31 

Teacher Resources 
 
Reading 

Vār (vwr) 
The word Vār comes from Sanskrit (sMsikRq), in which, it is referred to as Vāri (vwrI), the brave and 
Vairī (vYrI), the enemy, or in other words, one side striking and the other defending. In the Pañjābī 
(pMjwbI) language, the word Vār has several different meanings such as: to strike, to attack, war, to 
surround in a war situation, to stop, to defend, to sacrifice, repetition, to close a door, days of the 
week, to praise, etc. Vār is a well-known form of Pañjābī poetry as well. Due to its popularity with 
the common folk and its authenticity, Gurū Nānak Sāhib (gurU nwnk swihb) along with other Gurūs 
utilized it as a medium to convey their message. Even though this poetic form is included in, and 
identified with folk songs, it still stands out independently and maintains its own importance. Bards 
(FwFI) usually performed these Vārs. The typical theme in these Vārs was of battles and dynastic 
feuds, of issues of honor fought at the point of the sword and of romantic love. 
 
The Gurūs employed this particular form, as opposed to Kisse (ik`sy) or ƉaOgnAme (jMgnwmy). In a 
typical Kissā, the theme is of man against society and if man doesn’t get what he wants, namely his 
beloved, then he rejects all of society. In a ƉaOgnAmA, there is a description and details of a battle, one 
side either wins or loses and that’s the end of it. In a Vār, however, the battle between the opposing 
forces is endless. Even after one side has conquered the other, the fight still continues. The theme in 
the Vārs of the Gurus is to take the worldly, social perspectives and utilize them in a manner that they 
can be used to understand the nature of spiritual experience. In this manner, through spiritual 
experience, the battle with the worldly attachment, Māiā (mwieAw) and the five vikārs (ivkwr) (kām - 
kwm, krodh - kRoD, lobh - loB, moh - moh and ahaMkAr - AhMkwr) ensues. The Vār describes the internal 
conflict and confrontation among the attributes of a Gurmukh (gurmuK) and a Manmukh (mnmuK) and 
through this insight of the spiritual doctrine, guidance is given to the individual. Typically, Vārs are 
composed in the form of paKRIs (pauVI). Gurū Arjan Sāhib (gurU Arjn swihb) during the compilation 
of the Gurū Granth Sāhib (gurU gMRQ swihb) added saloks (slok) of the first four Gurūs to the paKRIs of 
the Vārs (those not composed by him) and later it is said Gurū Harigobind Sāhib added a regional 
tune to each Vār.  
 
Adapted from http://www.sikh-heritage.co.uk/arts/musicPunjab/Music%20of%20Punjab.htm 
 

ăhADhI (FwFI) 
Another distinct group, which emerged in the age of the Gurūs, was the ăhADhIs (named for the small 
drum, ăhAD - Ff, which accompanied their songs). Gurū Harigobind Sāhib (gurU hirgoibMd swihb) 
fostered these singers. While Marāsīs (mrwsI), also singers, were Muslims, ăhADIs were not confined 
to a particular religious affiliation. Sūfī (sU&I) ăhADhIs sang in praise of a Divine Beloved while Sikh 
ăhADIs specialized in martial ballads called Vārs. The Sūfī ăhADhIs usually performed at the Mazārs 
of saints and at Melās (mylw) and festivals while the Sikh ăhADhIs sang mainly at the Gurduārās 
(gurduAwrw). In modern Pañjāb (pMjwb), both Sūfī and Sikh ăhADhIs are still very much part of the 
musical scene. 
 
The ăhADhIs are an integral part of Gurmat ƓaOgIt (gurmq sMgIq). Gurū Nānak Sāhib himself used to 
call himself a ăhADhI of Vāhigurū (vwihgurU). 
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At the command of Gurū Harigobind Sāhib, the ăhADhIs refined their repertoire. Their songs came to 
deal exclusively with tales of heroism and valor and they accompanied the armies of the Gurū and 
sang to hearten the men and women. Two ăhADhIs of that age are still remembered by name: they 
were Bhāī Nāthā (BweI nQw) and Bhāī Abdullah (BweI Abdu`lwh). The latter was a gifted poet and sang 
his own compositions in the Gurū’s court. These inspiring songs have come down through the ages. 
However, it must be noted that the singing of Vārs (as these heroic ballads are called) has changed 
over the centuries. The ăhADhIs once sang only verses from the Gurū Granth Sāhib (gurU gMRQ swihb); 
the contemporary ăhADhIs repertoire has broadened to include many kisse and romances. 
 
Some literary forms that are in Gurū Granth Sahib are: ƆhoRIA (GoVIAw), Chant (CMq), Vār Sat (vwr sq), 
Thitī (iQqI), Rutī (ruqI), Bārah Māhā (bwrh mwhw), Karhale (krhly), ƖaNjArA (vxjwrw), ƁirhaRe (ibrhVy), 
ƀlAhaNIA (AlwhxIAw), Añjulī (AMjulI), Sad (sd), Pahare (phry), Din-ƑaiNi (idn rYix), Vār (vwr) and 
Sohilā (soihlw). 
 
Adapted from: Sikh Research Institute’s Poetic Forms Paper 
 

 
Sikh ăhADI jathā performing inside a Gurduārā 

 

 
Des Rāj Lakhane (dys rwj lKny) - Sūfī ăhADhIs 
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Courtesy: http: //www.aimrec.com/images/instruments-sarangi.jpg 
 
Books 
• Ḍhāḍhī Giānī Daiā Siṅgh ‘Dilbar,’ Vārāṁ te Prasaṅg (Bhāg Dūjā), Ḍā. Catar Siṅgh Jīvan Siṅgh, 

Ammritsar, 2006. 

http://www.aimrec.com/images/instruments-sarangi.jpg
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Grade: 6  
Course: Virsā (ivrsw) 
Lesson Number: 11 
Unit Name: Ten Nānaks (nwnk) 
Title: Gurū Teghbahādar Sāhib (gurU qyZbhwdr swihb) I 
 
Standards 
Standard 1: The Gurū-Prophet (gurU) Period: Nānaks V-X 

• Students learn the history and times of the Gurūs from Gurū Harigobind Sāhib (gurU hirgoibMd 
swihb) until Gurū Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb), including famous Sikh (isK) 
personages. 
o Students learn the major events and importance of the lives of the last five Gurūs. In 

addition to the Gurūs, students will be introduced to famous Sikh personages such as 
Bhāī Nand Lāl (BweI nMd lwl), Bhāī Ghanaīā (BweI GneIAw), Mātā Sāhib Kaur (mwqw swihb 
kOr), and others. Activities should include lessons related to the Gurūs (e.g. Gurū 
Harikrishan Sāhib’s - gurU hirikRSn swihb - work in helping the poor and the sick). 
Besides focusing on the narratives of the Gurūs, their viewpoints on social issues and 
ethical living should be emphasized as well. 

 
Objectives 

1. Students learn about the life of Gurū Teghbahādar Sāhib. 
 

Prerequisites 
• Previous lessons on all the Gurūs. 

 
Materials 

• Readings 
 
Advanced Preparation 

• The teacher should be familiar with the life of Gurū Teghbahādar Sāhib. 
• The teacher should have some examples of human rights violations that are going on in the 

world (use www.amnesty.org as a reference). 
 
Engagement (20-25 minutes) 

• Begin class with a review of the class on Gurū Harikrishan Sāhib (gurU hirikRSn swihb). 
• Ask students to share ideas they may have on deadly diseases that they may be interested in 

doing volunteer work about. 
o Create an area in the classroom where students can add information for study regarding 

these diseases along with eco-friendly possibilities that can be worked on as a class. 
o Let this area be an area where students feel that they are the main contributors. 
o The teacher should occasionally check this area to add to it and to acknowledge students’ 

contributions. 
• Now ask students if they are familiar with areas in their country or in the world where there 

are human rights violations? 
• Let students share some of their knowledge with the class about these. 
• If students have insufficient knowledge regarding this then use examples from the Amnesty 

International website. 

http://www.amnesty.org/
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• After discussing the violations ask students to write down the answer to the following 
question in one paragraph (3-7 sentences): 
o What responsibilities do we as Sikhs have, if any, to combat these violations, and why? 

• Give students several minutes to write down their answer and have students write their names 
on their sheets and put them away for now. 

 
Exploration (20-25 minutes) 

• Now ask students if they know who the ninth Nānak was?  
• They should be familiar with Gurū Teghbahādar Sāhib  
• Ask them if they know: 

o Whose son he was?  
o Whose brother he was? 
o What was his wife’s name? 
o What was his mother’s name?, etc. 

• If they are not familiar with these, give them the information or tell them that they can read 
about this later on. 

• Continue on and explain to them how Gurū Sāhib was discovered by Makkhan Shāh (m`Kn 
Swh), explaining the pretenses of others who were saying they were the Gurū. 

• Highlight for students information from the attached reading regarding the travels of Gurū 
Teghbahādar Sāhib. 

• Have children connect them to the travels of Gurū Nānak Sāhib (gurU nwnk swihb). 
Highlighting that the message was the same: 
o To remember Vāhigurū (vwihgurU) 
o Not to worship idols and tombs 

• Stop the explanation about the Gurū right before ƀuraOgzeb’s campaign of religious 
persecution. 

 
Explanation/Extension (5-10 minutes) 

• Now hand out the first part of the write up on Gurū Teghbahādar Sāhib and have students 
read through it silently, highlighting any information that they find interesting or new to 
them. 

• If they have time, have them write their thoughts, reactions, interest and inspirations about 
Gurū Teghbahādar Sāhib in their journals. You can also have students discuss it verbally, 
time permitting. 

• If they are not able to finish their thoughts in their journals they should complete it at home 
and bring it to you in the next class. They may also choose to draw an inspirational scene. 

 
Evaluation (On-going) 

• Evaluation will be on-going based on discussion that students have in class and based on 
journal entries. 
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Teacher Resources 
 

Gurū Teghbahādar Sāhib (gurU qyZbhwdr swihb) 
Bābā Bakāle (bwbw bkwly), was the only clue given by Gurū Harikrishan Sāhib (gurU hirikRSn swihb) for 
his successor. As this word reached the village Bakālā, twenty-two individuals including Dhīr Mal 
(DIr ml), the grandson of Gurū Harigobind Sāhib (gurU hirgoibMd swihb), set up shop and claimed 
themselves as the ninth Gurū (gurU). The Sikhs were in great confusion as they could not know who 
the real Gurū was. 
 
Makkhan Shāh (mK`n Swh) of Jhelam (Jylm) district was a trade merchant. When his vessel full of 
merchandise was sinking, he had invoked Gurū Nānak Sāhib (gurU nwnk swihb) and vowed to offer 
five hundred gold coins if the vessel reached the shore. Makhan Shāh came to the village of Bakālā to 
pay his offering to the Gurū. He was surprised to find that twenty-two ƓoDhIs (soFI) had installed 
themselves as Gurūs. In that state of confusion and uncertainty, he resolved to try the pretenders. He 
thought to put two coins before each impostor and the real Gurū being the searcher of hearts, would 
ask for the balance of his promised offering. He visited all the impostors and made each of them 
offering of two gold coins, but none of them asked for the balance. 
 
He then inquired if there was any one else in Bakālā. Someone informed him about Gurū 
Teghbahādar Sāhib. Makkhan Shāh went and as usual made his offering of two gold coins. Upon this 
Gurū Teghbahādar Sāhib asked where the balance of five hundred gold coins, he had promised when 
the ship was sinking, were? Makkhan Shāh was delighted and prostrated himself before the Gurū. He 
then went to the roof of the house and screamed, “Gurū Ladho! Gurū Ladho!” (gurU lwDo, gurU lwDo). I 
have found the Gurū! I have found the Gurū! 
 
Gurū Teghbahādar Sāhib was the fifth and the youngest son of Gurū Harigobind Sāhib and was born 
on first of April, 1621 to Mātā Nānakī (mwqw nwnkI) at Ammritsar (AMimRqsr), Gurū ke Mahal (gurU ky 
mhl). He was married to Mātā Gujrī (mwqw gujrI), daughter of Lāl Cand (lwl cMd) of Kartārpur 
(krqwrpur) in Jalandhar (jlMDr) district. After Gurū Harigobind Sāhib left, he, with his mother Mātā 
Nānakī and his wife, went to live in Bakālā. 
 
Makkhan Shāh’s discovery of the genuine Gurū put an end to the pretensions of the false Gurūs. Dhīr 
Mal could not reconcile with the situation and was determined to snatch the Gurūship by force. One 
day he communicated his feelings to his masand (msMd), ƓhIhAM (sIhW) who promised to put an end to 
his enemy (Gurū). Accordingly the masand, along with a score of people, set forth to kill the Gurū. 
He fired and the bullet struck Gurū Sāhib’s shoulder without causing serious injury. The Gurū, 
however, remained calm and full of composure. The other men plundered the property of the Gurū 
and went away.  
 
When Makkhan Shāh heard of this incident, he proceeded with a body of Sikhs (isK) to Dhīr Mal’s 
residence. In fear for his life, Dhīr Mal closed his doors, but they burst them open and seized him and 
his accomplices, tied his masand’s hands behind his back, and brought them before the Gurū. They 
brought back all the property of the Gurū and in addition also took Dhīr Mal’s property. They also 
brought back the original copy of the Ādi Granth (Awid gMRQ) which was in the possession of Dhīr Mal 
and placed it before Gurū Sāhib. The masand ƓhIhAM fell at the feet of the Gurū and asked for 
forgiveness for his misdeeds. The Gurū pardoned the masand and ordered Makkhan Shāh to return all 
the property of Dhīr Mal including the Ādī Granth. He explained to Makkhan Shāh and his other 
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Sikhs that Gurū Nānak Sāhib gave them the wealth of Nām (nwm) which was sufficient for all their 
wants. 
 
When Gurū Harigobind Sāhib shifted his headquarters to Kīratpur (kIrqpur), most of his disciples 
had also moved to that place with him and the Harimandar Sāhib (hirmMdr swihb) at Ammritsar fell 
ultimately into the hands of the impostors like Harjī ƌINA (hrjI mIxw). In November 1664, Gurū 
Teghbahādar Sāhib went to Ammritsar. He took isnān (iesnwn) in the sarovar (srovr), but the pujārīs 
(pujwrI) closed the doors of the Harimandar Sāhib to him. He saluted it and remarked that it was they 
who were rotten within, who through greed of offerings, had entered the temple. When the news 
spread, the people of Ammritsar went in a body and poured their souls at his feet. The women of the 
city took the lead and went to Gurū Sāhib singing all the way to the village Vallā (v`lw) where he 
stayed in the humble abode of a devout disciple Mātā ƇariAM (mwqw hirAW). The Master blessed the 
women of Ammritsar and Ammritsar itself. On seeing their devotion he blessed them with these 
words, “Vāhigurū’s (vwihgurU) love and devotion shall ever abide among you.” 
 
Leaving Ammritsar the Gurū passed through the Mājhā (mwJw) and Mālvā (mwlvw) regions before 
reaching Kīratpur sometimes in May, 1665. He attended the last rites of Rājā Dīp ƓiOgh (rwjw dIp 
isMG) of Bilāspur (iblwspur) and expressed his desire to build a new settlement near Kīratpur. He also 
showed his inclination to buy suitable land for that purpose. On learning this, the ƑANI (rwxI) of 
Bilāspur offered to donate the site of Makkhovāl (m`Kovwl). The offer was accepted, but was duly 
purchased and the foundation stone of the new settlement, Cak Nānakī (ck nwnkI) was laid in June, 
1665, after the revered name of Gurū Sāhib’s mother. In the course of time, a beautiful town called 
Anandpur (AnMdpur) grew up around it. 
 
After founding the new settlement, the Gurū did not stay there long. However, he entrusted the 
construction work to his trustworthy followers. It is said that the Gurū undertook his tours of the east 
in response to the invitation of his Sikhs from that area—Bhāī Bulakkī Dās (BweI bul`kI dws) and Bhāī 
Hulās Cand (hulws cMd) from ăhAkA (Fwkw), and Bhāī Darbārā (drbwrw) and Bhāī Cain Sukh (cYn suK) 
from ƏaTnA (ptnw). These Sikhs had met the Gurū at Kīratpur and asked him to visit their land in the 
east with his family. The Gurū left Anandpur in August, 1665. 
 
After leaving Anandpur he passed through Ghanaulī (GnOlI), ƑopaR (ropV), ăaDDUmAjrA (f`fUmwjrw) and 
ƋuOg (luMg) village and then reached ƏaTiAlA (pitAwlw) state. Here, the people of a certain area 
complained to him that they did not have drinking water nearby and for that purpose they had to 
travel a long distance. There was a well nearby, but its water was brackish and unwholesome. The 
Gurū told them to remember Vāhigurū with a true and genuine heart, then draw water, and they 
would find it pure and sweet. From that day the well yielded sweet water and is known as Gurū’s 
well. 
 
He then proceeded to other areas, where he gave religious instructions wherever he stopped and 
instructed the people not to worship idols and tombs, but worship only the formless Vāhigurū. He 
passed through several villages where a great concourse of people awaited him and to whom he spoke 
of truth. He then went to Sābo kī ƔalvaNDI (swbo kI qlvMfI), now known as Damdamā (dmdmw) and 
then traveled further where he continued to share the message of truth and love.  
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Gurū at Kurukshetra (kurukSyqR) 
The Gurū reached Kurukshetra on the occasion of solar eclipse. He was received with great honor and 
distinction by all the holy men present there. During his stay he preached about truth. From there he 
went to Bānī Badarpur (bwnI bdrpur) where he contributed money for the excavation of a well. 
 
He proceeded to Mathurā (mQurw) and then Āgrā (Awgrw). Moving through ƈTAvA (ietwvw) he reached 
Kānpur (kwnpur) and then Prayāg (pRXwg) (today’s Alāhābād - Alwhwbwd). He stayed about six months 
at Prayāg and proceeded to Mirzāpur (imrzwpur). From here he reached Banāras (bnwrs) and stayed in 
Resham Katrā (rySm kqrw). All these places have a Gurduārā to mark the memory of the Gurū’s visit. 
 
He arrived at the village where lived a very devout disciple called Cācā Phaggū (cwcw P`gU) who had 
built a mansion and within it placed a superb couch for the Gurū. Every morning he used to perfume 
it and then would close the doors declaring that he would not live in it until the Gurū had come, 
entered and hallowed it with his footsteps. Cācā Phaggū’s desire was fulfilled and he had the 
happiness to entertain the Gurū in that mansion. Then the Gurū proceeded to Gayā (gXw) where the 
Brahmans met him in a body and explained the virtues of pilgrimage of Gayā. They said if barley 
rolls were offered to Brāhmans at Gayā for the souls of ancestors, they would go to heaven even if 
they were already in hell. So they pressed the Gurū to give money to perform such a ceremony for 
him. He refused to accept their argument rather exhorted them to remember Vāhigurū and instructed 
them on divine knowledge and wisdom. 
 
The Gurū then reached ƏaTnA (ptnw) and encamped at first in a garden outside the city. That place is 
called Gurū kā Bāg (gurU kw bwg). Bhāī ƉeThA (BweI jyTw) a devout disciple, took the Gurū to his 
residence. Gurū Sāhib gave religious instructions to the people. One day he told his mother, Mātā 
Nānakī that many Sikhs were waiting for him in a distant land, so he must go to them. He wanted the 
family to remain at Panṭā.  
 
Gurū Teghbahādar Sāhib brought about peace between Rājā Shankar Dhvaj (rwjw SMkr DÍj) of Āsām 
(Awswm) and Rājā Rām ƓSiNgh. As a result the fighting forces of both Rājās erected a monument of 
peace with their weapons lying down, thereby vindicating the Gurū’s exhortation that hatred divides 
and love unites; and all disputes can be settled through mutual discussions and peaceful negotiations. 
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Grade: 6 
Course: Virsā (ivrsw) 
Lesson Number: 12 
Unit Name: Ten Nānaks (nwnk) 
Title: Gurū Teghbahādar Sāhib (gurU qyZbhwdr swihb) II 
 
Standards 
Standard 1: The Gurū-Prophet (gurU) Period: Nānaks V-X 

• Students learn the history and times of the Gurūs from Gurū Harigobind Sāhib (gurU hirgoibMd 
swihb) until Gurū Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb), including famous Sikh (isK) 
personages. 
o Students learn the major events and importance of the lives of the last five Gurūs. In 

addition to the Gurūs, students will be introduced to famous Sikh personages such as 
Bhāī Nand Lāl (BweI nMd lwl), Bhāī Ghanaīā (BweI GneIAw), Mātā Sāhib Kaur (mwqw swihb 
kOr), and others. Activities should include lessons related to the Gurūs (e.g. Gurū 
Harikrishan Sāhib’s - gurU hirikRSn swihb- work in helping the poor and the sick). Besides 
focusing on the narratives of the Gurūs, their viewpoints on social issues and ethical 
living should be emphasized as well. 

 
Objectives 

1. Students learn about of Gurū Teghbahādar Sāhib’s Shahīdī (ShIdI). 
 

Prerequisites 
• Previous lessons on all the Gurūs, especially lesson Gurū Teghbahādar Sāhib I. 

 
Materials 

• Print-out of reading 
• Highlighter markers 

 
Advanced Preparation 

• The teacher should be familiar with the life of Gurū Teghbahādar Sāhib. 
• Before students arrive have the following written on the board: isr jwey qW jwey myrw isKI isDk 

nw jwey; sir jāe tāM jāe merā sikhī sidhak nā jāe. 
• Teacher should have some examples of human rights violations that are going on in the world 

(use www.amnesty.org as a reference). 
 
Engagement (15-20 minutes) 

• As students enter the class, have all of them repeat: isr jwey qW jwey myrw isKI isdk nw jwey; sir 
jāe tāM jāe merā sikhī sidak nā jāe. You can choose to sing it or just slowly and calmly repeat 
it. 

• Once everyone has arrived and you have spent about 2-3 minutes as an entire group repeating 
the phrase, stop and let there be silence for a few minutes. 

• Then ask the students: “What were we saying? And what does it mean?” 
• Go over the literal meaning and focus on the word Sidak. 
• Spend about 10 minutes discussing some examples of what one can do in their life to show 

that they have a certain belief/perseverance/faith. 

http://www.amnesty.org/
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• Let students share their thoughts. Ask them to think beyond what is just common. 
 

Exploration (20-25 minutes) 
• Now draw their attention to Gurū Teghbahādar Sāhib’s life which they have learned about in 

the previous class. 
• Let them do the sharing rather than you recapping information for them. 
• Have children connect to the travels of Gurū Nānak Sāhib (gurU nwnk swihb). Highlighting that 

the message was the same: 
o To remember Vāhigurū (vwihgurU) 
o Not to worship idols and tombs 

• Then move on to the write-up in the teacher resource. 
• Pass the readings out to the students and let them read it silently. 
• Ask them to use a highlighter marker and take notes as needed. 
• Once students are done, have them write their thoughts in the journal. 
• Ask them to focus on the information they just read and reflect on what it means, what was 

Gurū Sāhib’s intent by sacrificing his life. 
 
Explanation/Extension (5-10 minutes) 

• Together as a group, discuss the write-up focusing on Gurū Sāhib’s sacrifice, not for a 
particular religion only, but for the individual’s right to practice a religion or no religion, as 
one chooses.  

• Have students choose one of the five Gurūs they have learnt about and have them write a 3-
page paper on their life and what inspiration the student drew from learning about their life. 

 
Evaluation (On-going) 

• Evaluation will be on-going based on discussion that students have in class. 
• You will also be able to gauge their understanding based on information that they have 

written. 
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Teacher Resources 
 

Gurū Teghbahādar Sāhib’s Shahīdī (ShIdI) (Reading 2) 
 
ƀuraOgzeb’s (AOrMgzyb) campaign of religious persecution 
As ƀuraOgzeb ascended the throne of South Asia by imprisoning his father and murdering his 
brothers, he decided to enlist the sympathies of the fanatical section of his co-religionists. His idea 
was to exterminate the idolatrous Hindūs and to convert the whole of South Asia to Islām. In order to 
achieve this objective he employed four fundamental means to deal with them. First he made peaceful 
overtures; secondly, he offered money; thirdly, he threatened punishment; and lastly, he tried to cause 
dissention among them. When all these measures failed, he resorted to forcible conversion. Orders 
were issued to the governors of all the provinces that they should destroy the schools and temples of 
the infidels (Kāfir - kwi&r) and thereby put an end to educational activities as well as the practices of 
the religion of the Kāfirs (non-Muslims or non-believers). Many temples at Mathurā (mQurw) and 
Banāras (bnwrs) were destroyed. Even a Sikh Gurduārā in Buriā (buirAw) in Khizrābād Pargnā 
(iKzrwbwd prgnw) of Sarhind (srihMd) had been demolished and a mosque was built on the site. Such 
incidents had become common occurrences. In order to force conversion to Islām, all possible means 
were adopted. In the field of taxation, the policy of discrimination was launched with great vigor. 
Pilgrimage taxes were levied. Five percent custom duty was levied on Hindūs while Muslims were 
charged only half of that. 
 
The forced conversion zeal of the officials, with their campaign of religious persecution and their 
conversion at the point of the sword, had sent a wave of terror throughout the country. Sher Afgān 
Khān (Syr APgwn Kwn), the Emperor’s viceroy in Kashmīr (kSmIr), set about converting the Kashmīrī 
(kSmIrI) Hindūs by force and massacred those who refused to embrace Islām. Even Muslims, who in 
any way assisted the Hindūs, were mercilessly put to death. In extreme agony of too much slaughter, 
the Brāhman priests of Kashmīr prayed to their gods. 
 
A delegation of 500 Kashmīrī Brāhmans led by ƏaNDit Kirpā Rām (pMifq ikrpw rwm) met Gurū 
Teghbahādar Sāhib at Anandpur Sāhib. ƏaNDit Kirpā Rām told tales of the torture initiated by the 
orders of ƀuraOgzeb (r. 1658-1707 AD) for converting them to Islām. Gurū Sāhib was deliberating on 
the issue when the child Gobind ƑAi (goibMd rwie) happened to be there and asked as to what was the 
matter. Gurū Sāhib told him that the sacrifice of a Great Soul was called for. “Who else besides you 
can serve this cause?” was the child Gobind ƑAi’s spontaneous reaction. The Gurū replied, “This 
requires sacrifice, sacrifice of a holy and supreme soul.” His son responded, “O dear father, who is 
more holy than you in this age? Go and offer yourself and save these people and their religion.” On 
hearing this, the Gurū asked the Kashmīrī Brāhmans to go to the Emperor and make the following 
representation to him, “Gurū Teghbahādar, the ninth Sikh Gurū is now seated on the throne of the 
great Gurū Nānak, who is the protector of faith and religion. First make him a Muslim and then all the 
people, including ourselves, will of our own accord adopt the faith of Islām.” 
 
The ƏaNDits obeyed the Gurū and conveyed the proposal to the Emperor. On hearing this proposal, 
the Emperor was very pleased because he thought that it was much easier to convert one person than 
the whole lot. He retorted, “If the Gurū does not become Muslim, he will then at least show us a 
miracle.” He was hopeful that once the Gurū was converted, there would be a large succession of 
Hindū and Sikh converts. The Emperor, therefore, sent his emissary to the Gurū to invite him to Dillī 
(id`lI). The Gurū received the Emperor’s message and wrote in reply that he would come to Dillī after 
the rainy season. 
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The Gurū took leave of his family and his devoted Sikhs and began his journey to Dillī sometimes in 
June-July. From Anandpur (AnMdpur) he passed through Kīratpur (kIrqpur), ƑopaR (ropV) and various 
villages before reaching Saifābād (sY&wbwd) in ƏaTiAlA (pitAwlw) State to see his Muslim friend Saif-ul-
dīn (Sy&-aul-dIn). He stayed for sometime with him. Saif-ul-dīn became his disciple. He went to 
ƓamANA (smwxw) where he met another disciple called Muhammad Bakhsh (muh`md bKS). The Gurū 
continued his journey through Kaithal (kYQl), Lakhan Mājrā (lKn mwjrw), Rohtak and other places, 
conferring temporal and spiritual favors on his disciples, and finally he reached Āgrā (Awgrw) where 
he encamped in a garden outside the city. 
 
After the rainy season, the Emperor again sent his messenger to hasten the Gurū’s presence at Dillī. 
When the messengers were unable to find the Gurū, they reported that he had fled. Orders were 
issued all over the empire to find and arrest him. There are different views about the place of Gurū’s 
arrest. There were three Sikhs, Bhāī Matī Dās (BweI mqI dws), Bhāī Dayālā (BweI dXwlw) and Bhāī Satī 
Dās (BweI sqI dws) with the Gurū who were arrested with him and were brought to Dillī. 
 
The Emperor explained that God appeared to him in a vision and told him to convert the whole world 
to Islām. Those who were to embrace Islām would be rewarded with wealth, appointments, land 
revenue grants and lands. The Emperor tried to lure them saying, “In this way you will have many 
disciples, and you will become a great priest of Islām. Therefore accept my religion – Islām, and you 
will receive from me whatever your heart desire.” The Gurū refused. 
 
Upon this it was ordered that the Gurū be imprisoned with sufficient guards around him. Again he 
was sent for and told that if he embraced Islām, every service would be performed for him, otherwise 
he would be severely tortured. He replied that he would never embrace Islām and so, remained in 
Dillī jail for eight days. He was given three choices: firstly to embrace Islām; secondly to perform a 
miracle; and thirdly to prepare himself to court death. The Gurū responded that to show a miracle was 
against the Will of Vāhigurū (vwihgurU) and thus he would not consent to the Emperor’s proposals and 
the Emperor might act as he pleased. He was then put to extreme tortures. 
 
It is said that there was conversation between Gurū Sāhib and his disciple Bhāī Matī Dās. He told him 
that Gurū Nānak Sāhib (gurU nwnk swihb) had blessed Emperor Bābar (bwbr) with the continuation of 
his empire for a long time. Since the Mughal Emperors started committing great attrocities, their line 
would be exterminated if he (Gurū) laid down his life. In consequence of this conversation which was 
overheard by a priest, Bhāī Matī Dās was bound between two pillars and his body was sawn asunder. 
When the executioners put the saw on his head, he began to recite Japu jī (jpu jI). This was a wonder 
of Gurū’s grace. Bhāī Dayālā was boiled to death in a cauldron of hot water. The third companion 
Bhāī Satī Dās was roasted alive with cotton wrapped round his body. The authorities thought that 
these tortures of his Sikhs might shake the Gurū. However, nothing could and nothing can shake the 
Divine Light (the Gurū). 
 
The final message was given to the Gurū, “You are to accept the religion of Islām or show a miracle. 
If you work a miracle, you may remain a Gurū. If you accept Islām, then you will be advanced to an 
exalted position. If you fail to accept these offers, you shall be put to death. This is the final decision.” 
The Gurū emphasized, I will never abandon my faith. “The threat of death possesses no terrors for 
me. For death I am prepared and I cheerfully accept it.” 
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Hearing this reply it was ordered that the Gurū be executed. Sayad Adam Shāh (sXd Adm Swh) 
accompanied by courtiers and Muslim priests came with a warrant for his execution. Many people 
turned out to witness the execution. He was then taken out of his cage and allowed to perform his 
ablutions. He sat under the banyan-tree where he recited Japu jī. The executioner, Jalālūdīn (jlwlUdIn) 
of ƓamANA (some say it was Adam Shāh) took his sword and in a split of second, severed Gurū 
Sāhib’s head from the body. This happened on the afternoon of Thursday, the fifth day of the light 
half of the month of Maghar (mGr) in Sammat (s`mq) 1732 (November 11, 1675) at ƂAMdanI Cauk 
(cWdnI cOk), Dillī, where now stands Gurduārā Sīs Gañj (sIs gMj) in his memory. This Gurduārā was 
constructed by Sardār Baghel ƓiOgh (srdwr bGyl isMG) in 1790. 
 
History has recorded that a furious storm raged immediately after this brutal deed which filled 
everyone’s eyes with dust. Bhāī Jaitā (BweI jYqw) dashed out of the crowd and instantaneously took 
away the head of the Gurū to Anandpur. He reached Kīratpur on 15 November, 1675. From there the 
Gurū’s head was taken to Anandpur with full honor and on 16 November, 1675, it was cremated with 
full ceremonies. There is a Gurduārā called Sīs Gañj at Anandpur where the hallowed head of the 
Gurū was cremated. The Tenth Gurū received Bhāī Jaitā, embraced him and said, ƑaOgreTA Gurū kā 
beTA (ƑaOgreTA is the son of the Gurū, ƑaOgreTA was Bhāī Jaitā caste). Bhāī Jaitā told the young Gurū 
and his family how Gurū Teghbahādar Sāhib had sent for his son to be bowed to. Thus, Gobind ƑAi, 
became the successor, infused with the Divine Light. 
 
Lakkhī Shāh ƋubANA/ƖaNjArA (l`KI Swh lubwxw/vxjwrw), was a famous contractor in Dillī and was also a 
follower of the Gurū. He emptied his carts, laden with lime, near the Red Fort, taking advantage of 
the darkness and the carelessness of the Mughal sentries, and with the help of his sons, whisked away 
the body of the Gurū, in one of their carts. Apprehensive of the government reprisal, Lakhī Shāh and 
his sons then built up a pyre inside their own house and set fire to it. When the body was duly reduced 
to ashes, they cried out that their house had caught fire and called upon their neighbors to assist them 
in extinguishing it. Next day they collected the Gurū’s remains and buried them in a copper vessel in 
the earth under his funeral pyre. On this spot there stands a Gurduārā, Rakāb Gañj (rkwb gMj). 
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Grade: 6 
Course: Virsā (ivrsw) 
Lesson Number: 13 
Unit Name: Gurū Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb) 
Title: Birth and Early Childhood in ƏaTnA (ptnw) 
 
Standards 
Standard 1: The Gurū-Prophet (gurU) Period: Nānaks V-X 

• Students learn the history and times of the Gurūs from Gurū Harigobind Sāhib (gurU hirgoibMd 
swihb) until Gurū Gobind ƓiOgh Sāhib, including famous Sikh (isK) personages. 
o Students learn the major events and importance of the lives of the last five Gurūs. In 

addition to the Gurūs, students will be introduced to famous Sikh personages such as 
Bhāī Nand Lāl (BweI nMd lwl), Bhāī Ghanaīā (BweI GneIAw), Mātā Sāhib Kaur (mwqw swihb 
kOr), and others. Activities should include lessons related to the Gurūs (e.g. Gurū 
Harikrishan Sāhib’s - gurU hirikRSn swihb - work in helping the poor and the sick). 
Besides focusing on the narratives of the Gurūs, their viewpoints on social issues and 
ethical living should be emphasized as well. 

 
Objectives 

1. Students will learn about the major events in Gurū Gobind ƓiOgh Sāhib’s early life. 
2. In particular, students will focus on his encounters with ƁhIkhaN Shāh (BIKx Swh), ƏanDit 

Shivdat (pMifq iSvd`q) and Rājā Fatah Cand ƌaiNI (rwjw &qh cMd mYxI). 
 
Prerequisites 

• Students should be somewhat familiar with Gurū Gobind ƓiOgh Sāhib. 
 
Materials 

• Various books on Gurū Gobind ƓiOgh Sāhib (bibliographic information included in Teacher 
Resources section) 

• Chalkboard or Whiteboard and writing materials 
 

Advanced Preparation 
• The teacher should go over the various websites and books included in Teacher Resources. 

 
Engagement (15-20 minutes) 

• Greet students and give them a couple of minutes to settle down and take out their 
notebooks. 

• Most students will already be familiar with Gurū Gobind ƓiOgh Sāhib. In order to assess 
what students already know, ask the class a couple of background questions:  
o What year was Gurū Gobind ƓiOgh Sāhib born? 
o Who was his father? His mother? 
o Where was he born? 
o What was he named at birth? 

 
Exploration (35 minutes) 

• Read the story of Gurū Gobind ƓiOgh Sāhib and ƁhIkhaN Shāh to the students (included in 
Teacher Resources) and ask questions, or gear the discussion so that it focuses on the 
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following points:  
o Emphasize the fact that ƁhIkhaN Shāh, despite being a Muslim fakīr (&kIr) was able to 

discern the Divine Light in Gurū Gobind ƓiOgh Sāhib. 
o Point out the significance of Gurū Gobind ƓiOgh Sāhib touching both the vessel 

containing water and the vessel containing milk. This action of the Child Gurū 
demonstrates his impartiality from the very beginning of his life. Even as a child, the 
Gurū demonstrated that he strongly believed in the principle of humanity:  
• Mānas kī jāt sabhai ekai pahicānbō (mwns kI jwq sBY eykY pihcwnbo ]) 

o Emphasize the fact that the ĐAlsA (^wlsw), as inaugurated by Gurū Gobind ƓiOgh Sāhib, 
does not favor either Hinduism or Islām, and is a distinct religion which seeks sarbat dā 
bhalā (srbq dw Blw) or the welfare of all. 

• Go over Gurū Gobind ƓiOgh Sāhib’s early life at ƏaTnA (ptnw) and mention that he charmed 
many devotees including ƏanDit Shivdat and Rājā Fatah Cand ƌaiNI (included in Teacher 
Resources). 

• Briefly go over the stories of the devotees and emphasize the point that Gurū Gobind ƓiOgh 
Sāhib showed himself to his disciples exactly in the form that they imagined him in (i.e., Rājā 
Fatih Cand ƌaiNI and his wife imagined him as a son so Gurū Gobind ƓiOgh Sāhib addressed 
his wife as “mother”). 

• At this point, the teacher can turn to the students and ask them how they imagine Vahigurū 
(vwihgurU) (in the form of a friend? parent? brother? sister? etc.). 

• Also ask students what these stories indicate about Gurū Gobind ƓiOgh Sāhib’s later life. 
What kind of predictions about his later years can students make based on these stories? 

 
Explanation/Extension (5-10 minutes) 

• Ask students to close their eyes and imagine what it might have been like to live in ƏaTnA 
during this time. Use the article entitled “Gurū Gobind ƓiOgh Sāhib’s Childhood Games” in 
order to give students an indication of the atmosphere of the city while Gurū Sāhib was living 
there. Use the following excerpts to describe the city: 
o During his stay at ƏaTnA, the city was changed. ƏaTnA itself was reborn; it never was to be 

the old city again. Its air was intoxicated with the presence of so lovable a being. Its 
streets echoed with the chatter and laughter of Gobind ƑAi (Gurū Gobind ƓiOgh Sāhib). 

o Every day he made some new love-conquests. With an army of over a hundred boys at 
his heels, he would march through the city like a victorious general parading his troops in 
a vanquished city. Sometimes, he and his companions would jump into the Gañgā (gMgw) 
and begin splashing water over the devotees engaged in concentration before their idols. 
As they ran off to avoid getting wet, he would laugh at their lack of persistence and 
tenacity. 

• For their homework assignment, get students to imagine that they are one of the childhood 
companions of Gurū Gobind ƓiOgh Sāhib at ƏaTnA. Get them to write a journal entry of a 
typical day with Gurū Gobind ƓiOgh Sāhib. They should think of the following questions 
while they write:  
o What would Gurū Gobind ƓiOgh Sāhib look like? (Clothes, physical features, etc.) 
o How might he address his companions? Others? 
o How might Gurū Gobind ƓiOgh Sāhib react to someone who yelled at him for being 

naughty? 
o How might he react to someone who wanted to be his friend and addressed him lovingly? 
o What kinds of games would you play together? What other activities might you do? 

• You can hand out the childhood games write-up to them if they want to refer to it. 
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• Get students to hand in their journals by the next class. 
 
Evaluation (On-going) 

• Students should have a good understanding of Gurū Gobind ƓiOgh Sāhib’s early life and his 
character. This understanding will be demonstrated in class discussions and their journal 
entries. 
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Teacher Resources 
• Macauliffe, Max Arthur. Gurū Gobind Siṅgh: Life and Achievements Vol 1. Dillī: National 

Book Shop, 1999. 
• Siṅgh, Kartār. Life of Gurū Gobind Siṅgh. Ludhiāṇā: Lāhaur Book Shop, 1998. 
• http://www.allaboutsikhs.com/sikh-gurus/guru-gobind-singh-ji.html 
• http://www.sikh-history.com/sikhhist/Gurus/nanak10.html 
• http://www.thesikhencyclopedia.com/biographical/gobind-singh-guru.html 

 
Gurū Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb) and ƁhIkhaN Shāh (BIKx Swh) 

At the time of Gobind ƑAi’s birth, there lived in the village Thaskā (Qskw), a Sayad (sXd) called 
ƁhIkhaN Shāh (BIKx Swh). On the young Gurū’s birthday, ƁhIkhaN Shāh looked and bowed towards 
the east. His disciples asked him why he bowed, contrary to all Islāmic custom, in the direction to 
which only Hindūs turned in their morning worship of the Sun. ƁhIkhaN Shah replied, “In the city of 
ƏaTnA (ptnw), Allah’s Light has appeared in human form. He will destroy the wicked people, fight 
against evil and irreligion, and make Dharam (Drm), or righteousness, flourish in the land. I have 
bowed to the manifestation of Allah in human form. I am going to that city in order to get a sight of 
him and be blessed.” 
 
He vowed that he would go to meet the new-born king, and would not eat until he had seen him. He 
went by Dillī (id`lI) and arrived in ƏaTnA, suffering from hunger and fatigue. He sat down near the 
Gurū’s house, but apart from the crowd who had come to offer their congratulations. When the crowd 
had dispersed, Kirpāl Cand (ikrpwl cMd), the child’s uncle, went to ƁhIkhaN Shah, and asked him 
why he had come. Bhīkhan Shah told him the nature of his vow, and asked to see the newborn child, 
as he had come hundreds of miles to see the child.  
 
When the child Gurū was brought out, the visitors felt blessed and presented their offerings. The 
Sayad too presented his, and bowed at the young spiritual prince’s feet. He placed before him two 
earthen vessels covered with muslin, one containing milk and the other water. The child playfully 
touched both vessels. Upon this, the fakīr took them up, and prepared to leave amid the thanks of the 
Sikhs for having been the means of giving them a sight of their future Gurū. They asked ƁhIkhaN 
Shāh what he meant by the two vessels. He said that the vessel with the milk represented the Hindu 
religion while the vessel with the water represented the Muslim religion. Since the Gurū touched both 
vessels, it meant that he would be impartial towards both religions and help all people. Saying this, 
the Sayad departed. 
 
Adapted from Gurū Gobind Siṅgh: Life and Achievements of Gurū Gobind ƓiOgh 
 

Gurū Gobind Siṅgh Sāhib and ƏaNDit Shivdat (pMifq iSvdq) 
ƏanDit Shivdat had been a worshipper of idols and gods for a long time. He had grown old in the 
practice of concentration and renunciation. People regarded him with deep respect, because he was 
known to be holy and devout. They believed him to have acquired that stage where God is beheld 
face to face, but he had been feeling a void in his heart all along. As his faculties strengthened and he 
gained clarity from his devout practices, he perceived that something was missing in the objects that 
he had worshipped so far. He felt uneasy, but he knew not how to fill the void. 
 
Early one morning, as he sat in a secluded, beautiful spot on the banks of the ƆaOgA (gMgw), with his 
eyes closed and his heart and mind soaring aloft in search of God, Gurū Gobind ƓiOgh Sāhib (at the 
time Gobind ƑAJ) walked up to him silently from behind. He stood near him, bent slightly forward, 

http://www.allaboutsikhs.com/sikh-gurus/guru-gobind-singh-ji.html
http://www.sikh-history.com/sikhhist/Gurus/nanak10.html
http://www.thesikhencyclopedia.com/biographical/gobind-singh-guru.html
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and, putting his little mouth near the devotee’s ear, said softly and sweetly, ƏaNDit Jī, Bo! (pMifq jI, 
bo!) 
 
The ƏaNDit had, in his meditations, felt himself very near to his goal. He had thought that the Lord 
was coming to him to dwell in his heart forever. He had felt the Supreme Being approaching. Now, he 
thought that he heard his beloved speaking in his ear. He opened his eyes, turned his face, and beheld 
a miracle. After seeing Gurū Gobind ƓiOgh Sāhib’s charming face, ƏaNDit Shivdat forgot about the 
idols and gods he had prayed to, for he saw in Gurū Gobind ƓiOgh Sāhib, the manifestation of the one 
and only Vāhigurū (vwihgurU). The bright, round eyes quivering with childlike mirth, appeared to the 
ƏanDit as two orbs shedding a light which illuminated his heart.  
 
The ƏaNDit was liberated. He had found the beloved in the child. Therefore, he called him Bālā 
Prītam (bwlw pRIqm) or Child-Beloved. His meditations were now full of serene joy. 
 
Adapted from Life of Gurū Gobind ƓiOgh 
 

Gurū Gobind Siṅgh Sāhib and Rājā Fatah Cand Maiṇī (rwjw &qh cMd mYxI) 
Rājā Fatah Cand ƌaiNI and his wife became admirers of Gobind ƑAJ in an interesting way. The pair 
had no child. They were always restless, not only because they lacked an heir, but also because they 
had been taught to believe that only a dutiful son could help the deceased parents across a particular 
region of the other world. They approached ƏaNDit Shivdat (pMifq iSvdq), who had been won over by 
the Gobind ƑAi’s love. One day Shivdat was sitting on his usual seat by the ƆaOgA. The couple 
approached Shivdat and told him of the thoughts that allowed them neither rest nor joy. They begged 
him to intercede on their behalf and get them the boon of a son. Shivdat gave them the joyful tidings 
that the Great Bestower of Gifts was himself in the world, in that very city, in human form. He 
directed them to go home, open the doors of their love-filled hearts, and invite the beloved into their 
spirits. He assured them that he would come not by search, but by true yearning of the heart. They did 
as he explained. They would daily bathe and dress themselves in neat attire; they washed their hearts 
and minds clean of all earthly desires and thoughts, except the one which they had no power or mind 
to abandon, and waited for the Gobind ƑAJ to come and bless them. 
 
Days passed, yet no sign of him appeared. They did not lose heart. Thinking that he delayed his 
appearance because their yearning for him had an earthly touch, an element of selfish desire, they 
bade good-bye to even the one wish of their innermost hearts; they stopped wishing for a son and 
simply began to thirst for the sight of the Gurū. One day, they were sitting with their eyes turned 
inwards and their hearts expanding wider and wider in order to engulf and include him within their 
enclosure. Suddenly, two little arms were flung around the queen’s neck, which now clasped in a tight 
embrace of love, and a sweet, charming voice spoke into her ear, “Mother, I have come.” 
 
The king and queen had wanted a son, and so the child Gobind ƑAi gave himself up to them as a 
child. 
 
Adapted from Life of Gurū Gobind Siṅgh 
 

Gurū Gobind Siṅgh Sāhib’s Childhood Games (coj - coj) 
The first five years of the Gurū’s life were spent at ƏaTnA, which was then the capital of ƁaOgAl 
(bMgwl). The little pranks and games he played all gave a foretaste of the life he was to follow. He 
would divide his friends into two groups and engage them in contests of skill, power and patience. All 
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of the children recognized him as their leader, and obeyed him as implicitly as his ĐAlsA (^wlsw) did 
afterwards. 
 
Nurtured on the traditions of Sikh history culminating in the sacrifices made by Gurū Arjan Sāhib (gurU 
Arjn swihb) and Gurū Harigobind Sāhib (gurU hirgoibMd swihb), Gobind ƑAi grew into a fearless and 
noble child under the loving care and guidance of mother Gujrī (gujrI), grandmother Nānkī (nwnkI) 
and maternal uncle, Kirpāl Cand (ikrpwl cMd). He loved to play martial games, organize boat races, 
and arrange mock fights. Imitation bows and arrows served as toys for him. 
 
An anecdote is told of his early days, which shows his fearlessness even at that age. One day, the 
Chief Officer of ƏaTnA was passing by the place where Gobind ƑAi was playing with his mates. The 
attendants called upon the boys to salute the Navāb (nvwb). The Gobind ƑAi told his comrades not to 
Salām (slwm) but to make faces at the officer. They did so and ran away, much to the embarrassment 
of the Navāb and his attendants. 
 
Gobind ƑAi was an extraordinary child who came to be the darling of many; both young and old, rich 
and poor, learned and simple, Hindūs and Muslims. There was some magnetic force in this charming 
child, some indescribable emanations darted forth from his mysterious personality, which bewitched 
all those who beheld him. 
 
Every day he made some new love-conquests. With an army of over a hundred boys at his heels, he 
would march through the city like a victorious general parading his troops. Sometimes, he and his 
companions would jump into the ƆaOgA (gMgw) and begin splashing water over the devotees engaged 
in concentration before their idols. 
 
During his stay at ƏaTnA, the city was changed. ƏaTnA itself was reborn; it never was to be the old city 
again. Its air was intoxicated with the presence of so lovable a being. Its streets echoed with the 
prattle and mirth of Gobind ƑAi. 
 
Adapted from Life of Gurū Gobind Siṅgh. 
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Grade: 6  
Course: Virsā (ivrsw) 
Lesson Number: 14 
Unit Name: Gurū Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb) 
Title: Gurū Gobind ƓiOgh Sāhib’s activities in Anandpur (AnMdpur) and ƏAuMTA Sāhib 
(pwauNtw swihb) 
 
Standards 
Standard 1: The Gurū-Prophet Period: Nānaks V-X 

• Students learn the history and times of the Gurūs from Gurū Harigobind Sāhib (gurU hirgoibMd 
swihb) until Gurū Gobind ƓiOgh Sāhib, including famous Sikh (isK) personages. 
o Students learn the major events and importance of the lives of the last five Gurūs. In 

addition to the Gurūs, students will be introduced to famous Sikh personages such as 
Bhāī Nand Lāl (BweI nMd lwl), Bhāī Ghanaīā (BweI GneIAw), Mātā Sāhib Kaur (mwqw swihb 
kOr), and others. Activities should include lessons related to the Gurūs (e.g. Gurū 
Harikrishan Sāhib’s - gurU hirikRSn swihb - work in helping the poor and the sick). 
Besides focusing on the narratives of the Gurūs, their viewpoints on social issues and 
ethical living should be emphasized as well. 

 
Objectives 

1. Students will focus on Gurū Sāhib’s early education at Anandpur and the martyrdom of 
Gurū Teghbahādar Sāhib (gurU qyZbhwdr swihb). 

2. Students will also learn about Gurū Gobind ƓiOgh Sāhib’s court at ƏAuMTA. 
3. The lesson will end with a study of Gurū Sāhib’s early battles at Anandpur (particularly the 

Battle of ƁhaOgANI (BMgwxI).  
 

Prerequisites 
• Students should be somewhat familiar with Gurū Gobind ƓiOgh Sāhib. 

 
Materials 

• Various books on Gurū Gobind ƓiOgh Sāhib (bibliographic information included in Teacher 
Resources) 

• Chalkboard and writing materials or overhead projector 
 

Advanced Preparation 
• The teacher should go over the various websites and books included in Teacher Resources. 

 
Engagement (15-20 minutes) 

• Greet students and give them a couple of minutes to settle down and take out their 
notebooks. 

• Remind students of what they learned about Gurū Gobind Siṅgh Sāhib and his childhood in 
their last lesson. Let them recap and help where needed. 

• Remind students that his childhood games and pranks foreshadowed the events of his later 
life. The mock battles and armies that he created as a child were an indication of what his 
life would be like when he grew up and his understanding of what may be needed. 

• Ask volunteers to share what they wrote about in their homework. 
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• Let students know that Gurū Gobind Siṅgh Sāhib left ƏaTnA at about the age of five and 
once he reached Anandpur, his formal education began. 

• Ask students: what kinds of things do you think Gurū Sāhib learned at Anandpur? Use what 
you already know about Gurū Sāhib to make an educated guess if you don’t know for sure.  

• Write their suggestions on the board. 
• Move on to the write-up provided. 
• Let students know the type of education he received. 
• Emphasize the fact that Gurū Sāhib not only learned weaponry, horsemanship and military 

tactics, he also learned many different types of languages, poetry, history and mythology. In 
addition to being a fierce soldier, he was also an accomplished scholar who cultivated his 
spirit as well as his body. He continued the tradition of maintaining balance between the 
saint-soldier lifestyle. 

 
Exploration (35 minutes) 

• Briefly describe the conditions that demanded the martyrdom of Gurū Teghbahādar Sāhib. 
Remind students that it was Gurū Gobind Siṅgh Sāhib who encouraged his father to 
sacrifice his life for the helpless. Students should be familiar with this from their classes on 
Gurū Teghbahādar Sāhib. 

• Ask students: 
o Would you be able to sacrifice a family member for the sake of humanity? 
o What can we learn from Gurū Gobind ƓiOgh Sāhib’s actions? 
o How can we apply this lesson to our daily lives? (Sacrifice, helping the helpless, etc.) 

• Explain to students that after Gurū Teghbahādar Sāhib, Gurū Gobind ƓiOgh Sāhib became 
Gurū and began to lead the Panth (pMQ). 

• He held court like a king and began to have the ƑaNjIt Nagārā (rxjIq ngwrw) beaten every 
day. Gurū Sāhib was also given precious gifts by other kings including an expensive canopy 
and an accomplished baby elephant. This really annoyed the neighboring Hill Chiefs who 
felt that only royal families should have the privileges and gifts that the Gurū was receiving. 

• Some of Gurū Sāhib’s Sikhs, upon an invitation from the ruler of Siramūr (isrmUr), 
encouraged the Gurū to leave Anandpur for a while and settle in Nāhan (nwhn). Gurū Sāhib 
agreed and shifted headquarters to this area, now known as ƏAuMTA. 

• Describe Gurū Sāhib’s court at ƏAuMTA. Emphasize the point that this sojourn in Nāhan was 
a time of regeneration and cultivation of the spirit of the Panth. Here, Gurū Sāhib continued 
to train his Sikhs in military tactics and weaponry and also held poetry contests between 
famous poets who would uplift the spirit of the Sikhs. 

• The Battle of ƁhaOgANI (BMgwxI) was the first opportunity for the Sikhs to test their military 
training on the battlefield. 

• At this point, have students read the article: “Battles of the Pre-ĐAlsA (^wlsw) Period.” 
• Once students have read the article on their own, have students complete the chart of who 

was on which side in the beginning and then at the end of the Battle of ƁhaOgANI. (Students 
should understand that the Udāsīs (audwsI) and the ƏaThAns (pTwn), as well as a number of 
Sikhs were on Gurū Gobind ƓiOgh Sāhib’s army at the beginning of the battle and deserted 
his army before the battle began. The ƏaThAns even joined the Hill Chiefs because they were 
bought out by them. By the end of the battle, Pīr Buddhū Shāh (pIr bu`DU Swh), his sons and 
about 500 followers had joined Gurū Sāhib’s army.) 

• Ask students: what do you think the Gurū Sāhib’s Sikhs learned from these first couple of 
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battles? Get them to jot down the lessons in their notebooks and then share them with the 
class. 

 
Explanation/Extension (5-10 minutes) 

• Though Gurū Gobind ƓiOgh Sāhib fought against the Hill Chiefs in the Battle of ƁhaOgANI, 
he also fought with them in the Battle of Nadaun (ndOn). 

• Ask students:  
o Why do you think Gurū Sāhib decided to join the Hill Chiefs in this battle? What does 

this tell us about Gurū Sāhib and his attitude toward war? 
o Was he fighting against a particular person? 
o What was he really opposing? How do we know? 

 
Evaluation (On-going)  

• Students should be familiar with the type of education that Gurū Gobind ƓiOgh Sāhib 
received and should be able to recall the early tensions between Gurū Sāhib and the Hill 
Chiefs. 
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Teacher Resources 
• Macauliffe, Max Arthur. Gurū Gobind ƓiOgh: Life and Achievements Vol 1. Dillī: National 

Book Shop, 1999. 
• ƓiOgh, Kartār. Life of Gurū Gobind ƓiOgh. ƋudhiANA: Lāhaur Book Shop, 1998. 
• http://www.allaboutsikhs.com/sikh-gurus/guru-gobind-singh-ji.html 
• http://www.sikh-history.com/sikhhist/Gurus/nanak10.html 
• http://www.thesikhencyclopedia.com/biographical/gobind-singh-guru.html 
• http://www.info-sikh.com/PageG3.html 

 
The Battle of Bhaṅgāṇī (BMgwxI) 
Beginning of the Battle Gurū Gobind Siṅgh Sāhib’s Army The Hill Chiefs’ Army 
 
 

  

End of the Battle Gurū Gobind ƓiOgh Sāhib’s Army The Hill Chiefs’ Army 
   

http://www.allaboutsikhs.com/sikh-gurus/guru-gobind-singh-ji.html
http://www.sikh-history.com/sikhhist/Gurus/nanak10.html
http://www.thesikhencyclopedia.com/biographical/gobind-singh-guru.html
http://www.info-sikh.com/PageG3.html
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Early Education at Anandpur (AnMdpur) and  
Gurū Teghbahādar Sāhib’s (gurU qyZbhwdr swihb) Martyrdom 

Gurū Gobind ƓiOgh Sāhib (gurU goibMd iSMG swihb) left ƏaTnA (ptnw) for Anandpur (AnMdpur), then 
known as Makkhovāl (m`Kovwl), in February 1672. It took about a year to reach Anandpur and the 
Gurū made several stops on the way. Most notably, he stayed in Lakhnaur (lKnOr) for five or six 
months where he won the hearts of many. 
 
Upon his arrival at Anandpur, Gobind ƑAi was warmly received by his father, Gurū Teghbahādar 
Sāhib and the local ƓaOgat (sMgq). Under the care of his father, Gobind ƑAi received his formal 
education. He had already learnt Gurmukhī (gurmuKI) and could recite many bANIs of the Gurūs from 
memory. In addition to a thorough study of Ādi Granth (Awid gMRQ), Gobind ƑAi began to learn 
different languages. He learnt Fārsī (&wrsI) from a man named Pīr Muhammad (pIr muh`md) of Saloh 
(sloh). Learned teachers and poets were hired to teach him languages, literature, history, mythology, 
and scriptures. The future Gurū also learnt horsemanship and the use of weapons. When he could 
snatch some free time from these serious occupations, Gobind ƑAi took part in mock battles with his 
friends. 
 
This blissful life at Anandpur was cut short rather abruptly. The Emperor ƀuraOgzeb (AOrMgzyb) had 
been engaged in a conversion campaign in which he ordered his deputies to convert the non-Muslim 
subjects of his empire over to Islām. This conversion campaign was especially severe and unrelenting 
in the region of Kashmīr (kSmIr). ƀuraOgzeb wanted to convert the ƏaNDits (pMifq) of Kashmīr so 
that ordinary people would follow these learned members of the Hindū religion and accept Islām. The 
ƏaNDits were extremely distraught and decided to ask the ninth Nānak, Gurū Teghbahādar Sāhib for 
help. They put their case before the Gurū and asked for guidance. Their tale of suffering and woe 
plunged the Gurū in to deep thought. Gurū Sāhib was deep in meditation when his son, Gobind ƑAJ, 
returning from his sports and games, sat in his father’s lap and inquired why he was so deep in 
thought. 
 
Gurū Sāhib replied, “The Muslim rulers have begun a ruthless campaign of tyranny in order to 
convert all. In their attempts to convert others, these rulers have become totally brutal and their hearts 
have turned to stone. The Hindūs are completely demoralized; they are suffering all this tyranny and 
humiliation with meek submission. The Mughals have to be reminded of human values like sympathy 
and compassion, and the spiritually broken Hindūs have to be re-inspired with life and courage. This 
difficult task can only be accomplished by a Great Soul but I do not know where to find such a one.” 
 
“That is easy, father,” replied young Gobind ƑAi. “Who could be holier than you, and who more 
pure?” 
 
On hearing this, Gurū Teghbahādar Sāhib resolved to go to Dillī (id`lI) and do what he could towards 
reforming the hard-hearted rulers. Urging his father to give up his life in order to help the helpless 
was Gurū Gobind ƓiOgh Sāhib’s first sacrifice for righteousness. Even at such a young age, he never 
shirked his responsibility and duty towards humanity. 
 
Tensions between the Gurū and the Hill Chiefs and the Gurū’s Sojourn in ƏAuMTA 
After the martyrdom of Gurū Teghbahādar Sāhib, Gurū Gobind ƓiOgh Sāhib assumed responsibilities. 
Though only nine years old, the Gurū rose to the occasion and consoled the grief-stricken Sikhs, 
exhorting them to accept the occurrence with a spirit of acceptance to Vāhigurū’s (vwihgurU) Will. The 
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Gurū saw to it that fear and demoralization did not creep into the psyche of the Sikhs. The Panth (pMQ) 
grew strong and integrated under the new dispensation. Anandpur (AnMdpur) vibrated with a new spirit 
and confidence. 
 
However, the frequent huge gatherings at Anandpur, the war-like activities, military preparations, and 
the beating of the ƑaNjIt Nagārā (rxjIq ngwrw) or the Drum of Victory, caused tensions between the 
Gurū and the Hill Chiefs, particularly Rājā Bhīm Cand (rwjw BIm cMd). Bhīm Cand’s objection to the 
regular beating of the drum, an emblem of sovereignty, was brushed aside. Bhīm Cand was especially 
annoyed because the beating of such a drum was believed to be the privilege of a royal family and it 
often meant the declaration of a war. He became even more jealous of the Gurū when devotees from 
the ruling house of Āsām (Awswm) brought him precious offerings. Among these offerings, were a 
costly embroidered canopy and an accomplished baby elephant, Prasādī (pRswdI). The elephant 
lovingly washed Gurū’s feet and fetched arrows discharged by the Gurū. Bhīm Cand anxiously 
waited for a chance to snatch these gifts from the Gurū. 
 
The occasion was provided by the wedding ceremony of Bhīm Cand’s son, Ajmer Cand (Ajmyr cMd), 
to the daughter of Fatah Shāh (&qh Swh), the ruler of Gaṛvāl (gVvwl). Bhīm Cand asked the Gurū to 
loan him the costly canopy and the baby elephant for the occasion. This was only a pretext employed 
by the Rājā to assert his authority and to take the articles and keep them for good. The Gurū saw 
through the evil intention of Bhīm Cand and declined to loan him the gifts. The Gurū stated that the 
gifts belonged to the Sikh Panth (isK pMQ) and not him alone. Bhīm Cand became very angry and sent 
his forces to attack some of the Sikhs who were traveling to ƏAuMTA (then known as Nāhan - nwhn) 
from Fatah Shāh’s daughter’s marriage. The Sikhs fought bravely and reached ƏAuMTA safely. The 
relations between the Gurū and Bhīm Cand remained strained and it became obvious that the Hill 
Chiefs would attack again. Therefore, the Gurū made preparations for the coming encounters with the 
crafty hill-men. 
 
Gurū Sāhib was in ƏAuMTA because he had been invited to shift his headquarters to Nāhan by the ruler 
of Siramūr (isrmUr). In this idyllic setting, Gurū Sāhib cultivated the spirit of the Panth. Gurū Sāhib 
was captivated by the wondrous beauty and romance of the place which he selected for his camp. The 
place might have come to be called ƏAuMTA, a word derived from “the foot of the horse;” it is also 
known as ƁhaOgANI, after the battle of ƁhaOgANI. ƏAuMTA provided ample scope and opportunity for 
contemplation and creativity. The Gurū’s darbār (drbwr) was the nucleus of literary figures who 
created literature for the heroic struggle to be waged for the sake of Dharam (Drm) or righteousness. 
This tradition, which associates fifty-two poets with the literary darbār, was inherited by the Tenth 
Gurū from Gurū Teghbahādar Sāhib. Among the new additions to the darbār was Bhāī Nand LAl 
“Goyā” (BweI nMd lwl ‘goXw’), an accomplished scholar and poet of Fārsī (&wrsI), who reached the 
Gurū at the Vaisākhī (vYswKI) held in 1682 A.D. His ancestors were ministers at the court of Ghaznī 
(gznI). The talented poet presented to the Gurū an anthology of his poetry entitled Bandgīnāmā 
(bMdgInwmw), a volume of devotional poetry. The book was highly commended by Gurū Sāhib who 
gave the work a new title Zindagīnāmā (izMdgInwmw), the Book of Life. 
 
During his stay at ƏAuMTA, the Gurū also sent five Sikhs to Banāras (bnwrs) to gain proficiency in 
Sanskrit and ancient literature. The Gurū gave due attention to the training of the Sikhs. Hunting and 
chase formed a part of the Gurū’s routine at ƏAuMTA. It is here that Gurū Sāhib and his Sikhs engaged 
in the battle of ƁhaOgANI against the Hill Chiefs. 
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The Battles of the Pre-ĐAlsA (^wlsw) Period 
In October 1686, the Hill Chieftains collected a force of 30,000 men, and under the leadership of Rājā 
Bhīm Cand (rwjw BIm cMd) and Fatah Shāh (&qh Swh), they rode towards ƏAuMTA (pwauNtw). Gurū 
Gobind ƓiOgh Sāhib’s army consisted of around 4,000 Sikhs as well as a number of Udāsīs (audwsI) 
and ƏaThAns (pTwn). Except for Mahant Kirpāl Dās (mhMq ikrpwl dws) and a few others, most of the 
Udāsīs had deserted the Gurū. The ƏaThAns who had taken up employment under Gurū Sāhib on the 
recommendation of Pīr Buddhū Shāh (pIr bu`DU Swh) were all bought over by Bhīm Cand. They were 
promised a free share of the loot at ƏAuMTA. The Gurū informed Pīr Buddhū Shāh about the unfaithful 
behavior of the ƏaThAns and he himself led his Sikhs to a place six miles outside ƏAuMTA, also called 
ƁhaOgANI (BMgwxI). 
 
On hearing about the unreliable ƏaThAns, Pīr Buddhū Shāh was greatly disturbed. Immediately, he 
called his sons and he rushed to Gurū Sāhib’s side with 500 to 700 of his followers. Pīr Buddhū Shāh 
and his sons fought bravely in this bloody battle as did his followers. Besides several hundred Sikhs, 
two of Pīr Buddhū Shāh’s sons and a large number of his followers died in the fighting. The 
treacherous ƏaThAns were astounded to see confectioners and cattle-grazers, who had never handled 
swords or shields, fighting like trained soldiers and killing many a haughty ƏaThAn and hill-men. 
 
Rājā Harī Cand (rwjw hrI cMd), one of the hill chieftains, shot a volley of arrows at Gurū Gobind ƓiOgh 
Sāhib; one hit the horse and one hit his waistband. It was then Gurū Sāhib’s turn and his arrows 
wreaked havoc in all directions, killing numerous opponent soldiers, including Rājā Harī Cand. With 
his fall, the rivals lost courage and before darkness fell, they fled from the battle field. 
 
The victory of the Gurū silenced the adversaries who had thought of the Gurū’s army as a 
miscellaneous rabble of unskilled householders. Their prestige rose and their morale strengthened.  
After the battle of ƁhaOgANI, the Gurū returned to Makkhovāl (m`Kovwl) where he strengthened the city 
of Anandpur (AnMdpur) by building forts all around it. 
 
Taking advantage of ƀuraOgzeb’s (AOrMgzyb) protracted absence from Dillī (id`lI) and the consequent 
lax administration in the Pañjāb (pMjwb), the Hill Chiefs withheld the payment of tribute to the 
Emperor. The sūbedār (sUbydwr) of Lāhaur (lwhOr) sent Ālim Khān (Awilm Kwn) to subdue the rājās 
with military force. The Hill Chiefs sought help from Gurū Gobind ƓiOgh who joined the forces of 
defense against the Mughal forces. Ālim Khān encamped on an elevated ground under the cover of an 
improvised wooden fortress near Nadaun (ndOn), a small place situated on the bank of the Biās 
(ibAws), about 20 miles east of Kāṅgṛā (kWgVw). They commanded specific advantage from that 
position. Bhīm Cand impetuously advanced to give battle to Ālim Khān. The Muslim General and his 
supporters fought vehemently but the determined might of the allies pushed them back. The unerring 
arrows discharged by the Gurū terrified the Mughal army. Rājā Bhīm Cand abandoned his attitude of 
defiance towards the Gurū and the next few years at Anandpur passed in peace.  
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Grade: 6 
Course: Virsā (ivrsw) 
Lesson Number: 15 
Unit Name: Gurū Gobind ƓiOgh Sāhib (guruU goibMd isMG swihb) 
Title: Bhāī Nand Lāl (BweI nMd lwl) 
 
Standards 
Standard 1: The Gurū-Prophet (gurU) Period: Nānaks V-X 

• Students learn the history and times of the Gurūs from Gurū Harigobind Sāhib (gurU hirgoibMd 
swihb) until Gurū Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb), including famous Sikh (isK) 
personages. 
o Students learn the major events and importance of the lives of the last five Gurūs. In 

addition to the Gurūs, students will be introduced to famous Sikh personages such as 
Bhāī Nand Lāl (BweI nMd lwl), Bhāī Ghanaīā (BweI GneIAw), Mātā Sāhib Kaur (mwqw swihb 
kOr), and others. Activities should include lessons related to the Gurūs (e.g. Gurū 
Harikrishan Sāhib’s - gurU hirikRSn swihb - work in helping the poor and the sick). 
Besides focusing on the narratives of the Gurūs, their viewpoints on social issues and 
ethical living should be emphasized as well. 

 
Objectives 

1. Students will learn about Bhāī Nand Lāl. 
 
Prerequisites 

• Unit on Gurū Gobind ƓiOgh Sāhib. 
 
Materials 

• Reading on Bhāī Nand Lāl  
• Board or chart paper and writing materials 
 

Advanced Preparation 
• The teacher should be familiar with the life of Bhāī Nand Lāl. 

 
Engagement (15-20 minutes) 

• Greet students and give them a couple of minutes to settle down and take out their 
notebooks. 

• Briefly recap the life of Gurū Gobind ƓiOgh Sāhib. 
• Ask them to remember when they discussed what it was like to know Gurū Sāhib as a child. 

Let them share what they remember from that class. 
• Now ask them what it would be like to be with Gurū Sāhib as an adult. 
• Let them share their thoughts and feel free to write them on the board or chart paper. 
• Your main goal here is to just get some thinking going. 
• Once you are done introduce students to Bhāī Nand Lāl. 
 

Exploration (35 minutes) 
• Hand out the attached reading and let students read it silently.  
• Ask them to take notes or highlight information that they find interesting or important. 
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• If students are having a hard time reading Gurmukhī (gurmuKI) you can choose to read it out 
for the entire class. 

• Once they are done, give them some writing paper. 
• Ask them to imagine that they dream of Bhāī Nand Lāl.  

o What might he look like?  
o What he is wearing?  
o What is he doing? 
o How might they greet him? 

• Then have them write-up an imaginary conversation with him. What is it that they would 
want to know from him? While they can be as creative as they want, encourage them to 
write as if they were interviewing him. Ask them to develop questions based on their 
reading and on what more they want to know from him after reading about him. 

 
Explanation/Extension (5-10 minutes) 

• Have students write a poem that reflects what Vāhigurū means to them. 
 
Evaluation (On-going)  

•  There is no particular evaluation for this class, but see what peaks students’ interest while 
reading and writing their imaginary piece. 
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Teacher Resource 
  

Bhāī Nand Lāl ‘Goyā’ (BweI nMd lwl ‘goXw’) 
Bhāī Nand Lāl ‘Goyā’ (1633-1713), a great scholar of Fārsī (&wrsI), was one of the fifty-two poets of 
Gurū Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb). He was born in Ghaznī (gznI) in Afghanistān in 
1633 and was thus 23 years older than Gurū Sāhib. His father was Divān Chajjū Rām (idvwn C`jU rwm), 
Chief Secretary of the Governor of Ghaznī. He was an intelligent child, and in a short time acquired 
great efficiency in Fārsī and Arabic languages. He had a natural aptitude for poetry and began 
composing poetry at the age of 12 under the pen-name Goyā. He lost both his parents by the age of 
19. Finding no suitable opening for his talents in Ghaznī, he left for Multān (mulqwn). There he 
married a girl with a Sikh (isK) background and found work too. Later he was appointed chief 
secretary under Dārā Shikoh (dwrw iSkoh), due to an acquaintance of his father, named Vāsif Khān 
(vwis& Kwn). His wife being of Sikh background used to recite ƆurbANI and knew Gurmukhī as well, 
and since Bhāī Nand Lāl was also of the spiritual bent, he also began the singing of Gurū’s hymns. In 
those days Gurū Gobind ƓiOgh Sāhib’s name was on everyone’s lips. Bhāī Nand Lāl made up his 
mind to meet Gurū Gobind ƓiOgh Sāhib. Leaving his family behind, he left for Anandpur, not 
realizing that he would never ever return to Dillī again. According to Gurū kIAM SƓAkhIAM (gurU kIAW 
swKIAW), Bhāī Nand Lāl arrived in Anandpur (AnMdpur) on Vaisākhī (vYswKI) day of 1682 and received 
Gurū Gobind ƓiOgh Sāhib’s blessing. He spent his days with Gurū in mystical contemplation and 
composed poetry in which his spiritual experience is the pre-eminent element. He is said to have kept 
free kitchen (ƋaOgar - lMgr) at Anandpur, which was commended by Gurū as a model for others to 
follow. 
  
He is an honored Sikh of Gurū Gobind ƓiOgh Sāhib whose name continues to be remembered with 
affection and esteem. His poetry in Fārsī has formed a place of its own in the Sikh canon and 
religious tradition. It is held in great reverence just like the compositions of Bhāī Gurdās (BweI gurdws) 
and can be sung along with the hymns of Gurū Granth Sāhib (gurU gMRQ swihb) at Sikh congregations. 
Bhāī Nand Lāl wrote 10 pieces of work: 7 in Fārsī and 3 in Pañjābī (pMjwbI).  They consist of: 
 
Zindagīnāmā (izMdgInwmw) 
The author called it Bandgīnāmā (Book of Prayer) and composed it in Fārsī. Gurū Gobind ƓiOgh 
Sāhib changed its title to Zindagīnāmā (Book of Life). Its theme is the “love of Vāhigurū (vwihgurU) 
and devotion to Gurū;” Vāhigurū  is described as Creator of Universe and as One who has imparted 
life to all creatures. It contains 510 verses and is believed to be his first piece of work, which he wrote 
after he shifted to Anandpur to join the Gurū. At places, the verses echo those in the Gurū Granth 
Sāhib.  
  
Divān-e-Goyā (idvwn-ey-goXw) 
It is a collection of 63 gazals (gzl). This work contains his personal spiritual experience and in many 
ways explains the spirit of ƆurbANI. Some scholars have translated this particular work in Pañjābī. 
  
Tausif-o-Sanā (qOsI&-E-snw) 
It is in prose, but contains a few verses at the end. It is in praise of Gurū Gobind ƓiOgh Sāhib. This 
work is full of Arabic and difficult Fārsī words. 
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ƆaOjnAmA (gMMjnwmw) (Treasure book)  
It renders homage to Gurūs whom the poet recalls in his deep personal devotion and veneration. It is 
written both in prose and in poetry. The poet calls Gurū Nānak Sāhib (gurU nwnk swihb), the supreme 
darvesh (drvyS) and all his successors being one with him in spirit, embodying the same message. 
The book concludes with his humble supplication to Gurū Gobind ƓiOgh Sāhib that his life may be 
dedicated to Gurū and that he may forever remain attached to his feet. 
  
Jot Bigās (joq ibgws) (Pañjābī) 
It contains 43 couplets. It is mainly devoted to the explanation of Gurū Arjan Sāhib’s (gurU Arjn 
swihb) Jaitsarī kī Vār (jYqsrI kI vwr), with special reference to Ten Gurūs being of one spirit, one life. 
This is often deemed as an exposition of the Fārsī works in Pañjābī but that is not the case, this is an 
entirely independent piece of work. 
  
Jot Bigās (joq ibgws) (Fārsī) 
It contains 175 couplets and is a laudation of Ten Gurūs and their spirit being one. This composition 
is in deep reverence of Gurūs and depicts how the spirit of Gurū Nānak Sāhib passed on to his 
successors. He calls Gurū Gobind ƓiOgh Sāhib “h̀k hk̀ AMdyS, bwdSwh drvyS”—a complete man. 
  
Rahitnāmā (rihqnwmw) (Pañjābī) 
It is in the traditional form of poetry where a dialogue between the Gurū and the disciple is on. 
During the dialogue between Bhāī Nand Lāl Goyā and Gurū Gobind ƓiOgh Sāhib, the latter expounds 
the rules of conduct laid down for a Gursikh (gurisK). This discourse took place at Anandpur on 5 
December 1695, i.e., before the creation of the ĐAlsA and is written in Pañjābī. 
  
Tankhāhnāmā (qnKwhnwmw) (Pañjābī)  
Tankhāh, a Fārsī word, means salary, reward or profit, and Nāmā, also Fārsī, denotes an epistle or a 
code. It was composed in Pañjābī after the creation of ĐAlsA. In Sikh usage, however, Tankhāh 
stands more for a religious penal code. Any Sikh, who received Pāhul (pwhul) (nectar of the double-
edged sword) for initiation into the fold of the brotherhood of ĐAlsA, if commits a breach of Rahit 
and is found guilty of Kurahit (kurihq) (misconduct) is subject to be fined and is called a Tankhāhīā. 
This concept of Tankhāh is based on the concept of forgiveness. Once a Sikh admits and seeks 
forgiveness for his mistake in front of Pañj Piare (pMj ipAwry) (the five beloved ones) he is rewarded 
with a particular sevā (syvw). After the sevā, as decided by Pañj Piare, has been performed, that Sikh is 
once again considered a member of the ĐAlsA. The last verse of Tankhāhnāmā, which the Sikhs 
usually recite in unison after Ardās (Ardws), contains the well-familiar verse, Rāj karegā ĐAlsA (rwj 
krygw ^wlsw). 
 
Dastūr-ul-Inshā (dsqUr-aul-ienSw) (Fārsī)  
It is a collection of letters in Fārsī written to his relatives and friends. These serve as a model for letter 
writing and contain invaluable historical information regarding the political, social and economic 
conditions of Gurū Gobind ƓiOgh Sāhib’s time. 
  
Arz-ul-Alfāz (Arz-aul-Al&wz) (Fārsī)  
Written in Fārsī, it contains the praise of the Almighty along with Gurūs. In this composition Bhāī 
Nand Lāl also gives his interpretation of Sikh concepts. Alexandar Von Humbolt, who has translated 
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some of Bhāī Nand Lāl Goyā’s work in “The Pilgrims Way,” has this to say about him: “Goyā was 
among the masters who could put in verse what he felt deep within, and like the entirety of his 
self laid at the sacred feet of the great Gurū, the Beloved. And no doubt, those who surrender the self, 
master the world.” The common theme in his verses is presented in the poem mentioned below: 
  
b-idh swkI mrw Xk jwim jW, rMgInIey idl-hw [ 
b-cSim pwk bIN, AwsW kunm eI jumlw muSikl hw [ 
mrw dr mMzil jwnw hmw AYSo hmw SwdI [ 
jrs byhUdw my-nwld kujw bMdym mhiml-hw [ 
ûdw hwzr bvd dwiem, bbIN dIdwir pwkS rw [ 

n igrdwby dro hwiel, n drXwE, n swihl-hw [ 
icrw byhUdw my grdI, b-shrwE b-dSq, AY idl [ 
cM AW sulqwin ÛbW, krdh AMdr dIdh mMizl-hw [ 
cMU ZYr Az zwiq pwkS nysq, dr hr jw ik: my bInm [ 
bgo ‘goieAw’ kujw ibguzwrm, eIN dnIAwE AYhill-hw [ 
 
[GIVE ME MY BELOVED, the Cup of life in which I may color my heart and my eyes become clear 
for solving the riddle of riddles. On my way to the beloved every footstep jingles with happiness, the 
bells calling for the night’s halt have no meaning, nor the temptation of the Resting-place. God is 
present. Look! Here is Holy Light! Neither the whirlpool bars the lover’s way nor the torrent, nor the 
shore. Why, O heart, are you vainly wandering round the desert and the wood, the queen of beauty 
resides in your own eyes. Wherever I look, I find nothing else but Holy Presence. Then, O Goya, 
where can I go, if I leave the world and its trappings?] 
  
Bhāī Nand Lāl Goyā’s close relationship and love for Gurū Gobind ƓiOgh Sāhib is very explicit in his 
work. Harindar ƓiOgh Mahibūb has called him Darvesh Vyākhyākār (drvyS vXwKXwkwr). Below is an 
example from Jot Bikās (Fārsī) translated into Pañjābī by Dr. ƆaNDA ƓiOgh:  
  
crwiZ SibSqwnI mjdo bhw bhwir guilsqwin ie~zo Alw [116[ 
ngIN ^wqim is&qo Adl rw smir Sjrwie rihmqo &zl rw [117[ 
ghuir mwAdin &zlo Akrwm rw izAw b^iS ieswno ienAwm rw [118[ 
qrwvq rXwhIin qOhId rw nzwrq buswqIin qjrId rw [119[ 
b-rZm AMdrMU n~rwie Syir dmW b-bzm AMdrMU Abir ghur i&SW [120[ 
b-mYdwin jMg AwvrI Sihsvwr b-jOlwin Ksm A&gnI nwmdwr [121[ 
b bihir qhwrb dimMdw inhMg idil ^sm dozW b qIro ^dMg [122[ 
  
auh vfyrI Aqy kImqI sMjogI rwq dw cmkdw dIvw hY, auh auicAweI au~qy mwn AwbrU dy bwg dI bhwr hY[ auh 
iensw& Aqy inAwie dI AMgUTI dw ngInw hY, auh rihmq Aqy &zl dy ibrC dw Pl hY[ auh krm Aqy b^iSS dI 
Kwx dw moqI hY, auh inAwmqW Aqy AihswnW ƒU b^Sx vwlI rOSnI hY[ auh iek-r`b dIAW vylW dI qrwvq hY, auh 
iek EAMkwr dy bwgW dI sugMDI hY[ jMg dy mYdwn ivc auh cMGwVdw hoieAw bbr Syr hY, mih&l ivc auh moqI 
vrswaux vwlw b`dl hY[ jMgW j`uDW dy mYdwn ivc auh Swhsvwr hY, auh SqrUAW ƒ fygx vwlI dOV leI pRis~D hY[ 
Auh jMgW dy smuMdr dw PuMkwrdw hoieAw mgrm~C hY, auh Awpxy qIrW quPMgW nwl duSmn dy idl ƒ pro dyx vwlw hY[ 
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Grade: 6 
Course: Virsā (ivrsw) 
Lesson Number: 16 
Unit Name: Vaisākhī (vYswKI) of 1699 
Title: The Vaisākhī of 1699 
 
Standards 
Standard 2: Vaisākhī of 1699 

• Students understand the narrative of Vaisākhī of 1699, emphasizing the ƊhaNDe-kī-Pāhul (KMfy 
kI pwhul), and why it is important for Sikhs (isK). 
o Students should geographically trace the regions from which the original Pañj Piāre (pMj 

ipAwry) came to Anandpur Sāhib. Emphasis should be placed on the need for taking 
Ammrit (AMimRq), its description in the Gurū Granth Sāhib (gurU gRMQ swihb), the ĐAlsA 
(^wlsw) anthem and its relation, as well as the duties and purpose as to the creation of the 
ĐAlsA. 

 
Objectives 

1. Students will review what they already know about the Vaisākhī (vYswKI) of 1699. 
2. Students will review what they know about the Pañj Piāre (pMj ipAwry) and trace their 

background. 
3. Students will learn the significance of the five Kakārs (kkwr). 
4. Students will discuss why Gurū Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb) decided to create 

the ĐAlsA. 
 
Prerequisites 

• Students should have a preliminary understanding of Vaisākhī. 
 
Materials 

• Various books on Gurū Gobind ƓiOgh Sāhib and Vaisākhī (bibliographic information 
included in Teacher Resources) 

• Board or chart paper and writing materials 
• Large pieces of blank paper and markers 
 

Advanced Preparation 
• The teacher should go over the various websites and books included in Teacher Resources. 

 
Engagement (15-20 minutes) 

• Greet students and give them a couple of minutes to settle down and take out their notebooks. 
• Ask students what they know about the Vaisākhī of 1699. Let them narrate the story of the 

inauguration of the ĐAlsA (a short version is included in Teacher Resources) and correct 
where necessary. 

• Emphasize the fact that the first five Sikhs, who offered themselves to the Gurū and became 
the Pañj Piāre, came from very different regions in India.  

• Hand out a photocopied map of South-Asia to each student (an example is located in Teacher 
Resources). Write the name of each Pañj Piāre and the region they came from on the board 
(see Teacher Resources for information). 
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• Get each student to circle the region that each Piārā came from and emphasize the fact that 
these Sikhs came from very different parts of South-Asia and belonged to different castes, but 
all five felt love and devotion for the Gurū and were thus accepted into the ĐAlsA fold. 

• Go over the meaning of each Piārā’s name and emphasize that symbolically these five names 
also represent the essential qualities of ĐAlsA: [Dayā (dXw) = compassion; Dharam (Drm) = 
righteousness, rule of justice; Himmat (ih`mq) = bravery, courage; Mohkam (mohkm) = 
discipline; Sāhib (swihb) = sovereignty, leadership]. 

 
Exploration (35 minutes) 

• Explain that the ĐAlsA Panth (pMQ) is like a nation. It has its own flag, its own anthem, and its 
own system of governance (through the institution of the Gurū ĐAlsA Panth – gurU ^wlsw pMQ). 

• Emphasize the fact that Gurū Sāhib gave the ĐAlsA a unique identity by blessing its 
members with five articles of faith. Ask students to name them [kes (kys), kaPghA (kMGw), kARA 
(kVw), kirpān (ikrpwn), kachahirā (kCihrw)]. 

• Ask students to find a partner in the class. Give each pair a large piece of blank paper as well 
as the article entitled, The Five Kakārs (kkwr). 

• Get each pair to divide the page into five sections. (They can either draw boxes or circles.) 
Each section will contain information on one kakār. Students will be required to draw a 
picture of the kakār and explain its significance in about two sentences by putting the 
information in the article into their own words. This will demonstrate student understanding 
of the importance of the five kakārs. 

• Once students have completed the activity, take up the importance of each kakār in a large 
class discussion. This will also give students the opportunity to ask any questions they may 
have about the kakārs and their significance in Sikh life.  

 
Explanation/Extension (5-10 minutes) 

• Explain to students that Gurū Gobind ƓiOgh introduced the ĐAlsA with the following goals 
in mind for his Sikhs:  
1. Becoming one with Vāhigurū (vwihgurU). 
2. Achieving global fraternity or siblinghood. 
3. Conducting politics ethically (through the Gurū ĐAlsA Panth). 
4. Organization of an Order or institution (the ĐAlsA) of which anyone can become a 

member. 
5. Regenerating humanity and reviving the downtrodden human spirit. 

• Get them to write the above goals into their notebooks. Ask students: How does the initiation 
of the ĐAlsA fulfill all of these goals? 

 
Evaluation (On-going)  

• Students should know the main details of what happened on the Vaisākhī of 1699. They 
should be able to identify the importance and significance of the five kakārs as well as the 
Pañj Piāre. They should also be able to discuss why Gurū Gobind ƓiOgh created the ĐAlsA, 
as well as the role and responsibility of one who has been initiated into this Order. 
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Teacher Resources 
• Macauliffe, Max Arthur. Gurū Gobind ƓiOgh: Life and Achievements Vol 1. Dillī: National 

Book Shop, 1999. 
• ƓiOgh, Kapur. Pārāsharaprashna: The Baisakhi of Gurū Gobind ƓiOgh. Ammritsar: Gurū 

Nānak Dev University, 2001. 
• http://www.allaboutsikhs.com/sikh-Gurūs/Gurū-gobind-singh-ji.html 
• http://www.sikh-history.com/sikhhist/Gurūs/nanak10.html 
• http://www.thesikhencyclopedia.com/biographical/gobind-singh-Gurū.html 

 
Foundation of the ĐAlsA (^wlsw), 29 March, 1699 

At the behest of the Gurū (gurU), the congregation sauntered down the hill on the Vaisākhī (vYswKI) of 
1699 and gathered on the hill of Anandpur (AnMdpur), now the site of Gurduārā ƊesgaRh (gurduAwrw 
kysgVH). The Gurū remained busy in meditation and contemplation. He told the congregation that he 
was going to create a new brave and bold community that would liberate the humanity from 
oppression and tyranny. 
 
He entered a specially constructed canopy where a huge congregation was seated. Behind the canopy, 
there was a small tent which was closed on all sides and could only be entered from the canopy. 
 
The Gurū then drew out his sword and asked, “Is there anyone here who would lay down his life for 
dharam (Drm)?” At this, the whole assembly was terror-stricken but the Gurū went on repeating his 
demand. At the third call, Dayā Rām (dXw rwm), a Khatrī (KqrI) of village Dalla (d`lw) in District 
Lāhaur (lwhOr), rose and offered himself. The Gurū took him into an adjoining enclosure; soon after, 
the Gurū came out with the blood-dripping sword in hand and flourished it before the multitude, again 
asking, “Is there any other Sikh (isK) here who will offer himself for the cause of righteousness or 
dharam?” At this call, Dharam Dās (Drm dws), a farmer from Hastināpur (hsiqnwpur) came forward 
and was taken into the enclosure. Gurū Sāhib again came out with a blood-stained sword and made 
his previous demand. Three other men stood up, one after the other, and offered themselves for 
sacrifice. They were Mohkam Cand (mohkm cMd), Himmat Cand (ih`mq cMd), and Sāhib Cand (swihb 
cMd). 
 
After the last Sikh had offered himself, the Gurū dressed the five men in handsome clothes and 
brought them into the assembly. The Pañj Piāre (pMj ipAwry) and their backgrounds are as follows:  

1. Dayā ƓiOgh (dXw isMG): a Khatrī of village Dallā (d`lw) in Lāhaur 
2. Dharam ƓiOgh  (Drm isMG): a farmer of the village Hastināpur  
3. Himmat ƓiOgh  (ih`mq isMG): a water carrier in Jagannāth (jgMnwQ), ƎRIssA (EVIsw) 
4. Mohkam ƓiOgh (mohkm isMG): the son of a washerman in Dvārkā (dvwrkw), Gujrāt (gujrwq) 
5. Sāhib ƓiOgh (swihb isMG): a barber in Bidar (ibdr), ƊarnATak (krnwtk) 

 
The five Sikhs were then administered the initiation of the Double Edged Sword or ƊhaNDe ƁATe dī 
Pāhul (KMfy bwty dI pwhul) which was prepared while reciting ƆurbANI (gurbwxI). The initiated Sikhs 
were knighted ƓiOghs, the Pañj Piāre, the Five Beloved Ones; they were the first members of the 
ĐAlsA, into which the Gurū himself humbly asked to be admitted. 
 

http://www.allaboutsikhs.com/sikh-Gurūs/Gurū-gobind-singh-ji.html
http://www.sikh-history.com/sikhhist/Gurūs/nanak10.html
http://www.thesikhencyclopedia.com/biographical/gobind-singh-Gurū.html
http://www.sikh-history.com/sikhhist/gurus/pdayas.html
http://www.sikh-history.com/sikhhist/gurus/pdharams.html
http://www.sikh-history.com/sikhhist/gurus/phimmats.html
http://www.sikh-history.com/sikhhist/gurus/pmuhkams.html
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From then on, Gurū Sāhib asked his Sikhs to wear long, uncut hair, refrain from using intoxicants 
such as tobacco and wear the five Kakārs (kkwr) [Kes (kys), ƊaOghA (kMGw), ƊaRA (kVw), Kirpān 
(ikrpwn), ƊachahirA (kCihrw)]. This was the beginning of the ĐAlsA Panth (^wlsw pMQ): a new way of 
life and a distinct community. 
 
The form of initiation introduced by Gurū Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb) effected a 
thorough-going, miraculous change in the mind, heart, and spirit of the Sikhs. Let us explore the need, 
significance, and effects of this new form of initiation. 
 
The form of the initiation ceremony introduced by Gurū Gobind ƓiOgh Sāhib admirably suited the 
need of the hour and the fulfillment of the ideals he had in view. Through the inauguration, the Gurū 
poured his life and spirit into the Sikhs and invested them with spiritual and temporal power. The 
whole tone of the character of Sikhs underwent a tremendous, marvelous change. Men and women, 
sweepers, barbers, water-carriers, washer-folk, and confectioners, who had never even thought about 
touching a sword or wielding a gun, and had lived as groveling slaves of the so-called higher castes, 
were changed into great warriors, ready to rush into the jaws of death at the bidding of their Gurū. 
Under Gurū Sāhib’s leadership, they became leaders of armies and capable of fighting against great 
odds. 
 
Gurū Sāhib declared that any five Sikhs who observed Rahit (rihq) and lived the life of a true Sikh, 
in the presence of Gurū Granth Sāhib (gurU gRMQ swihb) would be able to initiate others. No particular 
class or set of people would have the monopoly in such a vital matter. In this way, Gurū Sāhib 
founded a high type of democracy where all would be equal in all respects and in all aspects of life. 
 
The psychological effect of the new manner of naming the Sikhs is also significant. A person 
belonging to any caste took Ammrit (AMimRq) and became a ƓiOgh (isMG) or a Kaur (kOr). They shook 
off all fear and cowardice and became brave and fearless. 
 
Adapted from: Pārāsharaprashna and Life of Gurū Gobind ƓiOgh 
 

The Five Kakārs - Sikh Articles of Faith 
Note: Though the notes below are explanations, all explanations are incomplete. There is no 
analytical or utilitarian explanation that does justice. A Sikh accepts the 5 Ks as “gifts” from the 
Gurū for having a personal relationship with him. Even those who haven’t given the public 
commitment through Ammrit, accept these as ideals that all Sikhs aspire to. The reading below is 
adapted from an explanation from two books. 
 
In order to give the Sikhs distinct form and appearance, Gurū Gobind ƓiOgh Sāhib prescribed a 
special uniform for them. He made it incumbent upon them all to wear five kakārs: Kes (kys), ƊaOghA 
(kMGw), ƊaRA (kVw), Kirpan (ikrpwn), ƊachahirA (kCihrw). 
 
The five articles of faith commonly known as the 5 Ks among the Sikhs are worn by all initiated 
Sikhs today: 

• Kes (kys) (hair) is a reminder to be saintly. Ammrit requires keeping the hair as an article of 
faith of the ĐAlsA. 

• KaOghā (kMGw) (comb) is a reminder to be hygienic or clean. 
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• ƊaRA (kVw) (bangle) is a reminder to exercise restraint and keep from doing bad deeds. It 
reminds a Sikh of his/her promise to Vāhigurū (vwihgurU) and that he/she should not perform 
any act that is not good in its intent. 

• Kirpān (ikrpwn) (sword) is the reminder to exercise courage and self defense. It upholds 
dignity, self reliance, the capacity and readiness to defend the weak and the oppressed. It is a 
constant reminder to a Sikh to defend the truth and uphold Sikh values. 

• Kachahirā (kCihrw) (underwear) has the moral significance of reminding a Sikh of the need 
to exercise self-restraint over passions and desires. It also demands ever-readiness to fight for 
justice. 

 
Thus, Gurū Gobind ƓiOgh Sāhib gave his ĐAlsA gifts which would always remind them of their 
duties in this world, as well as their goal of achieving harmony with the Supreme Being. 
 
Adapted from: Pārāsharaprashna and Life of Gurū Gobind ƓiOgh 
 

Pañj Piāre 
Bhāī Dayā ƓiOgh (1661 - 1708 A.D.) 
Bhāī Dayā ƓiOgh was one of the Pañj Piāre. He was born Dayā Rām (dXw rwm) to Bhāī Suddhā (BweI 
su`Dw) and Māī Diālī (mweI idAwlI). Bhāī Suddhā was a dedicated Sikh who had visited Gurū 
Teghbahādar Sāhib (gurU qyZbhwdr swihb) in Anandpur (AnMdpur) on a few occasions. In 1677, Bhāī 
Suddhā’s family decided to stay in Anandpur. In Anandpur, Bhāī Dayā ƓiOgh learned Pañjābī (pMjwbI), 
Fārsī, ƆurbANI (gurbwxI) and the use of weapons. 
 
During the Vaisākhī (vYswKI) of 1699, it was Bhāī Dayā ƓiOgh that first answered the Gurū’s call and 
offered his head. He was followed by the other four Piāre (ipAwry). These five were the first to be 
admitted to the fold of the ĐAlsA and they in turn baptized Gobind ƑAi and made him Gurū Gobind 
ƓiOgh. Dayā Rām became Dayā ƓiOgh. These five beloved became the Gurū’s close confidants and 
constant attendants. 
 
Bhāī Dayā ƓiOgh took part in the battles of Anandpur, and was with Gurū Gobind ƓiOgh Sāhib as he 
left Chamkaur (cmkOr) in December 1705. The Gurū sent him as his representative to deliver the 
famous Zafarnāmāh (z&rnwmwh), The Letter of Victory, to ƀuraOzeb (AOrMgzyb). 
 
Bhāī Dayā ƓiOgh remained in attendance of the Gurū and was with him at ƍandeR (nMdyV) on 7 
October 1708. He died at ƍandeR soon after. 
 
The names of the Pañj Piāre all have a special significance. Bhāī Dayā ƓiOgh stands for compassion, 
Bhāī Dharam ƓiOgh (BweI Drm isMG) signifies the rule of justice, Bhāī Himmat ƓiOgh (BweI ih`mq isMG), 
symbolize courage, Bhāī Mohkam ƓiOgh (BweI mohkm isMG) refers to discipline, and Bhāī Sāhib ƓiOgh 
(BweI swihb isMG) symbolizes leadership/sovereignty. 
 
Bhāī Dharam ƓiOgh 
Bhāī Dharam ƓiOgh (BweI Drm isMG) was one of the Pañj Piāre (pMj ipAwry). He was born around 1666 
in the village of Hastināpur. His parents were Bhāī Sant Rām (BweI sMq rwm) and Māī Sābho (mweI 
swBo). He was born Dharam Dās but later became Dharam ƓiOgh after he answered the Gurū’s call and 
offered his head. Bhāī Dharam ƓiOgh had been in the company of a Sikh who introduced him to the 
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teachings of the Gurūs. At the age of 30, he left his home to learn more. He was directed to Anandpur 
in 1698 and a few months later the magnificent Vaisākhī celebration was to take place. On this 
extraordinary day, the Gurū asked for five heads to be offered and while others in the crowd doubted 
the Gurū, Bhāī Dharam ƓiOgh along with four others responded to that call without a second thought. 
These five came to be known as the Pañj Piāre. Dharam Dās came to be known as Bhāī Dharam 
ƓiOgh. 
 
Bhāī Dharam ƓiOgh took part in the battles of Anandpur. He was also with the Gurū when he left 
Camkaur (cmkOr). He had accompanied Bhāī Dayā ƓiOgh down south to deliver the Zafarnāmāh 
(z&rnwmwh). In 1708, Bhāī Dharam ƓiOgh accompanied the Gurū to NandeR (nMdyV) where he was with 
him during his last days. 
 
Bhāī Himmat ƓiOgh 
Bhāī Himmat ƓiOgh was one of the Pañj Piāre. He was born in 1661 in Jagannāth (jg`nwQ). He was a 
water supplier. At the age of 27, he went to Anandpur Sāhib (AnMdpur swihb) and dedicated his life to 
the service of the Gurū. On Vaisākhī day of 1699, as the Gurū asked for five Sikhs, Bhāī Himmat 
answered the call and offered his head to the Gurū. He, along with four other Sikhs received Ammrit 
and was renamed Bhāī Himmat ƓiOgh. Bhāī Himmat ƓiOgh was a brave warrior who took part in 
battles in Anandpur against Mughal forces. He attained martyrdom fighting in the battle of Camkaur 
(cmkOr) on 7 December 1705. 
 
Bhāī Mohkam ƓiOgh 
Bhāī Mohkam ƓiOgh was born Mohkam Cand in 1666 in Gujrāt (gujrwq). He was born in the home of 
Tīrath Cand (qIrQ cMd) who was a cloth painter. He came to Anandpur in 1685. He stayed there and 
learned the art of handling the sword. He became a part of the Sikh forces and helped fight against 
Mughal forces. He decided to dedicate his life to the Gurū – he showed his commitment by answering 
the Gurū’s call on Vaisākhī (vYswKI) of 1699. Gurū Gobind ƓiOgh Sāhib had asked for five Sikhs who 
would give their lives to the Gurū. Bhāī Mohkam ƓiOgh stood up and offered his head. After this 
sacred ceremony, Mohkam Cand became Bhāī Mohkam ƓiOgh. Like Bhāī Himmat ƓiOgh (BweI ihMmq 
isMG), Bhāī Mohkam ƓiOgh also died in the battle of Camkaur (cmkOr) on 7 December 1705. 
 
Bhāī Sāhib ƓiOgh 
Bhāī Sāhib ƓiOgh was also one of the Pañj Piāre. He was a barber by caste, in Bidar (ibdr), 
ƊarnATak. During the 16th century, Gurū Nānak Sāhib had visited Bidar, and a Sikh center had been 
established there and Bhāī Sāhib ƓiOgh would attend the Sikh center and do sevā (syvw) there. In 1699, 
Gurū Gobind ƓiOgh Sāhib invited all Sikhs to come to Anandpur. Bhāī Sāhib ƓiOgh didn’t need to 
think twice before he prepared to go to Anandpur. Once he arrived there, he decided that he would 
not go back to Bidar. 
 
While he was in Anandpur, he learned the art of Gatkā (gqkw) and sword-fighting. He won a name for 
himself as a wonderful marksman when he shot a chief in one of the battles that took place in 
Anandpur. Sāhib Cand was one of the five fortunate Sikhs that answered the Gurū’s call during 
Vaisākhī 1699. The Gurū called these five Sikhs his Pañj Piāre. Sāhib Cand became Bhāī Sāhib ƓiOgh 
after he took part in the special Ammrit ceremony. Bhāī Sāhib ƓiOgh attained martyrdom in the battle 
of Camkaur (cmkOr) on 7 December 1705. 
 
For more information see: Harbans ƓiOgh, The Encyclopedia of Sikhism 
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Grade: 6 
Course: Virsā (ivrsw) 
Lesson Number: 17 
Unit Name: Vaisākhī (vYswKI) of 1699 
Title: Ammrit (AMimRq) in Gurū Granth Sāhib (gurU gRMQ swihb) and ĐAlsA (^wlsw) Anthem 
 
Standards 
Standard 2: Vaisākhī of 1699 

• Students understand the narrative of Vaisākhī of 1699, emphasizing the ƊhaNDe-dī-Pāhul (KMfy 
dI pwhul), and why it is important for Sikhs (isK). 
o Students should geographically trace the regions from which the original Pañj Piāre (pMj 

ipAwry) came to Anandpur Sāhib (AnMdpur swihb). Emphasis should be placed on the need 
for taking Ammrit, its description in the Gurū Granth Sāhib, the Sikh ĐAlsA anthem and 
its relation, as well as the duties and purpose as to the creation of the ĐAlsA. 

 
Objectives 

1. Students will discuss some sabads (sbd) from Gurū Granth Sāhib in order to understand the 
spiritual significance of Ammrit in the Sikh tradition since the time of Gurū Nānak Sāhib (gurU 
gMRQ swihb). 

2. The class will recite and discuss the meanings of the ĐAlsA anthem. 
 
Prerequisites 

• Students should have a preliminary understanding of Vaisākhī and the ceremony of Ammrit 
as discussed in the last lesson.  

 
Materials 

• Various books on Gurū Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb) (bibliographic 
information included in Teacher Resources) 

• Board or chart paper and writing materials 
• Copies of sabads included in Teacher Resources 
 

Advanced Preparation 
• The teacher should go over the various websites and books included in Teacher Resources. 

 
Engagement (15-20 minutes) 

• Greet students and give them a couple of minutes to settle down and take out their 
notebooks. 

• Briefly recap what the students have learned about the Vaisākhī of 1699 and the 
administration of Ammrit. 

• Remind students that one of the chief reasons that Gurū Gobind ƓiOgh Sāhib created the 
ĐAlsA and the khaNDe bāTe dī pāhul (KMfy bwty dI pwhul) was to allow his Sikhs to develop a 
discipline to obtain harmony with Vāhigurū, the Supreme Being, while participating in civic 
life. 

• Ammrit literally means “immortal.” The understanding of Ammrit (as a medium or symbol 
of spiritual harmony with Divine) had been around even before the time of Gurū Gobind 
ƓiOgh Sāhib and Gurū Granth Sāhib provides evidence for this.  
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• Ask students to think of any sabad or bANI that they know. How many references to Ammrit 
can they think of? Have students write down these references in their notebooks; they will 
come back to them later. Get one or two students to volunteer examples of lines or tuks (quk) 
from ƆurbANI (gurbwxI) that make reference to Ammrit. These tuks can even be from nitnem 
(inqnym) (Japu jī Sāhib – jpu jI swihb, Anandu Sāhib – AnMdu swihb, Rahrāsi Sāhib – rhrwis 
swihb, etc.) 

• How is Ammrit described or imagined in the bANI that they already know? What does 
Ammrit symbolize? (In ƆurbANI, Ammrit most often represents Vāhigurū or harmony with 
Vāhigurū, spiritual bliss, immortality, etc.) Get students to volunteer answers and write 
them on the board. It’s okay if students do not have answers for these questions. Let them 
know that they will know the answers by the end of the class. 

 
Exploration (35 minutes) 

• Hand out the thirteenth paKRI (pauVI) of Anand Sāhib as well as the salok (slok) by the 
Second Gurū (included in Teacher Resources).  

• First, go over the meaning of each line of the thirteenth paKRI of Anand Sāhib. 
• Once this has been completed, ask students to take a minute and think about the main 

message of the paKRI. What does it communicate about Ammrit?  
• Ask some students to volunteer their answers. The main message of this sabad is that 

Ammrit can only be obtained by the grace of the Gurū. In this sabad, Ammrit is imagined as 
harmony with Vāhigurū (second line of the sabad). The sabad further explains the effects of 
Ammrit: greed, avarice and egotism are dispelled and the Gurū seems sweet. 

• Explain to students that the Ammrit ceremony is a physical manifestation of the concept of 
Ammrit (as outlined in this sabad). The Pañj Piāre (pMj ipAwry) and Gurū Granth Sāhib 
embody the spirit and the body of the Gurū during the Ammrit ceremony. The ceremony 
itself is a physical expression of the spiritual transformation that a devotee undergoes 
through the grace of the True Gurū. This spiritual transformation occurs when the Sikh 
accepts the divine significance of the Ammrit ceremony within his/her heart. Only then can 
a person be considered a true member of the ĐAlsA. 

• Ask students: what are the signs of a ĐAlsA? Remind students that Gurū Gobind ƓiOgh 
Sāhib tells us the signs of the ĐAlsA in the ĐAlsA Anthem. 

• Hand out a copy of the ĐAlsA Anthem and, in groups of two or more, come up with the 
theme of the sabad. 

• When discussing the main theme of the ĐAlsA Anthem in a large class discussion, be sure 
to emphasize that complete and utter faith and love in the One Vāhigurū (vwihgurU) 
distinguishes a truly pure ĐAlsA from all other people. 

 
Explanation/Extension (5-10 minutes) 

• Get students to go back to the tuks from bANI that they thought of at the beginning of the 
class. Get them to think again about what Ammrit means in the context of the tuk. Has their 
understanding of what Ammrit means in ƆurbANI changed and how? Ask students to 
discuss in a large class discussion. 

• Distribute the Salok by the Second Gurū without the meanings (included in Teacher 
Resources). 

• Get students to think about the meanings of the sabad and write their understanding of each 
line in the space provided. The teacher should walk around the classroom at this stage and 
give some clues to students who are having difficulty, without giving the whole meaning 
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away. Another way that this activity can be supported is by giving students Pañjābī-English 
(pMjwbI) dictionaries but remind them that some words and their meanings may have changed 
over the years so the dictionaries should be used with caution. 

• Using the internet site www.gurugranthdarpan.com, get students to check the meanings of 
the sabad and write down the correct meanings on the same piece of paper. If there is no 
internet connection in the classroom, get students to complete the activity at home.  
Note: this site only has meanings in Pañjābī so the teacher or a parent may need to assist 
the student. 

 
Evaluation (On-going)  

• Students should understand how Ammrit is illustrated in Gurū Granth Sāhib and be able to 
apply this understanding to the sabads that they read. Students should also have a good 
understanding of what ĐAlsA means, as related in the sabad by Gurū Gobind ƓiOgh Sāhib. 
This understanding will be demonstrated by the students’ completion of the assignment 
given during the Explanation/Extension of the lesson. 

http://www.gurugranthdarpan.com/
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Teacher Resources 
• Agnīhotrī, Harbans Lāl & Cand. Gurū Gobind ƓiOgh: His Life and ƁANI. Hisar: Gopāl 

Prakāshan, 1996. 
• Macauliffe, Max Arthur. Gurū Gobind ƓiOgh: Life and Achievements Vol 1. Dillī: National 

Book Shop, 1999. 
• ƓiOgh, Kartār. Life of Gurū Gobind ƓiOgh. ƋudhiANA: Lāhaur Book Shop, 1998. 
• ƓiOgh, Kapūr. Pārāsharaprashna: The Baisākhī of Gurū Gobind ƓiOgh. Ammritsar: Gurū 

Nānak Dev University, 2001. 
• http://www.allaboutsikhs.com/sikh-gurus/guru-gobind-singh-ji.html 
• http://www.sikh-history.com/sikhhist/Gurus/nanak10.html 
• http://www.thesikhencyclopedia.com/biographical/gobind-singh-guru.html 

 
AnMdu swihb (pauVI 13) 

13th Paüṛī from Anandu Sāhib. 
suir nr muin jn AMimRqu Kojdy su AMimRqu gur qy pwieAw ] 
pwieAw AMimRqu guir ik®pw kInI scw min vswieAw ] 
jIA jMq siB quDu aupwey ieik vyiK prsix AwieAw ] 
lbu loBu AhMkwru cUkw siqgurU Blw BwieAw ] 
khY nwnku ijs no Awip quTw iqin AMimRqu gur qy pwieAw ] 
suri nar muni jan ammritu khojde su ammritu gur te pāiā. 
pāiā ammritu guri kripā kīnī sacā mani vasāiā. 
jīa jant sabhi tudhu upāe iki vekhi parsaNi āiā. 
labu lobhu ahaMkār cūkā satigurū bhalā bhāiā. 
kahai nānak jis no āpi tuThā tini ammritu gur te pāiā. 
The powerful beings, sages and humans all search for the Ammrit (spiritual bliss); this Ammrit is 
obtained only from the Gurū. 
Only that person obtains Ammrit, upon whom Gurū showers his blessings; that person enshrines 
Vāhigurū within the mind. 
All living beings and creatures were created by You; (through Your Grace) many come to see you and 
feel you. 
Their greed, covetousness and egotism are dispelled, and the True Gurū seems sweet to them. 
Says Nānak, those with whom Vāhigurū is pleased, obtain the Ammrit of spiritual bliss, through the 
Gurū. 
 
pdArQ: suir - dyvqy[ muin jn - munI lok, irSI[ AMimRqu - Awqmk Awnµd dyx vwlw nwm-jl[ guir - gurU ny[ 
min - mn ivc[ siB - swry[ ieik - keI jIv[ vyiK - (gurU ƒ) vyK ky[ prsix - (gurU dy crn) prsx leI[ 
Blw BwieAw - im`Tw l`gdw hY, ipAwrw l`gdw hY[ qy - qoN[ 
ArQ: (Awqmk Awnµd iek AYsw) AMimRq (hY ijs) ƒ dyvqy mnu`K munI lok l`Bdy iPrdy hn, (pr) ieh AMimRq gurU 
qoN hI imldw hY[ ijs mnu`K au~qy gurU ny myhr kIqI aus ny (ieh) AMimRq pRwpq kr ilAw (ikauNik) aus ny sdw 
kwiem rihx vwlw pRBU Awpxy mn ivc itkw ilAw[ 
hy pRBU! swry jIA jMq qUM hI pYdw kIqy hn (qUM hI iehnW ƒ pRyrdw hYN, qyrI pRyrnw nwl hI) keI jIv (gurU dw) dIdwr 
kr ky (aus dy) crn Cuhx AwauNdy hn, siqgurU auhnW ƒ ipAwrw l`gdw hY (siqgurU dI ikrpw nwl auhnW dw) l`b 
loB qy AhMkwr dUr ho jWdw hY[ 
nwnk AwKdw hY, pRBU ijs mnu`K auqy pRsMn huMdw hY, aus mnu`K ny (Awqmk Awnµd-rUp) AMimRq gurU qoN pRwpq kr 
ilAw hY[ 
 

http://www.allaboutsikhs.com/sikh-gurus/guru-gobind-singh-ji.html
http://www.sikh-history.com/sikhhist/Gurus/nanak10.html
http://www.thesikhencyclopedia.com/biographical/gobind-singh-guru.html
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The ĐAlsA Anthem 
jwgq joiq jpY ins bwsur eyk ibnw mn nYk n AwnY ] 
pUrn pRym pRqIq sjY bRq gor mVHI mt BUl n mwnY ] 
qIrQ dwn dXw qp sMjm eyk ibnw nih eyk pCwnY ] 
pUrn joq jgY Gt mY qb Kwls qwih nKwls jwnY ] 
jāgat joti japai nis bāsur ek binā man naik na ānai. 
pūran prem pratīt sajai brat gor maRhī maT bhūl na mānai. 
tīrath dān dayā tap saPjam ek binā nahi ek pachānai. 
pūran jot jagai ghaT mai tab khālas tāhi nakhālas jānai. 
That person who focuses on the Divine Light day and night and never puts even a little bit of faith in 
anyone else except the One Vāhigurū. 
That person who has complete faith and love and even by forgetfulness, does not put any faith in 
fasting, worship of dead people, tombs of the dead people, and places of so-called saints. 
That person who does not pay attention to holy pilgrimage centers, charity, acts of pity, difficult 
meditation poses, and restraint if all of these are done without remembering Vāhigurū, the One. 
And That Person in whose heart the light of the Perfect One shines, that one is to be recognized as a 
pure member of the ĐAlsA. 
Gurū Gobind ƓiOgh, 33 Savaye 
 
slok mhlw 2 ] 
ijn vifAweI qyry nwm kI qy rqy mn mwih ] 
nwnk AMimRqu eyku hY dUjw AMimRqu nwih ] 
nwnk AMimRqu mnY mwih pweIAY gur prswid ] 
iqn@I pIqw rMg isau ijn@ kau iliKAw Awid ] 
salok mahalā 2. 
jin vaDiāī tere nām kī te rate man māhi. 
nānak ammritu eku hai dūjā ammritu nāhi. 
nānak ammritu manai māhi pāīai gur parasādi. 
tiCī pītā raPg sio jiC kau likhiā ādi. 
Salok, Second Embodiment. 
Those who are fortunate enough to sing praises of Your Name are imbued with Your color. 
O Nānak, for them only God’s name is Ammrit; they do not think of anything else as Ammrit. 
O Nānak, this Ammrit is in everyone’s mind, but is only obtained by Gurū’s Grace. 
They alone drink it in with love, who have such pre-ordained destiny. 
 
pd ArQ: qy - (bhu-vcn) auh mnu`K[ rqy - r`qy, rMgy hoey[ AMimRqu - Amr krn vwlw jl, Awqmk jIvn dyx 
vwlw nwm-jl[ gur prswid - gurU dI ikrpw nwl[ rMg isau - mOj nwl, suAwd nwl[ Awid - mu`F qoN, Dur qoN[ 
ArQ: (hy pRBU!) ijnHW mnu`KW ƒ qyry nwm dI soBw (krn dI suBwgqw) imlI hY auh mnu`K Awpxy mn ivc (qyry nwm dy 
rMg nwl) rMgy rihMdy hn[ hy nwnk! (auhnW leI) iek nwm hI AMimRq hY hor iksy cIz ƒ auh AMimRq nhIN mMndy[ 
hy nwnk! (ieh nwm) AMimRq (hryk mnu`K dy) mn ivc hI hY, pr imldw hY gurU dI ikrpw nwl; ijnHW dy BwgW ivc 
DuroN iliKAw hoieAw hY; auhnW ny hI suAwd nwl pIqw hY[ 
Translations adapted from: Srī Gurū Granth Darpan (Bhāī Sāhib ƓiOgh ĔIkAkAr) 
 
slok mhlw 2 ] 
ijn vifAweI qyry nwm kI qy rqy mn mwih ] 
salok mahalā 2. 
jin vaDiāī tere nām kī te rate man māhi. 
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_________________________________________________________________________________ 
 
_________________________________________________________________________________ 
 
 
nwnk AMimRqu eyku hY dUjw AMimRqu nwih ] 
aānak ammrit ek hai dūjā ammrit nāhi. 
 
_________________________________________________________________________________ 
 
_________________________________________________________________________________ 
 
 
 
nwnk AMimRqu mnY mwih pweIAY gur prswid ] 
nānak ammrit manai māhi pāīai gur parasād. 
 
_________________________________________________________________________________ 
 
_________________________________________________________________________________ 
 
 
 
iqn@I pIqw rMg isau ijn@ kau iliKAw Awid ] 
tinī pītā raPg sio jin kau likhiā ādi. 
 
_________________________________________________________________________________ 
 
_________________________________________________________________________________ 
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Grade: 6  
Course: Virsā (ivrsw) 
Lesson Number: 18 
Unit Name: Gurū Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb) 
Title: Gurū Gobind ƓiOgh Sāhib and the period Post-Vaisākhī of 1699 
 
Standards 
Standard 1: The Gurū-Prophet (gurU) Period: Nānaks (nwnk) V-X 

• Students learn the history and times of the Gurūs from Gurū Harigobind Sāhib (gurU hirgoibMd 
swihb) until Gurū Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb), including famous Sikh (isK) 
personages. 
o Students learn the major events and importance of the lives of the last five Gurūs. In 

addition to the Gurūs, students will be introduced to famous Sikh personages such as 
Bhāī Nand Lāl (BweI nMd lwl), Bhāī Ghanaīā (BweI GneIAw), Mātā Sāhib Kaur (mwqw swihb 
kOr), and others. Activities should include lessons related to the Gurūs (e.g. Gurū 
Harikrishan Sāhib’s - gurU hirikRSn swihb - work in helping the poor and the sick). 
Besides focusing on the narratives of the Gurūs, their viewpoints on social issues and 
ethical living should be emphasized as well. 

 
Objectives 

1. Students will learn about the major events and battles that took place after the inauguration of 
the ĐAlsA. 

2. The lesson will end with the siege of Anandpur (AnMdpur) and the Battle of Camkaur (cmkOr). 
 
Prerequisites 

• Students should be familiar with the early life of Gurū Gobind ƓiOgh Sāhib. 
• The teacher should be familiar with the life of Gurū Gobind ƓiOgh Sāhib. 

 
Materials 

• Various books on Gurū Gobind ƓiOgh Sāhib (bibliographic information included in Teacher 
Resources) 

• Board or chart paper and writing materials 
• Construction/colored paper and markers 
 

Advanced Preparation 
• The teacher should go over the various websites and books included in Teacher Resources. 
• On the chalkboard, the teacher should draw a timeline from 1700 to 1704 and label the dates 

of the battles mentioned in Teacher Resources. This can also be done on a wall with 
construction paper. 

 
Engagement (15-20 minutes) 

• Greet students and give them a couple of minutes to settle down and take out their notebooks. 
• Review the tensions between the Hill Chiefs and Gurū Sāhib. This can be done by asking 

class questions such as the following: 
o Who was Rājā Bhīm Cand (rwjw BIm cMd)? 
o Why was he jealous of Gurū Sāhib? 



Sojhī Virsā 

© 2013 Sikh Research Institute 76 

o Were there any altercations between Bhīm Cand and Gurū Sāhib before the Vaisākhī 
(vYswKI) of 1699? 

• Explain to students that after the Vaisākhī of 1699, the Hill Chiefs again became concerned 
about the influence of the Gurū. From 1700 onward, Gurū Sāhib was constantly on guard 
against the attacks of the Hill Chiefs and the Mughal Emperor. Let students know that in 
today’s class, they will be studying the battles and sieges that Gurū Sāhib was engaged in 
from 1700 to 1704. 

 
Exploration (35 minutes) 

• Divide students into seven groups and assign each group one battle. Give each group some 
construction/colored paper and markers as well as the article on the battle that they will be 
studying (in Teacher Resources). Ask each group to make short notes on:  
1. Who began the battle and why? 
2. Where did the battle take place? 
3. When did the battle take place?  
4. Which armies were involved in the battle? 
5. Who are the important generals, soldiers mentioned in the article? 
6. Any important combat/matches that took place within the battle itself. 
7. One lesson that can be learned from the battle. 

• Once the students have completed these notes, get them to post their construction papers on 
the relevant points of the timeline posted on the chalkboard/wall. 

• Get the groups of students to share the lessons that they learned from the battles that Gurū 
Sāhib fought. 

• Throughout the lesson, the teacher should emphasize the fact that Gurū Sāhib did not hold 
any enmity against a particular person, caste, religion, group or race. He was simply battling 
tyranny, oppression and injustice. Give examples from the battles to support your point.  

• The following are some lessons that can be learned from each of the battles that Gurū Sāhib 
fought:  
o The First Battle of Anandpur: Gurū Sāhib’s encounter with ƏaiMde Khān (pYNdy Kwn) 

shows that he only fought in self-defense. He never struck the first blow and did not 
terrorize anybody by being the aggressor. 

o The Second Battle of Anandpur: With the blessing of Gurū Sāhib, great odds can be 
overcome and the smallest person can stand up against the greatest obstacles (ex. Bacittar 
ƓiOgh - bic`qr isMG). 

o The Battle of Nirmoh (inrmoh): With the blessing of Gurū Sāhib, the few can fight 
bravely and overcome an army of many. This battle also shows that treachery and deceit 
only takes a person so far and is ultimately of no avail against truth and righteousness. 

o The Third and Fourth Battle of Anandpur: Gurū Sāhib has no enmity with anyone, even 
in battle. He had love for everyone and people like Sayad Beg (sXd byg) and Sayad Khān 
(sXd Kwn), who were able to see this love amidst their combat with the Gurū, gave up 
their weapons and kneeled before him in admiration and awe. The acceptance of devotees 
like Sayad Beg and Sayad Khān also shows that Gurū Sāhib did not discriminate against 
people from different religions or races. Though he fought against the Mughal army, his 
battle was against the oppressive rulers, not their religion (Islām). 

o The Siege of Anandpur: This battle teaches us that true loyalty is remaining by the side of 
your Gurū even when the situation appears hopeless. The Sikhs who stayed with Gurū 
Sāhib during the siege of Anandpur were true Sikhs because they refused to part with 
their Gurū. That is the type of love and faith that we should have in our Gurū (currently 
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Gurū Granth Sāhib and Gurū ĐAlsA Panth – gurU ^wlsw pMQ). 
o The Battle of Camkaur: With Gurū Sāhib’s blessing, a single Sikh can fight against 

thousands and can overcome huge obstacles. This battle also shows us that true strength 
lies in truthful and ethical conduct, not in lies and treachery (ex. Even though the Mughal 
army swore false oaths and deceived the Gurū, they were unable to overcome the 
strength and power of the ethical Sikhs). 

 
Explanation/Extension (5-10 minutes) 

• Ask students to imagine that they were present at the siege of Anandpur and rations were 
running low. Some Sikhs are threatening to abandon Gurū Sāhib. What would you do? 
Write a letter to a family member or friend from Anandpur explaining the situation and your 
decision. 

• If there is time, get students to read out their letters at the end of the class or at the 
beginning of the next class. The letters should be collected for evaluation of student 
understanding. 

 
Evaluation (On-going)  

• Students should know the details of the battles that Gurū Sāhib was engaged in after 1699. 
They should also be able to identify the lessons learned in each battle. 

• Namely, they should understand that Gurū Sāhib’s battles were an attempt to oppose 
injustice and tyranny; they were not the result of enmity against a person, race or religion. 

• This understanding will be demonstrated in the class activity as well as in the student letters. 
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Teacher Resources 
• Macauliffe, Max Arthur. Gurū Gobind ƓiOgh: Life and Achievements Vol 1. Dillī: National 

Book Shop, 1999. 
• ƓiOgh, Kartār. Life of Gurū Gobind ƓiOgh. ƋudhiANA: Lāhaur Book Shop, 1998. 
• http://www.allaboutsikhs.com/sikh-gurus/guru-gobind-singh-ji.html 
• http://www.sikh-history.com/sikhhist/Gurus/nanak10.html 
• http://www.thesikhencyclopedia.com/biographical/gobind-singh-guru.html 

 
The Battles of the Post- Vaisākhī of 1699 

After the Vaisākhī (vYswKI) of 1699, the Gurū’s ƓaOgat (sMgq) grew exponentially. Anandpur (AnMdpur) 
began to team with Sikhs (isK) who wanted to receive khaNDe-kī-pāhul (KMfy kI pwhul). The daily 
gathering grew in number and their presence struck new fears in the minds of the Hill Chiefs. 
 
Rājā Bhīm Cand (rwjw BIm cMd) saw the glory of the Anandpur ƓaOgat as a threat to the territorial 
integrity of his state even though the Gurū entertained no such thoughts. The Gurū did not want war, 
but he was always ready to defend himself and others from tyrannical rulers. One day, when Gurū 
Sāhib was hunting with his Sikhs, a couple of Hill Chiefs and their men attacked his hunting party, 
hoping for an easy victory. They felt certain that they would either kill or capture the Gurū but they 
miscalculated. Neither the suddenness of the attack, nor the overwhelming number of the enemies 
perturbed the Sikhs. Every one of them fought with extreme courage. The Gurū’s gold-tipped arrows 
never missed their mark and pierced through many soldiers. One of the chiefs was killed and the right 
arm of the other was torn off. 
 
The First Battle of Anandpur 
This single defeat further aroused the fears of the Hill Chiefs and they assembled in one place to 
make plans for concentrated action. They even sought the help of the Governor of Sarhind (srihMd), 
Vazīr Khān (vzIr Kwn), who lost no time in getting the Emperor’s sanction for launching an army of 
ten thousand, led by Dīn Beg (dIn byg) and ƏaiMde Khān (pYNdy Kwn). The allied armies of the Hill 
Chiefs took positions around Anandpur and tried to seal all entrances and exits. Sāhibzādā Ajīt ƓiOgh 
(swihbzwdw AjIq isMG) led a powerful offensive against the enemy forces; he was only fourteen at the 
time. The fierce engagement continued for days on end. During the battle, ƏaiMde Khān advanced 
and challenged the Gurū to single combat and asked the Gurū to strike the first blow. 
 
The Gurū refused to play the role of an aggressor and stated that he had vowed never to strike except 
in self-defense. Upon this ƏaiMde Khān discharged an arrow which whizzed past Gurū Sāhib’s ear. 
He unleashed another arrow which also missed the mark. The whole of ƏaiMde Khān’s body, except 
his ears, was encased in armor. Gurū Sāhib then discharged an arrow at his ear with such an unerring 
aim that ƏaiMde Khān fell off his horse and never rose again. Dīn Beg was also wounded and he beat 
a retreat but was pursued by the Sikhs as far as ƑopaR (ropV). This battle was fought in 1700. 
 
The Second Battle of Anandpur 
Gurū Sāhib continued to increase his army and to collect weapons and ammunition. He kept himself 
in readiness for war for he knew that the Hill Chiefs would not let him rest. In November of 1700, a 
letter was sent to the Gurū asking him to either pay rent on the land he occupied or vacate it. If he 
agreed to do neither, he should get ready for war. The Gurū replied that the land had been bought by 
his father and so no rent was due and if the Rājās (rwjw) were determined to go to war, he was ready 
for them once again. 
 

http://www.allaboutsikhs.com/sikh-gurus/guru-gobind-singh-ji.html
http://www.sikh-history.com/sikhhist/Gurus/nanak10.html
http://www.thesikhencyclopedia.com/biographical/gobind-singh-guru.html
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The Hill chiefs decided to attack the Gurū with their combined forces and to invite the assistance of a 
large number of ƑaOgaRs (rMgV) and Gujjars (gu`jr), who had a long-standing enmity with the Gurū. 
On hearing the news of the approaching war, Sikhs from the Mājhā (mwJw) and Mālvā (mwlvw) areas 
flocked to Anandpur with arms and horses. The Mājhā Sikhs, under Dayā ƓiOgh (dXw isMG), Ālim 
ƓiOgh (Awilm isMG) and Ude ƓiOgh (audy isMG) got ready to direct their attack against the hill armies. 
 
As the invaders approached the city, Sāhibzādā Ajīt ƓiOgh, with four thousand Sikhs, fell on the 
Gujjars and ƑaOgaRs, who were advancing in great force. Their ranks were soon broken and they 
could not stand their ground any longer. The outnumbered Sikhs fought valiantly and managed to 
keep the enemy forces at bay. The Hill Chiefs were now convinced that they could not defeat the 
ĐAlsA in the field so they decided to set up a blockade. For over two months, they barricaded the city 
but with no success. At last, an intoxicated elephant, with his body covered with steel and with a 
spear projecting from his forehead was directed against the gate of the fort. He was followed by the 
Hill Chiefs and their armies who were all confident that they would occupy the Gurū’s fort before 
nightfall. The Gurū blessed his Sikh, Bacittar ƓiNgh (bic`qr isMG), and commanded him to combat the 
elephant. Bacittar ƓiNgh, though small in stature, took a lance to meet the furious animal. He raised 
his lance and drove it through the elephant’s head armor. Upon the impact of the lance, the animal 
turned around on the hill soldiers, and killed several of them.  
 
The fighting continued for a few more days but both armies were deadlocked. The Hill Chiefs sought 
to work out an agreement with Gurū Sāhib in order to save face. They promised to remain on 
peaceful terms with the Gurū if he would only leave Anandpur temporarily. After being pressed by 
his Sikhs, Gurū Sāhib agreed to the suggestion and shifted to Nirmoh (inrmoh), a village situated near 
Kīratpur (kIrqpur). The Hill Chiefs ignored all their promises and attacked the Sikhs from behind but 
the Sikhs fought bravely and resisted the attack with such energy that the forces of the Hill Chiefs had 
to retreat. 
 
The Battle of Nirmoh 
Despite being frustrated in their plans by Gurū Sāhib’s forces, the Hill Chiefs would not leave the 
Sikhs alone. They again applied to Vazīr Khān (vzIr Kwn), the Governor of Sarhind (srihMd) for 
assistance against the Gurū. In September and October 1701, the Governor mobilized his troops and 
marched on to Anandpur (AnMdpur). The Hill Chiefs were too impatient to wait for him and attacked 
the Gurū, who had stationed his troops a few miles from the city. On the arrival of the imperial army, 
the Gurū found himself surrounded by the enemies. His Sikhs, however, fought with their usual vigor 
and astounded the enemy with their persistence and determination. The enemy forces fell rapidly and 
lost all hope of victory. The Rājā of Basolī (bsolI) offered to take the Gurū to his own capital if Vazīr 
Khān undertook not to attack him from behind. Vazīr Khān agreed to this arrangement as a 
convenient manner of escape from the embarrassing position. 
 
After a short stay at Basolī and then Bhabaur (BbOr), the Gurū returned to Anandpur. Nobody offered 
him any resistance upon his return and peace again returned to the city for a short time. 
 
The Third Battle at Anandpur 
At one point in the year 1703, there were only 800 Sikhs in the Gurū’s army at Anandpur. Rājā Ajmer 
Cand (rwjw Ajmyr cMd) summoned his allies, the Rājās of Handūr (hMdUr), Cambā (cMbw) and Fatahpur 
(&qhpur) with the object of chastising the Gurū. They all decided to attack the Gurū’s forces at 
Anandpur immediately. In the previous battles of Anandpur, the Sikhs had mostly remained behind 
the battlements, but this time, they met the enemy in the open field outside Anandpur. The Sikhs 
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fought with their usual courage and determination. The hill chiefs were unsuccessful in their attack 
and retired from the battle in despair. 
 
Owing to the repeated pleas of the hill chiefs, the Emperor sent a large army under the command of 
General Sayad Beg (sXd byg) and Ālif Khān (Awil& Kwn) to subdue the Gurū.  
 
One of the generals, Sayad Beg was a mild admirer of Gurū Gobind ƓiOgh Sāhib but he had been 
hired by the Emperor to lead the force against the Gurū. Sayad Beg, along with the General Ālif 
Khān, marched on the Gurū’s forces near Camkaur (cmkOr). The battle was long and severe. Sayad 
Beg fought against the Gurū’s forces for a time, but all the while he was really just taking in the 
vision of the Gurū and his bravely fighting Sikhs. After a time, he laid down his arms and watched 
the fight in mute admiration, and then knelt before the Gurū and offered to sacrifice his body and soul 
for his service. 
 
Meanwhile, Ālif Khān had been wounded and the desertion of Sayad Beg took away what little 
courage he had left. So he ordered a retreat and was hotly pursued by the Sikhs. 
 
The Fourth Battle at Anandpur 
After seeing the inability of the Hill Chiefs in getting rid of the Gurū, the Emperor ƀuraOgzeb 
(AOrMgzyb) decided to take the matter into his own hands. He commanded Sayad Khān (sXd Kwn), 
another General, to march at the head of a large imperial army to conquer and capture the Gurū. He 
was joined by the Hill Chiefs with their armies, and with this huge force at his back, he marched in 
the hope of a sure, complete, and speedy victory. 
 
The Gurū had only 500 regular soldiers to oppose this mighty host since it was March of 1704 which 
is crop-cutting season. Despite these odds, however, the Sikhs fought more valiantly and with greater 
skill and endurance. Sayad Khān marveled at their heroism and wondered where their strength and 
power came from. His wonder was greater still when he saw Maimūn Khān (mYmUn Kwn), Sayad Beg 
and other Muslims fighting side by side with the Gurū. 
 
Sayad Khān was the brother of Pīr Buddhū Shāh (pIr bu`DU Swh), who had spoken very highly of the 
Gurū. He had heard about Gurū Sāhib’s incredible strength and lofty principles but had been a little 
skeptical. He wondered why the Gurū, who was reputed to be a perfect saint, should engage in killing 
his fellow men. Gurū Sāhib knew what was passing in General Sayad Khān’s mind, so he smiled and 
came forward to challenge him. Sayad Khān aimed a shot at Gurū Sāhib but missed. He had never 
missed before. There was a tremor in his heart. He advanced and, at the Gurū’s invitation, took aim 
for the second time, yet missed again. As Gurū Sāhib advanced further, Sayad Khān raised his gun to 
take aim but could not pull the trigger. He sat transfixed on his horse as the Gurū said, “Come, Sayad 
Khān! Fire your gun. I am so near!” Sayad Khān fell to his knees at the Gurū’s feet and begged him 
for forgiveness. Gurū Sāhib’s charming manner and appearance had melted the heart of the General 
who had come to capture him.  
 
After Sayad Khān’s defection, Ramzān Khān (rmzwn Kwn) took command and fought with great 
energy against the Sikhs. The Gurū shot an arrow which killed Ramzān Khan’s horse. The Sikhs 
rallied and presented a bold front to the enemy, but being too few in number, were overpowered by 
the opposing force. When the Gurū saw that there was no chance of retrieving his position, he 
decided to evacuate Anandpur (AnMdpur). The Imperial army plundered the city and proceeded back to 
Sarhind. When the imperial army was resting at night, the Sikhs made a sudden attack, which created 
great confusion in the enemy camp. Those who turned to oppose the Sikhs were killed and only those 
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who fled escaped the vengeance of the Gurū’s pursuing army. The Sikhs also deprived them of all the 
loot they had captured at Anandpur. After this, the Gurū returned and took possession of the city. 
 
The Siege of Anandpur 
Formulating a new strategy, the allies reappeared again and laid siege to Anandpur. All entrances and 
exits were plugged. The Sikhs faced shortage of provisions and water. Grains could not be procured 
and the Sikhs detained in the beleaguered fort found it difficult to live on scanty rations; many grew 
desperate to leave Anandpur. A number of Sikhs wrote a bedāvā (bydwvw) or disclaimer and severed 
their connections with the Gurū so that they would be able to go back to their homes. Pressure 
continued to be built on the Gurū to leave Anandpur. Gurū Sāhib was not inclined to abandon 
Anandpur but he was encouraged by his Sikhs to leave the fort. The party set out from the fort during 
the stormy night of 20 December 1704. The Mughals promised Gurū Sāhib that if he left Anandpur, 
he would not be followed or harassed.  But just like before, they went back on their oaths and solemn 
assurances and started after the Gurū.  
 
After going to Kīratpur (kIrqpur) and NirmohgaR (inrmOhgV), the Gurū proceeded towards ƑopaR 
where the party reached the banks of the Sarsā (srsw). On account of the rain, the stream was flooded 
and almost impossible to cross. The party was just contemplating how this stream could be crossed 
when the enemy forces came up from behind. Severe fighting ensued and many Sikhs were killed. 
Sāhibzādā Ajīt ƓiOgh (swihbzwdw AjIq isMG), with a number of Sikhs, stoutly arrested the progress of 
the Imperial forces while the rest began to wade through the Sarsā. Sāhibzādā Ajīt ƓiOgh held off the 
enemy for as long as he could and then joined the Gurū on the other side of the Sarsā.  
 
In this confusion, the Gurū’s mother and his two younger sons were separated from the rest of the 
party. The Gurū, along with the surviving Sikhs, proceeded towards ƑopaR. Mātā Sundrī (mwqw suMdrI) 
and Mātā Sāhib Kaur (mwqw swihb kOr) stayed at the house of a trusted Sikh at ƑopaR and then moved 
on to Dillī (id`lI). Meanwhile, Gurū Sāhib moved from ƑopaR to Camkaur (cmkOr). At that time, he 
had with him his two elder sons, Sāhibzādā Ajīt ƓiOgh and Sāhibzādā Jujhār ƓiOgh (swihbzwdw juJwr 
isMG) and forty Sikhs, including his Pañj Piāre (pMj ipAwry). 
 
The Battle of Camkaur 
After the Gurū crossed the Sarsā on December 21st 1704, someone brought him the news that a few 
miles off in front lay a large Imperial army which was coming to help the allied forces against him. 
On 22 December 1704, Gurū Sāhib decided to devise his defense at the haveli (hvylI), a mud 
structure, or gaRI (gVI) of Camkaur (cmkOr). He posted eight of his soldiers to guard each wall of the 
fortress, two at the gate, and two to keep watch and go around giving directions. He himself, with two 
more Sikhs and two sons held the top storey. Ammunition was distributed and all were ready to 
defend the place with their lives. 
 
At nightfall, the Imperial armies came up and surrounded the village. Early the next day, a section 
advanced in order to storm and capture the fortress. They felt certain that the Gurū would be killed or 
captured within a few hours. The advancing army was greeted with a volley of arrows and skirmishes. 
Though few, the Sikhs were inspired by love and faith in their Gurū; they went in batches to attain 
martyrdom. Both of the elder Sāhibzādās gave up their lives fighting fiercely in this battle. The Gurū 
himself joined the battle and rained showers of arrows. The remaining five Sikhs, Dayā ƓiOgh (dXw 
isMG), Dharam ƓiOgh (Drm isMG), Mān ƓiOgh (mwn isMG), SƓaOgat ƓiOgh (sMgq isMG), Sant ƓiOgh (sMq 
isMG), passed a gurmatā (gurmqw) and asked the Gurū to leave the fort in the interests of the ĐAlsA 
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Panth (^wlsw pMQ). The Gurū bowed before the dictate of the Pañj Piāre, offered his Kalgī (klgI) to 
Sant ƓiOgh who resembled the Gurū in appearance and escaped unhurt, much to the annoyance and 
discomfiture of the Mughals who were hoping to capture Gurū Sāhib dead or alive. Dayā ƓiOgh, 
Dharam ƓiOgh and Mān ƓiOgh were also ordered to leave the fort while Sant ƓiOgh and ƓSaOgat ƓiOgh 
remained in the gaRI to breathe their last as martyrs.  
 
After leaving Camkaur, Gurū Sāhib spent the night in the ferocious jungle of ƌAchIvARA (mwCIvwVw) 
where he was reunited with Dayā ƓiOgh, Dharam ƓiOgh and Mān ƓiOgh, who had been separated from 
him in the escape from Camkaur. From ƌAchIvARA, Gurū Sāhib journeyed to ƊaTpurA (jtpurw) where 
he learned of his mother’s fate and the brutal martyrdom of his younger sons who had been bricked 
alive by the Governor of Sarhind (srihMd). At this point, Gurū Sāhib had sacrificed his entire family 
(his father, mother and four sons) for the sake of the ĐAlsA Panth, yet he felt no regrets and blamed 
no one. He only thanked Vāhigurū (vwihgurU) for giving him the opportunity to serve humanity. 
Despite all the hardships and struggles that Gurū Sāhib had to overcome, he remained in high spirits. 
 
Adapted from: http: Macauliffe, Max Arthur. Gurū Gobind ƓiOgh: Life and Achievements Vol 1 
and www.allaboutsikhs.com/sikh-gurus/guru-gobind-singh-ji-6.html 
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Grade: 6 
Course: Virsā (ivrsw) 
Lesson Number: 19 
Unit Name: Gurū Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb) 
Title: The Battle of Mukatsar (mukqsr) and the Final Years at Damdamā (dmdmw) 
 
Standards 
Standard 1: The Gurū-Prophet (gurU) Period: Nānaks (nwnk) V-X 

• Students learn the history and times of the Gurūs from Gurū Harigobind Sāhib (gurU hirgoibMd 
swihb) until Gurū Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb), including famous Sikh (isK) 
personages. 
o Students learn the major events and importance of the lives of the last five Gurūs. In 

addition to the Gurūs, students will be introduced to famous Sikh personages such as 
Bhāī Nand Lāl (BweI nMd lwl), Bhāī Ghanaīā (BweI GneIAw), Mātā Sāhib Kaur (mwqw swihb 
kOr), and others. Activities should include lessons related to the Gurūs (e.g. Gurū 
Harikrishan Sāhib’s - gurU hirikRSn swihb- work in helping the poor and the sick). Besides 
focusing on the narratives of the Gurūs, their viewpoints on social issues and ethical 
living should be emphasized as well. 

 
Objectives 

1. Students will learn about the battle of Mukatsar. 
2. The lesson will end with an overview of Gurū Sāhib’s final years at Damdamā in ƍandeR 

(nMdyV). 
 
Prerequisites 

• Students should be familiar with the early life of Gurū Gobind ƓiOgh Sāhib. 
 
Materials 

• Various books on Gurū Gobind ƓiOgh Sāhib (bibliographic information included in Teacher 
Resources) 

• Board or chart paper and writing materials 
 

Advanced Preparation 
• The teacher should go over the various websites and books included in Teacher Resources. 

 
Engagement (15-20 minutes) 

• Greet students and give them a couple of minutes to settle down and take out their notebooks. 
• Briefly recap the Siege of Anandpur (AnMdpur) and the Battle of Camkaur (cmkOr). 
• Remind students of the forty Sikhs who had deserted Gurū Sāhib at Anandpur. 
• At this point, the teacher can ask students to read the letters they wrote about the conditions 

of Anandpur during the siege.  
• Generate a discussion around the concept of loyalty and faithfulness towards the Gurū. The 

following are some leading questions that can be used to segue into the topic: 
o What is loyalty? For instance, what does it mean to be loyal to a friend? 
o What are our responsibilities as a friend? (Get students to give examples such as standing 

up for someone if they are being bullied, etc.) 
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o What does loyalty to the Gurū mean?  
o What obligations/responsibilities does being the Gurū’s Sikh place on us? 

• The discussion is meant to get students to think about loyalty and faithfulness as a quality that 
is important in all kinds of relationships, particularly in the relationship between a Sikh and 
Gurū.  

 
Exploration (35 minutes) 

• Get students to read the excerpt of the Battle of ƊhidrANA (iKdrwxw) as partners.  
• As the same partners ask students to think about what Māī Bhāgo (mweI Bwgo) might have said 

to the Sikhs of Mājhā (mwJw) that made them come back to Gurū Sāhib. 
• Get students to write a speech, as partners, from Māī Bhāgo, addressing the deserters. 
• Get students to incorporate the idea of loyalty and maintaining faith with the Gurū.  
• Ask students to share their speeches with the rest of the class. 
• Go over Gurū Sāhib’s final days at ƍandeR. 
• Ask students to divide up a page in their notebooks into four sections. Have them label each 

section as follows: statesman/administrator, soldier, saint, social reformer. 
• Using everything that they have learned so far about Gurū Gobind ƓiOgh Sāhib and his 

achievements, get students to fill in each section with examples from Gurū Gobind ƓiOgh 
Sāhib’s life which illustrate each of these qualities. 

 
Explanation/Extension (5-10 minutes) 

• Discuss Gurū Gobind ƓiOgh Sāhib’s achievements in a larger class discussion. Focus on what 
aspects students take inspiration from.  

• Highlight the fact that Gurū Sāhib had many talents and qualities and he adapted his role to 
what the situation required of him at the time. 

• He was a soldier in battle, a poet and saint in peace, a statesman and administrator when the 
times called on him to create a unique nation, and a social reformer who challenged 
oppression and inspired the downtrodden to fight valiantly against injustice. 

 
Evaluation (On-going)  

• Students should know the main details of the Battle of Mukatsar as well as the major 
achievements of Gurū Gobind ƓiOgh Sāhib’s life. The students’ speeches and the class 
discussion will demonstrate this understanding. 
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Teacher Resources 
• Macauliffe, Max Arthur. Gurū Gobind Siṅgh: Life and Achievements Vol 1. Dillī: National 

Book Shop, 1999. 
• ƓiOgh, Kartār. Life of Gurū Gobind Siṅgh. ƋudhiANA: Lāhaur Book Shop, 1998. 
• http://www.allaboutsikhs.com/sikh-gurus/guru-gobind-singh-ji.html 
• http://www.sikh-history.com/sikhhist/Gurus/nanak10.html 
• http://www.thesikhencyclopedia.com/biographical/gobind-singh-guru.html 

 
The Battle of ƊhidrANA (iKdrwxw) 

After leaving ƉaTpurA (jtpurw), Gurū Sāhib traveled through Dīnā (dInw) where he is reported to have 
written the Zafarnāmāh (z&rnwmwh) or the Epistle (letter) of Victory to the Emperor ƀuraOgzeb 
(AOrMgzyb). From Dīnā, the Gurū moved into a forest area extending from the bank of the river Satluj 
(sqluj), near Firozpur (i&rozpur), to the waters of ƁaThiNDA (biTMfw). Moving from ƊAMgaR (kWgV), 
Dhālīvāl (DwlIvwl), Bhagtā (Bgqw) and other villages, Gurū Sāhib reached ƊoT Kapūrā (kot kpUrw). 
Here, Gurū Sāhib learned that the forces of Vazīr Khān (vzIr Kwn) were near at hand and could 
pounce on the Gurū at any moment. 
 
Gurū Sāhib selected the pond at ƊhidrANA (iKdrwxw) known as ƊhidrANe dī Dhāb (iKdrwxy dI Fwb), 
across the Lakkhī (l`KI) Jungle on the borders of a sandy desert as the field of action. The pond of 
water, the only source of water for miles, had gone dry. Here, Gurū Sāhib was joined by the forty 
Sikhs (isK) of Mājhā (mwJw) who had deserted the Gurū at Anandpur (AnMdpur). The Forty Liberated 
Ones, or Calī Mukte (cwlI mukqy), were led by a young woman in military attire named Māī Bhāgo 
(mweI Bwgo), who had persuaded the Sikhs of Mājhā to come and seek pardon from the Gurū for their 
desertion. They arrived at the site of battle before Gurū Sāhib’s army. Māī Bhāgo and her husband, 
Bhāī Mahā SƓiOgh (mhw isMG), proposed to engage the Mughal forces at the dry pool of ƊhidrANA so 
that they would bear the brunt of the Mughal army’s onslaught. Big white sheets of khaddar were 
spread on the shrubs so that the enemy might think that the Sikhs were encamping there in great 
numbers. The next morning (8 May 1705), the combined forces of Gurū Gobind ƓiOgh Sāhib engaged 
the Mughal troops in fierce fighting. Gurū Sāhib himself watched the action from a sand-hill and shot 
arrows at the advancing troops of the army and later entered the battlefield himself to assist his 
armies. The forty Sikhs from Mājhā all went down fighting but in the end, the vagaries of weather, 
the non-availability of water and the vehement resistance put up by the Sikhs compelled the Mughal 
army to retreat after heavy losses. 
 
After the battle, Gurū Sāhib went about the field and personally showered blessings on the warriors 
who had laid down their lives in the battle. He came upon Māī Bhāgo, the only Sikh to survive from 
those who came from Mājhā. The Gurū was moved by their sacrifice and devotion. Mahā ƓiOgh lay 
heavily wounded nearby and was very close to death. As a last request, the warrior entreated Gurū 
Sāhib to tear up the disclaimer or bedāvā (bydwvw) he had written to the Gurū at Anandpur. Gurū 
Sāhib, who had always carried the document on his person, tore the bedāvā into pieces and blessed all 
the forty Sikhs. Mahā ƓiOgh breathed his last in peace in the arms of his Gurū. The pond of ƊhidrANA 
came to be known as Mukatsar, the Tank of Salvation.  
 
Adapted from: Life of Gurū Gobind Siṅgh 

http://www.allaboutsikhs.com/sikh-gurus/guru-gobind-singh-ji.html
http://www.sikh-history.com/sikhhist/Gurus/nanak10.html
http://www.thesikhencyclopedia.com/biographical/gobind-singh-guru.html
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At Damdamā (dmdmw) 
Gurū Gobind ƓiOgh Sāhib stayed back at ƊhidrANA until October 1705. Then, he went all over the 
Mālvā (mwlvw) region and finally reached ƔalvaNDI Sābo (qlvMdI swbo) which is now known as 
Damdamā or “resting place.” Dallā (d`lw), an old devotee, is said to have persuaded Gurū Sāhib to 
stay in the area surrounded by an impenetrable forest, where even a ferocious army was likely to 
perish for lack of water. Here, the Gurū spent his time in peace, tending to the spiritual and martial 
needs of his Sikhs who came to him in large numbers. 
 
Damdamā became a place for the Sikhs to come visit, and a stay under the patronage of the Gurū at 
Damadamā, began to be considered a very high privilege. Here, Gurū Sāhib revived his literary 
pursuits and encouraged the study of Gurū Granth Sāhib (gurU gRMQ swihb) and dictated a new copy of 
the Gurū Granth Sāhib, the calligraphy of which was rendered by Bhāī Manī ƓiOgh (BweI mnI isMG).  
 
During his stay in ƍandeR, Gurū Sāhib also met Bandā ƓiOgh Bahādur, then known as Mādho Dās 
(mwDo dws), a bairāgī sadhū (bYrwgI swDU). 
 
Adapted from: Gurū Gobind ƓiOgh: His Life and ƁANI 
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Grade: 6 
Course: Virsā (ivrsw) 
Lesson Number: 20 
Unit Name: ăhADhI Vār (FwFI vwr)  
Title: The ăhADhI Vār Form 2 
 
Standards 
Standard 5: The ăhADhI Vār Form  

• Students can sing, translate, and recite a few songs sung in ăhADhI Vār form. 
o Students learn audio recognition of ăhADhI Vār form, in addition to its history and 

details. The students will learn the history, purpose, importance, and even current role as 
a form of passing historic tradition. 

 
Objectives 

1. Students are exposed to the ăhADhI Vār form and have the opportunity, to listen and translate 
a Vār with the help of the teacher. 

2. Students create a Vār style poem using the life of one of the Gurū’s (gurU) that they learn about 
as part of the ten Nānak (nwnk) unit. 

 
Prerequisites 

• Understanding of spoken and written Pañjābī (pMjwbI). 
• Previous lesson on ăhADhI Vār, Lesson Number: 10. 

 
Materials 

• Tape/CD player or Computer  
• Print-outs of Vār 
• Readings 

 
Advanced Preparation 

• The teacher should familiarize him/herself with the Vār that she wants the students to listen 
to, and also on information about ăhADhI Vār from Lesson Number: 10. 

• The teacher should have pictures of instruments printed, preferably in color. 
 
Engagement (10-15 minutes) 

• Read through or play the Vār from Day 1’s class again. 
• Now ask students to take out the translated version that they were to work on. 
• Give them a few minutes to add to their translations based on hearing the Vār again. 
• Go over each word and then summarize each sentence as a group. Students, rather than the 

teacher, should be encouraged to come up with the meaning, though the teacher must correct 
where there are inaccuracies. 

• Move on once you feel comfortable that all students have understood the Vār. 
 
Exploration (30-35minutes) 

• Now pair-up the students and have them write their own version of a poem that can 
potentially be sung in ăhADhI style. 

• Ask them to organize their piece in the following way: 
o Pick a topic that they both agree on, it can either be from something that they have 

already discussed in class or another Sikhī (isKI) related topic that they may want to work 
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on based on what they have learnt in their unit on the ten Nānaks (such as loyalty, 
justice). 

o Identify what aspect of the historical event they would want to highlight. 
o Have them begin writing. If they do not finish by the end of class, they may work 

together to finish it before the next class. 
  

Explanation/Extension (5-10minutes) 
• Have students share any thoughts that they may have as they are writing their poems. 
• Have them finish their poems for homework and hand them in for their next class. 

 
Evaluation 

• Collect the finished version of the poem and check for historical accuracy and creativity. 
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Grade: 6 
Course: Virsā (ivrsw) 
Lesson Number: 21 
Unit Name: Comparative Politics 
Title: Introduction to the Sikh (isK) Decision-Making Process 
 
Standards 
Standard 7: Comparative Politics 

• Students can compare and contrast the differences between Sikh decision-making and Sikh 
conflict-resolution processes with those in the Western system of governance. 
o Students identify the key functions in the Sikh processes and are able to compare and 

contrast with what they learn in school. Mock debates and forums should be used as 
activities to teach the students. 

 
Objectives 

1. Students will learn about the Sikh decision-making process and the Sikh conflict-resolution 
processes. 

2. In particular, students will learn about the institution of the Sarbat ĐAlsA (srbq ^wlsw) and 
the method of passing a Gurmatā (gurmqw). 

 
Prerequisites 

• Students do not need to have any prior knowledge about the topic. 
 

Materials 
• Board or chart paper and writing materials 
• Photocopies of a handout on the Sarbat ĐAlsA and Gurmatā 
• Photocopies of the Group Decision-Making Activity 
 

Advanced Preparation 
• The teacher should go over the various websites and books included in Teacher Resources.  

 
Engagement (10-15 minutes) 

• Greet students and give them a couple of minutes to settle down. 
• Explain to students that even though Sikhs do not have a country of their own, the corporate 

body of the Sikh Panth (pMQ) does make decisions for the collective Sikhs.  
• Explain that just as other nations have their own system of government and decision-

making, the Sikh community also has its own decision-making process. 
 

Exploration (35-40 minutes) 
• Distribute the handout explaining the institutions of the Sarbat ĐAlsA and Gurmatā. 
• Read the section on Sarbat ĐAlsA and Gurmatā out loud to the class and explain any terms 

or concepts that they have difficulty in understanding.  
o One concept that should be clarified and emphasized is the idea that the Gurū is 

embodied in the corporate body of the Sarbat ĐAlsA in the presence of the Gurū Granth 
Sāhib (gurU gMRQ swihb). The teacher should clarify this idea by reminding students that 
when Gurū Gobind ƓiOgh Sāhib created the ĐAlsA, he bowed down before the body of 
Sikhs (at that time, the Pañj Piāre - pMj ipAwry) in the presence of Gurū Granth Sāhib and 
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asked them for Ammrit (AMimRq). 
o Another point that should be emphasized is the fact that, in the Sikh Panth, major 

decisions are supposed to be made with the consent of the entire community. All 
members of the community must agree to a unanimous agreement in order for a decision 
to be made. The decision thus made, can not be overturned by any one person, committee 
or organization. 

• In order to illustrate this concept of unanimous decision-making, ask students to complete 
the following activity:  
o Ask students to imagine that they are stranded on a tropical island that has only some 

resources for food and water but nothing else. On a piece of paper, get them to write 
down two things that they would take with them in order to help them survive. 

o Once everyone has written down two items, get all students to get into groups of five, and 
get each group to decide on the two most important things that the group would take with 
them, using everyone’s suggestions.  

o Give the class about ten to fifteen minutes to arrive at a decision. The group’s decision 
has to be unanimous. Allow enough time for a discussion surrounding this after the 
activity. 

o After 15 minutes you must decide if more time is needed or if the class can come together 
for discussion. If you want to extend the activity, you may let the students keep debating 
the finish this lesson the next class period. 

 
Explanation/Extension (5-10 minutes) 

• Once students have completed the decision-making activity above, get them to answer the 
reflection questions included in Teacher Resources. If the students have not finished the 
questions by the end of the class, ask students to complete the responses at home. 

• Get students to share their decision and their answers to the reflection questions in a large 
class discussion. 

• Let them share the difficulties and eases in doing this. Let them discuss what they did to 
arrive at a unanimous decision. 

• Reiterate the difficulty, as well as the importance of reaching a unanimous decision. It 
requires a great deal of perseverance and compromise and, though it takes a great deal of 
time and effort, the benefits of such a decision are also immense. Reaching a unanimous 
decision precludes the chance of anyone saying later that they didn’t agree with it. 

 
Evaluation (On-going)  

• Students should be evaluated on their understanding of the difficulty of arriving at a 
unanimous decision. This understanding will be demonstrated in their responses to the 
reflection questions. 
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Teacher Resources 
• ƓiOgh, Bhagat. Institution of Gurmatā. 31 December 2006.  

http://www.sikh-history.com/sikhhist/institutes/gurmatta.html 
• Method of Adopting a Gurmatā. The Panthic Weekly. 26 January 2007, ĐAlsA Press. 

http://www.panthic.org/news/132/ARTICLE/2270/2006-02-26.html 
• The Sikh Rahit Maryādā (Code of Conduct), All About Sikhs. 26 January 2007, Gateway to 

Sikhism. http://www.allaboutsikhs.com/rehat/index_01.htm 
 

Sarbat ĐAlsA – srbq ^wlsw 
Sarbat ĐAlsA can be defined as the corporate body of Sikhs (isK); it is the “integrated conscience” of 
the entire Sikh people imbued with the spirit of the Divine. While the ten Gurūs were alive, their 
personality was the ultimate binding factor for Sikh congregations. As the Sikh faith spread, the 
binding force of these ƓaOgats (sMgq) became the Gurū’s word (gurbwxI - ƆurbANI) as the Gurū and 
the Word became inseparable. The spirit of the Gurū was believed to mystically reside within the 
congregation of Sikhs. This assumption of high authority eventually culminated into the collective 
whole - the Panth. Thus, the Sarbat ĐAlsA, as the Gurū Panth (gurU pMQ), along with the Gurū Granth 
Sāhib (gurU gMRQ swihb), is held to be the true and eternal spiritual successor in the line of personal 
Gurūs ending with Gurū Gobind SƓiOgh Sāhib. As an institution, the Sarbat ĐAlsA is the highest 
organ of the ĐAlsA Commonwealth representing its “integrated will,” which no Sikh – member or 
leader – can defy. The Sarbat ĐAlsA, meeting in the presence of the Gurū Granth Sāhib, is the 
supreme sovereign body with deliberative and executive powers that is duly authorized to direct the 
affairs of the community. 
 
Gurmatā (gurmqw) 
A Gurmatā is a decree (declaration) of the Gurū, (a duly passed resolution that has received sanction 
of the Gurū). Therefore, it is a formal resolution. Currently, the Sikh Rahit Maryādā (isK rihq 
mrXwdw) states that a Gurmatā can be passed on the following issues: “fundamental principles of Sikh 
religion and for their upholding, such as the questions affecting the maintenance of the status of the 
Gurūs or the Gurū Granth Sāhib or the inviolability of Gurū Granth Sāhib, Ammrit (AMimRq), Sikh 
discipline and way of life, the identity and structural framework of the Panth.” The Sikh Rahit 
Maryādā further states “A Gurmatā can be adopted only by a select primary Panthic group or a 
representative gathering of the Panth.” 
 
Activity: Making a Unanimous Decision 
Imagine that you are stranded on a tropical island which has some resources for food and water but no 
other facilities. What two things would you take with you in order to survive and why? 
 
Get into groups of five and, based on the lists of all students, decide on the two most important things 
that you would take with you if you were stranded on a tropical island. The group’s decision has to be 
unanimous! 
 
Reflection Questions 
Answer the following questions in complete sentences: 
1. a) Did your group reach a unanimous decision? 

b) What strategy/strategies did your group use to come to this decision? 
2. a) What were some difficulties that the group encountered when reaching a decision? 

b) How did you overcome these difficulties? 
 



Sojhī Virsā 

© 2013 Sikh Research Institute 92 

3. How did you feel during the decision-making process? (Were you listened to by other group 
members? Did you feel comfortable voicing your opinion? etc.) 

4. Keep in mind that you only had five members in your group.  
a) Would such an activity work in a larger group such as a Sarbat ĐAlsA? 
b) What are some challenges that might have to be overcome in such a situation? 

 
Adapted from: Sarbat Khalsa Workshop, Sikh Research Institute, 2007 
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Grade: 6 
Course: Virsā (ivrsw) 
Lesson Number: 22 
Unit Name: Comparative Politics 
Title: Comparing Sikh (isK) Decision Making to Other Systems 
 
Standards 
Standard 7: Comparative Politics 

• Students can compare and contrast the differences between Sikh decision-making and Sikh 
conflict-resolution processes with those in the Western system of governance. 
o Students identify the key functions in the Sikh processes and are able to compare and 

contrast with what they learn in school. Mock debates and forums should be used as 
activities to teach the students. 

 
Objectives 

1. Students will participate in a group activity that gets students to make a decision about an 
issue in different ways. 

2. Students will learn the difference between the Sikh decision making method and other 
popular forms of decision-making processes such as majoritarianism. 

 
Prerequisites 

• Students should have knowledge of the information on Sarbat ĐAlsA (srbq ^wlsw) and 
Gurmatā (gurmqw) covered in the previous lesson.  

 
Materials 

• Board or chart paper and writing materials 
 
Advanced Preparation 

• The teacher should go over the various websites and books included in Teacher Resources.  
 
Engagement (10-15 minutes) 

• Greet students and give them a couple of minutes to settle down. 
• Explain to students that they will be participating in an activity that shows the difference 

between the Sikh decision-making process and other forms of decision-making. 
• Divide the class into three groups and ask each group to elect a leader.  
• Once they have chosen a leader, the leader should assign one representative to quickly take 

notes on how they reached a decision to choose a leader.  
• Now distribute photocopies of the group activity. 
• Explain that each group will come up with a solution to the same problem. The teacher may 

want to select a problem that is relevant to the students and their community or they can 
choose from one of the following topics:  
o Your group is responsible for organizing a Play Day for the school/class. What kinds of 

activities and games will the students get to play?  
o Or, decide on a class mascot that will represent your classroom. 

 
Exploration (35 minutes) 

• Each group will make a decision about the issue in a different way: 
o One group will have an absolutist leader, which means that the group leader will make 
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the final decision, even if it is unpopular with the rest of the group members.  
o The second group will have a leader who will ask their group to vote on the final decision 

and the majority will win. 
o The third group leader will ask all group members about their opinion on the issue and 

act as a mediator between opposing viewpoints. At the end of the group meeting, the 
group will come to a unanimous decision on the issue. 

• The teacher should go around to each group and tell them which type of group they are in. 
• Give the class about twenty minutes to make a decision. While the groups are engaged in 

discussion, the teacher should walk around to all the groups and make sure that they reach the 
decision in the manner assigned. 

• Once all groups have had a chance to ask another group their question ask all students to 
individually reflect on the process. Ask each student to answer the following questions and 
hand in their responses:  
o Did your group reach a decision? 
o Was everyone happy with the decision? 
o What were the benefits of being in your group? 
o What were the drawbacks of being in your group? 

 
Explanation/Extension (10-15 minutes) 

• Use this time to highlight how the institution of the Sarbat ĐAlsA and the Sikh decision-
making process differs from other forms of decision-making.  

• Ask each group to explain how they reached a decision, in a large class discussion. Get 
them to discuss any difficulties and problems that they had while doing so.  

• Once all groups have responded, explain that the first group’s decision-making process is 
based on an authoritarian style of decision-making, in which one person has the most 
power. The second group’s decision-making process is based on the model of majority rule, 
which is how most democracies in today’s society function. The third group is based on the 
ideals of the Sarbat ĐAlsA, in which all members have the opportunity to voice their 
opinions and come to a unanimous agreement. 

• Explain that because the Sikh decision-making process is based on consensus-building, it 
allows all members of the Sikh Panth (pMQ) to voice their opinions and come to an agreement 
on major issues. This means that, unlike the other two groups, everyone is satisfied with this 
decision because they arrived at it together through negotiation and compromise.  

• In the first group, the only persons who are completely satisfied are the group leader or 
those who agree with the leader, and in the second group, only the people who were part of 
the majority will be completely happy with the decision.  

• It is also very important for the teacher to emphasize that in making the decision as a Sarbat 
ĐAlsA it is imperative that Sikh thought and ideals are kept in mind. 

 
Evaluation (On-going)  

• Students should understand the difference between the Sikh decision-making process and 
other popular forms of decision-making. 
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Teacher Resources 
• ƓiOgh, Bhagat. Institution of Gurmatā. 31 December 2006.  

http://www.sikh-history.com/sikhhist/institutes/gurmatta.html 
• Method of Adopting a Gurmatā. The Panthic Weekly. 26 January 2007, ĐAlsA Press. 

http://www.panthic.org/news/132/ARTICLE/2270/2006-02-26.html 
• The Sikh Rahit Maryādā (Code of Conduct). All About Sikhs. 26 January  2007, Gateway to 

Sikhism. http://www.allaboutsikhs.com/rehat/index_01.htm 
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Course: Bolī and Virsā 
Unit: Celebration Ideas for Grades 6-8 
Lesson Number: Optional (1-4 days) 
 
 
Gurū Nānak Sāhib’s Prakāsh Pūrab 
Grade 6 

• During class time, get students to write personal letters to Gurū Nānak Sāhib (gurU nwnk 
swihb) thanking him for his teachings, etc. Students can express their admiration, their 
understanding of Gurū Nānak Sāhib’s teachings and their gratitude for Gurū Nānak Sāhib’s 
service to humanity. Invite parents and community members to the school and get students to 
share these letters with their parents and peers in an assembly.   

 
Grade 7 

• Get students to come up with a creative way of teaching younger students (Kindergarten to 
Grade 2) about Gurū Nānak Sāhib and his life.  They can choose a couple of stories about 
Gurū Nānak Sāhib and teach the younger children (some ideas include performing a play, 
putting together a picture book, developing a puppet show etc.). Students must plan content, 
develop a plan, provide information to parents of younger children, and implement their plan.  
This will help them with their coordination and leadership skills. 

 
Grade 8 

• Have students develop a workshop for parents on the message of Gurū Nānak Sāhib. Have 
them begin with their understanding of what they learned from the ƓiOgh Sabhā Movement in 
reasserting the values of the Gurūs.  Students should take into consideration rituals that have 
creeped into Sikhī presently and in their workshop highlight those as well as provide 
recommendations for change based on Gurū Nānak Sāhib’s message. 

 
Bandī ChoR Divas 
Grade 6 

• Students can make a Bandī ChoR (bMdI CoV) memorial album in which they can record stories, 
lectures, poetry and kīrtan (kIrqn). All students will need is a recording device.  Get students 
to design an album/CD cover and a flyer announcing its release. Students can market their 
CD to their school community or local neighborhood/gurduārā.  

 
Grade 7 

• Get students to put together a film of Bandī ChoR greetings.  They can go around the school 
and video-tape school administrators, other students, teachers, etc. explaining what Bandī 
ChoR means to them and how they celebrate the special day. The video can be played at an 
assembly, or students can go from class to class showing their project to the rest of the 
school.  

 
Grade 8 

• Introduce students to various organizations that promote justice and protection of human 
rights such as Amnesty International, Association in Defence of the Wrongfully Convicted, 
or Ensaaf. Get students to research some of the projects that these organizations are engaged 
in, and get them to come up with a fundraising event that will raise money for these 
organizations. Get students to write a letter to the organization telling them about Gurū 
Harigobind Sāhib (guruU hirgoibMd swihb), his role in freeing the prisoners of Gavāliar 
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(gvwlIAr) and his commitment to justice.  The letter should ask the organization what their 
primary needs are.  Based on the response to the letter from the organization, students should 
strategize on how to work together to fulfill the most important of these needs. 

 
Holā Mahallā 
Grade 6 

• One of the traditional ways of celebrating Holā Mahalā (holw mhlw) is by reciting poetry and 
DhaDhī vArAM (FwFI vwrW). In both their Bolī and Virsā curriculum students are exposed to 
DhaDhī vArAM and other poetry. Get students to put together a “darbār” (drbwr) in which they 
recite poetry that they wrote for the occasion, or in their classes. This poetry can be in English 
or in Pañjābī. Teachers can invite parents and other members of the community to come and 
listen to their readings.   

 
Grade 7 

• Holā Mahalā is a time when Sikhs practice their martial arts skills. In order to get students to 
appreciate the excitement and physical activity that this celebration represents, get students to 
organize a Play Day for the entire school. Get students to organize competitive games and 
activities that all students will be able to participate in. If possible, include some sports that 
are normally performed during Holā Mahalā, such as archery, wrestling, gatkā, etc. Students 
should develop a plan and identify the kind of resources as to what they will need, and 
provide that plan to the school administrators. They should be ready to defend why they need 
certain resources. 

 
Grade 8 

• Organization of laOgar (lMgr) is an important part of Holā Mahalā festivities and of Sikhī in 
general too. Get students to organize a ƋaOgar Day for the community. It can be the school 
community, the local neighborhood or other schools/community centers (brainstorm with 
your students about the ideal location for the laOgar; it should be in an area where they will be 
able to get the most exposure to people of other communities, specifically those who need it). 
They should participate in planning the menu, in preparation of the laOgar, making signboards 
announcing free laOgar in celebration of Holā Mahalā, encouraging people of all communities 
to partake the food in paOgat (pMgq), and in serving the food. Get students to write a 
paragraph about the celebration, which they can distribute to people who come to the ƋaOgar 
Day. Identify student speakers who would explain the importance of Holā Mahalā and laOgar 
to groups of visitors. This event can also be organized as an open house.  

 
Sikh Women’s Day 
 
Grade 6 

• Have students create a tribute to Sikh women. They can do this through developing an 
interview questionnaire in which they focus on the inspiration that Sikh women have got 
from being Sikh.  Once each student has interviewed 2-3 Sikh women, have them work in 
groups of 4-6 to develop a play that highlights this inspiration.  These plays can be conducted 
for the rest of the school students or for the school community at large. 

 
Grade 7 

• International Women’s Day began more than 30 years ago to celebrate the progress made in 
advancing women's rights and to assess the challenges that remain. Have students conduct 
some research on a women’s shelter in your community, and as a class spend some time with 
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these women to tell them inspiring stories about Sikh women. If you feel that your students 
are mature enough, allow them to hear the challenges that these women have faced. 

 
Grade 8 

• Have students conduct “an education on women health issues” day for the school community 
at large.  They can get information online and should consider trying to get someone to talk to 
the saOgat about the various issues. The day should also include presentations by students on 
inspirational Sikh women. 

• Another option is to get students to look at various Sikh organizations and individuals who 
have made a significant impact in the local community for the work they have done in 
empowering women. Have students showcase these organizations and encourage the 
community to get involved with these. 
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Introduction to Sikh (isK) Celebrations 
Every community observes certain holidays and participates in different celebrations. Usually these 
holidays are a time of celebration, remembrance and reflections on the perseverance of a certain 
community. The South Asian community has several holidays that are shared by different 
communities, yet each community has its own reason for a particular holiday or celebration. As 
educators it is important to be familiar with the different celebrations, so that we can help students 
share their selves with each other to build unity in diversity. It is, therefore, even more important to be 
aware of celebrations that happen to coincide around the same time as the majority community’s 
celebration and to be clear in the distinction of purpose. The Sikh community, for example, celebrates 
Divālī (idvwlI), often known as Bandī ƂhoR (bMdI CoV), for very different reasons than the Hindū (ihMdU) 
community. Below, we provide a list of a few Sikh celebrations that often go unnoticed, or if 
celebrated are often celebrated without understanding the special motivation and message behind it. 
 
Gurū Nānak Sāhib (gurU nwnk swihb) 
Gurū Nānak Sāhib1 was the founder of the Sikh religion – Sikhī2 (is`KI). Born in 1469 in the Western 
Pañjāb (pMjwb) village of ƔalvaNDI (qlvMfI) to a simple Hindū family, his father Mahtā ƊalyAN Dās 
(mhqw klXwx dws) was an accountant with the local Muslim authorities. From an early age Gurū 
Nānak Sāhib made friends with both Hindū and Muslim children and was very inquisitive about the 
meaning of life. At the age of six he went to the village school to learn languages, literature, and 
science. 
 
Gurū Nānak Sāhib was married, at the age of 16, to ƓulakhaNI (sulKxI), daughter of a pious merchant. 
Gurū Nānak Sāhib loved his wife and they had two sons Srī Cand (sRI cMd) in 1494, and Lakhmī Cand 
(lKmI cMd) 3 years later. He then took up a job as an accountant in charge of the stores of the Muslim 
governor. 
 
The next stage of his life began in 1499 with extensive travels to spread the message of One 
Universal Integrative Force. Accompanied by his Muslim rabāb (rbwb) player Mardānā (mrdwnw), 
Gurū Nānak Sāhib undertook long journeys to convey his message to the people in the form of 
musical renditions. With a mix of intellect and candid humor, he was able to effectively get the 
message across to people to concentrate and contemplate on the Divine Force that brought all 
together. 
 
Gurū Nānak Sāhib returned home 12 years after his first long journey. He then set out on a second 
journey, traveling as far south as Sri Lanka. Upon his return north, he founded a settlement known as 
Kartārpur (krqwrpur) on the western banks of the RAvī (rwvI) river. On his 3rd great journey Gurū 
Nānak Sāhib traveled as far north as Tibet, and on his fourth journey in life Gurū Nānak Sāhib, 
dressed in the blue garb of a Muslim pilgrim, traveled to the west and visited Mekkā (m`kw), Madīnā 
(mdInw) and Baghdād (bGdwd). 
 
While returning home from his journey he stopped at Saidpur (sYdpur) in western Pañjāb. This was 
during the invasion of the first Mughal Emperor Bābar (bwbr). Gurū Nānak, Mardānā and many other 
men and women were taken prisoner by the Mughals. While in jail Gurū Nānak sang a divine hymn 
about the senseless slaughter of the innocent by the Mughal invaders. Gurū Nānak Sāhib was not 
afraid to use the divine hymns as his communication tool to speak up against unjust torture and 
killings. Upon hearing these, the jailer reported it to Bābar who, realizing that Gurū Nānak was a 
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great religious figure who spoke the truth, asked the Gurū’s forgiveness and set him free, offering him 
a pouch of hashish. Gurū Nānak refused saying that he was already intoxicated with Divine Love.  
After having spent a lifetime of traveling abroad and setting up congregations, Gurū Nānak Sāhib 
returned home to Pañjāb. He settled down at Kartārpur with his wife and sons. He believed in a 
casteless society without any distinctions based on birth-right, religion, or sex. He institutionalized 
the common kitchen called ƋaOgar (lMgr) in Sikhī. Here, all sit together and share a common meal 
whether they are kings or beggars. 
 
In 1532, Gurū Nānak Sāhib was approached by a follower by the name of LahiNA (lihxw). He was a 
great devotee of the Hindū goddess Durgā (durgw). Once LahiNA met Gurū Nānak Sāhib and listened 
to the divine word, he understood Gurū Sāhib’s message. He left his previous beliefs and became an 
ardent disciple of the Gurū. LahiNA’s devotion to Gurū Nānak was absolute and over time he became 
Gurū Nānak Sāhib’s most devoted disciple. Gurū Sāhib then blessed LahiNA with a new name, ƀOgad 
(AMgd) (a part of me) and anointed him as his successor. When Gurū Nānak Sāhib gathered his 
followers together for prayers, he invited ƀOgad to occupy the seat of the Gurū. Thus Gurū ƀOgad 
Sāhib was ordained as the successor to Gurū Nānak Sāhib. On 22 September 1539 Gurū Nānak 
passed away. 
 
After Gurū ƀOgad Sāhib, the merit based Gurūship continued to be passed on to eight others until, 
after the tenth master Gurū Gobind ƓiOgh Sāhib (gurU goibMd isMG swihb), the eternal Gurūship was 
passed on to the Gurū Granth Sāhib (Sikh scriptural canon) and the responsibility for interepretation 
of it to the Gurū ĐAlsA Panth (collective community of all initiated Sikhs). Though the ten Gurūs 
were ten different individuals, their message and methodology were the same—to connect and be in 
harmony with the Divine. Each Gurū played a great role in shaping Sikhī into what it is. 
 
Thus, having spread the words of revolution throughout his lifetime, Gurū Nānak Sāhib successfully 
challenged and questioned the existing religious tenets and laid the foundations of Sikhī. Once the 
foundation was laid, the succeeding Gurūs continued to guide the people of South-Asia to realize 
their purpose in life as sovereign individuals. 
 
Sikhs celebrate the message of Gurū Nānak Sāhib daily, but there are many organized celebrations 
around the time of his birthday. Adults and children alike congregate at the Gurduārā (gurduAwrw) 
(Sikh place of worship and learning) to participate in the singing of divine hymns, listen to stories of 
Gurū Nānak Sāhib’s life and to remind each other of Gurū Nānak Sāhib’s message of harmony with 
the Truth. Communities also participate in helping the needy by providing meals, money and more 
importantly by being with the needy to fulfill Gurū Nānak Sāhib’s message of equality. 
 
Vaisākhī (vYswKI)  
More than three hundred years ago, on the Vaisākhī3 Day in 1699, Gurū Gobind ƓiOgh Sāhib (gurU 
goibMd isMG swihb), the tenth Gurū of the Sikhs established the ĐAlsA (^wlsw) Order of the Sikhs, by 
initiating his Sikhs through an Ammrit (AMimRq) ceremony and then becoming initiated himself too. 
This event holds paramount significance in the history of the community. Sikhs derive their formal, 
consolidated identity from this day, including their distinctive physical appearance and the names 
ƓiOgh (isMG) and Kaur (kOr). Thus, Vaisākhī has a special spirit of unity, identity and commitment for 
the Sikhs. 
 
On Vaisākhī day of 1699, Gurū Gobind ƓiOgh Sāhib asked all his Sikhs to get together in Anandpur 
(AnMdpur). It was common practice for the Sikhs to come together twice a year during Vaisākhī and 
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Divālī (idvwlI) as they coincided with harvest times. When everyone got together at Anandpur Sāhib, 
Gurū Sāhib came in front of the congregation and asked for someone to give their head to him. At 
first people were confused, but then a brave man got up and offered his head. Gurū Sāhib came back 
with a sword with blood on it. He then asked for another head, and in the same way he asked for five 
heads. He brought back all five dressed in dastārs and other articles of faith that have since become an 
inseparable part of the Sikh identity. He called the five Sikhs the Pañj Piāre (pMj ipAwry)—the beloved 
five. The Gurū initiated the Pañj Piāre with Ammrit (ambrosial nectar), which he made by mixing 
water and patāse (sugar like candy) while reciting divine hymns. He then asked them to initiate him 
into the Khālsā by giving him Ammrit in turn. 
 
The five articles of faith, commonly known as the 5 Ks among the Sikhs are worn by all initiated 
Sikhs today. 
 
Sikh Articles of Faith4 

• Kes (kys - hair) is a reminder to be saintly. Ammrit requires keeping the hair as an article of faith 
of the ĐAlsA. 

• ƊaOghA (kMGw - comb) is a reminder to be hygienic or clean. 
• ƊaRA (kVw - bangle) is a reminder to exercise restraint and refrain from doing bad deeds. It 

reminds a Sikh of his/ her promise to Vāhigurū (vwihgurU) and that he/ she should not perform any 
act that is not good in its intent. 

• Kachahirā (kCihrw - underwear) has the moral significance of reminding a Sikh of the need to 
exercise self-restraint over passions and desires. It also demands ever-readiness to fight for 
justice. 

• Kirpān (ikrpwn - sword) is the reminder to exercise courage and self-defense. It upholds dignity, 
self-reliance, and the capacity and readiness to defend the weak and the oppressed. It is a constant 
reminder to a Sikh to defend the truth and uphold Sikh values. 

 
Vaisākhī is celebrated on 14 April every year. Today, Sikhs all over the world celebrate by organizing 
religious services, including the full reading of the Sikh scriptural canon, the Gurū Granth Sāhib (gurU 
gRMQ swihb), prayers, singing of hymns and community service. Culturally, there are activities like 
martial arts exhibitions, parades, sports festivals, and song and dance. Families come together during 
this important festive occasion and some even exchange gifts. 
 
Bandī ƂhoR Divas (bMdI CoV idvs) (commonly known as Divālī) 
Divālī is an Indo-Aryan festival of lights, celebrated by many South-Asian communities. The Sikhs 
celebrate Bandī ƂhoR Divas (Emancipation Day) on the same day. There have been two significant 
events in Sikh history that are remembered on or around Divālī. Both these events are directly related 
to an individual’s resolve to stand up for the rights and freedom of others, thus it is called Bandī ƂhoR 
Divas (Emancipation Day). 
 
Gurū Harigobind Sāhib (gurU hirgoibMd swihb) – The Grand Emancipator 
Bandī ƂhoR is a very special time for the Sikhs because we celebrate the return of Gurū Harigobind 
Sāhib from his unjust imprisonment in Gavāliar (gvwilAr) fort by Mughal Emperor ƉahAMgIr 
(jhWgIr). During his detention, the Gurū’s well-wishers such as Bhāī ƉeThA (BweI jyTw), and the Muslim 
mystic Hazrat ƌīAM Mīr (hzrq mIAW mIr) rallied for Gurū Harigobind Sāhib to be released. Although 
Emperor ƉahAMgIr granted his freedom, Gurū Harigobind Sāhib refused to leave the prison because 
52 other rulers were also being held captive unfairly. In protest, the Gurū insisted on remaining there 
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for as long as the other prisoners were held there. At this, the emperor conceded that however many 
prisoners could hold onto Gurū Harigobind’s Colā (colw - Robe) at the emancipation would also be 
released. So a special Colā was stitched by the Gurū’s well-wishers; it had 52 strips attached to it, to 
be held by each prisoner. 
 
To celebrate Gurū Harigobind Sāhib’s return, lamps were lit in Ammritsar (AMimRqsr). Gurū Sāhib and 
this event have come to be known as Bandī ƂhoR, which loosely translates as ‘the release of the 
imprisoned’ or ‘the grand emancipator.’ Since then this occasion is celebrated and commemorated. 
 
Bandī ƂhoR Divas is a time of celebration for Sikhs because Gurū Sāhib sacrificed and rejected 
personal freedom in order to defend the innocent and the exploited. Around this time we also think of 
the martyrdom of Bhāī Manī Singh (BweI mnI isMG) who raised his voice against unjust treatment of 
Sikhs. 
 
Bhāī Manī Singh 
Bhāī5 Manī Singh was a contemporary of the tenth Gurū of the Sikhs, Gurū Gobind ƓiOgh Sāhib. 
Their lifelong friendship began when they were children. Bhāī Manī ƓiOgh remained loyal and 
devoted to the Gurū his entire life. He also had the great privilege of spending some time with the 
Gurū at Damdamā (dmdmw) where he hand-scribed a copy of the Gurū Granth Sāhib (gurU gMRQ swihb) 
(the Sikh Scriptural Canon) while the Gurū dictated the ƁANI (bwxI). After Gurū Sāhib passed away, 
Bhāī Manī ƓiOgh was appointed Granthī (gRMQI), custodian of Darbār Sāhib (drbwr swihb). He was 
well respected and admired by all. 
 
For a number of years, Sikhs used to come together twice a year during Vaisākhī and Divālī. They 
chose these two holidays because they coincided with harvest times. This time allowed them to relax, 
celebrate a good harvest, but more importantly meet as a community and discuss important issues 
they were facing. During this time, the Mughal rulers (Muslim heads and Hindu administrators) had 
given orders to massacre the Sikhs. They made an extra effort to make sure that Sikhs could not 
congregate in large numbers. Due to this reason the Divālī festival had not been held in Ammritsar for 
some time. In 1738, Bhāī Manī Singh decided to ask for permission from the governor of Lāhaur 
(lwhOr) to hold the festival. The permission was granted on the condition that Bhāī Manī Singh would 
pay the government Rs. 5,000 after the festival. Bhāī Manī Singh had believed that he would be able 
to pay this amount from the offerings made by the Sikhs. He sent out invitations to Sikhs all over 
Pañjāb. Everyone was excited to attend the festival—many Sikhs began to leave for the journey to 
Ammritsar shortly after they learned about the Divālī festival. 
 
However, Bhāī Manī ƓiOgh had not known of the governor’s true intentions earlier. The governor 
claimed that he was sending a force of some officers to keep order during the festival but Bhāī Manī 
ƓiOgh knew that something did not appear right. The large force sent by the governor was under the 
command of Divān Lakhpat Rāi (idvwn lKpq rwie) who hated the Sikhs and was their sworn enemy. 
The force wasn’t sent to keep order, but to keep the Sikhs away from Ammritsar. Lakhpat Rāi and the 
governor were afraid of allowing too many Sikhs to congregate. They had decided to have the force 
march into the city on the day of the festival so that the Sikhs would become afraid and leave on their 
own. Bhāī Manī ƓiOgh destroyed their plan by sending out another letter telling Sikhs not to come to 
Ammritsar. 
 
Since no festival was held, Bhāī Manī ƓiOgh refused to make the payment. This was also a declaration 
of sovereignty. The governor had Bhāī Manī ƓiOgh arrested for failing to make the payment. He was 
taken as prisoner, to Lāhaur, in chains. There, he was brutally tortured. He was given the opportunity 
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to save himself by converting to Islam. Bhāī Manī ƓiOgh remained calm and refused to convert. 
Orders were issued that his body should be cut to pieces, limb by limb. As the executioner was about 
to begin, Bhāī Sāhib sat serenely. His focus was on Vāhigurū (vwihgurU). Bhāī Manī ƓiOgh attained 
martyrdom about one month after the day on which the Divālī festival was to have been held in 1738. 
Bhāī Manī ƓiOgh reflected the teaching of the Gurū’s in his life. His martyrdom signifies the 
importance of the right to assemble freely. Sikhs remember the great leadership and sacrifice of Bhāī 
Manī ƓiOgh during this time. 
 
As children become more aware of this important celebration, they have started to create and 
exchange greeting cards for this celebration, in turn, educating their family and friends about the 
significance of these important days. 
 
Holā Mahallā (holw mh`lw) 
Holā Mahallā is an annual festival that is held in the month of March. This celebration was started by 
Gurū Gobind ƓiOgh Sāhib in 1701. It was a day where Sikhs practiced their military exercises through 
mock battles. The battles were followed by music and poetry competitions. This tradition has 
continued even today. These days many ƍihaOg 6 (inhMg) ƓiOghs continue to carry on the tradition of 
celebrating Holā Mahallā in the traditional way that Gurū Gobind ƓiOgh Sāhib used to. They display 
their skills with arms through the means of mock battles. ƍihaOgs are also proficient at horseback 
riding. Not only can they ride bare-back, but they can also stand on two horses as the horses are going 
at lightening speeds.  
 
Holā Mahallā attracts thousands of people from all over the world each year. Sikhs from near by 
villages come to Anandpur Sāhib to help with the sevā (syvw) (selfless service of making food, 
cleaning the facilities, washing dishes and taking care of visitors). 

 
This amazing occasion has become a three day event where different activities take place each day. 
There is a separate day to watch the astounding skills of the ƍihaOgs. Then there is a day that is 
focused on the Darbār (drbwr) (the Gurū’s court) where different Rāgīs (rwgI) (devotional singers) 
come to perform Kīrtan (kIrqn) (singing of Sikh hymns) along with religious and political speeches. 
 
These three days are filled with excitement, devotion and food. Locals and non-locals look forward to 
this event each year because it reminds them of the skills that our Gurūs passed on. It is wonderful to 
be able to see some Sikhs continuing to carry on the tradition of our Gurūs. In the western world this 
special festival is slowly becoming more and more popular. Some Gurduārās are celebrating it by 
having Gatkā (gqkw) (Sikh martial art) demonstrations, having folk singers share history through 
songs, and Sikh Olympics for the children. 
 
Reference: 

1. Sāhib, literally master, is used as a reverential suffix to exhibit the sovereign nature alongside 
the name of a Gurū (Sikh prophet or divine teacher). 

2. Sikhī is commonly mislabeled Sikhism. The ‘-ism’ often connotes different theologies within 
a larger doctrine. Sikhī does not fit under this as it does not have a set of different theologies 
or doctrines. 

3. Vaisākhī is the beginning of the year in the traditional calendars of South-Asia (India, 
Pakistan, Bangladesh, Nepal, Sri Lanka, Burma and Bhutan). This is not the case for Sikhs. 
For Sikhs according to Nānakshāhī calendar, Vaisākhī is on the 14th of April, but it is not the 
beginning of the New Year, Cet-March 14th is. 

4. Though these are explanations, all explanations are incomplete. There is no analytical or 
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utilitarian explanation that does justice. A Sikh accepts the 5 Ks as “gifts” from the Gurū. 
Even those who haven’t given the public commitment through Ammrit, accept these as ideals 
that all Sikhs aspire to. 

5. Bhāī, literally meaning brother, is a term often used as a form of respect or endearment. 
6. Historically, ƍihaOgs have exhibited unparallel commitment towards safeguarding the Sikh 

sovereignty, especially in confronting the imperial forces. 
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